
RICE UNIVERSITY 

ARCHITECTURE FOR CHILDREN 

Patrick Toner James 

A THESIS SUBMITTED 
IN PARTIAL FULFILLMENT OF THE 
REQUIREMENTS FOR THE DEGREE OF 

MASTER OF ARCHITECTURE 

AnderBon Todd 
Thesis Director 

Houston Texas 

May 1965 



ABSTRACT 

Introduction? 

Childhood today could he better* There are examples 

of the contemporary child showing that childhood leaves 

something to be desired* The project is to offer a solu¬ 

tion for enriching childhood* The sections follovring the 

introduction help to explain the view that I have of 

children* 

Status t 

There is a discussion of the relation between the 

child today and the child of immediate history* between 

the child and his parents or adults* and between the child 

and his peer group. Today’s child has quite a bit of free¬ 

dom compared to children who were enslaved in factories 

during that time of the Industrial Revolution* Today the 

child plays at being an adult* but it seems that he does 

it most freely among his peers when there is no adult 

present. 

Experience: 

The child is limited in experience, and this either 

leads him to act as If he had experience as many of today* s 

children do, or the lack of explanation is supplied by ima¬ 

gination, superstition, and primary association. There is 

a discussion of the learning process* Childhood should be 

a time of innocent learning by experience* 



Imagination? 

There is a description of imagination and a discussion 

of the relation of imagination to the child# There are 

reasons offered why it is most common in children, and 

there are solutions offered to help preserve it. 

Creativity: 

There is a definition of creativity and a discussion 

of the relation between it and the child! perception being 

a primary prerequisite* 

Environment! 

There is offered an explanation for the impact of the 

environment on the individual and suggestions for the kind 

of environment best suited for a child, 

Observations: 

Observations of children at home, at school, and at 

art class, 

Demonstration! 

This section includes the proposal, a written descrip¬ 

tion and drawings of the children*s architecture (a Child¬ 

ren* s Creative Arts Center), and the conclusion. 
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There was a time tfhen meadow* grove and stream# 
The earth* and every common sight# 

To me did seem 
Apparelled in celestial light, 

The glory and the freshness of a dream* 
It is not no;; as it hath been of yore; — 

Turn wheresoe’er I may# 
By night or day# 

The things which I have seen I now can see no more 

What though the radiance which was once so bright 
Be now for ever taken from my eight# 

Though nothing can bring back the hour 
Of splendour :.n the grass, of,glory in the flower5 

We will grieve not# rather find 
strength in,what remains behind; 
In the primal sympathy 
Which having been must ever be, 
In the soothing thoughts that spring 
Out of human suffering# 
In the faith that looks through death* 

In years that bring the philosophic mind* 

Wordsworth 



INTRODUCTION 

This thesis began with a realization that childhood 

today should be better than it is* 

Early each morning on a busy street In Houston there 

is a small group of elementary-school-aged pupils waiting 

for the school bus. They stand between a wall enclosing 

the drives and parking areas of a luxury apartment complex 

and the rush-hour traffic* A uniformed Negress, a governess 

for a while# waits with them* They stand on their grass 

and sidewalk strip with their tin lunch pails, and the 

boys throw remarks at the passing commuters. 

A six-year old, large for her age, was put into a 

private school first grade because she was six after Sep¬ 

tember first, the dividing point for enrollment in public 

school. Her parents throught that it would be better for 

her to be with children nearer her own size. She took 

the new-math and spent hours each evening on homework for 

it and other courses. She would rather have been drawing* 

She was ambidextrous, but her teacher wanted right-handed 

pupils. The little girl worked with her right hand at 

school and with her left hand on homework away from the 

teacher*s supervision. She strained under the pressure 

of a school that needed to top the public schools. The 

parents wondered whether to put her back in kindergarten 

or to keep her with the older children; they became greatly 



concerned, A psychologist finally suggested that they ask 

the little girl which she wanted to do. She preferred 

kindergarten, They acceded, She is happy there. 

Thirty children on two widely separated air bases 

came down with a mysterious diseases "*#,they were suf¬ 

fering from nervousness, continuous fatigue, headaches, 

loss of sleep, belly-aches, and sometimes vomiting,"^ 

The cure was to reduce their television watching periods 

from one-fourth of their waking hours to nothing for a 

while. They all Improved when the parents followed the 

doctor’s suggestion? when the parents relaxed, the disease 

came back* The children were being hypnotised by television. 

It kept them from playing out-of-doors in the time honored 

tradition of restless children. 

The Houston Public Library has a room for children 

with 35,000 volumes* The attendance of children has been 

dropping as the city has been increasing in population and 

area* The librarian hopes that children will come back. 

While our great society is shooting for the moon, our 

children are being pushed into sophisticated roles of stu¬ 

dents of space-aged subjects at space-aged paces* Mill© 

our population is growing, wide-open space for childish 

exploration and roaming is being slowly eaten by spreading 

urbanization. Mechanisation is.giving the child canned, 

plug-in pleasure via V-Rroom (a fake motor which makes a 

bicycle sound like it is driven by a machine), Barbie (a 
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baby doll like Carroll Baker)* and Johnny Seven One-Man 

Array guns (self-explanatory), and the greatest of them 

alls Television* Affluence has made children another 

consumer type with a $10 billion market each year*** Of 

the twelve-year-olds who take Scholastic Magazine* two- 

thirds of the girls wear lipstick and nail polish, and si¬ 
's 

most ninety per cent of the boys use hair tonic* Eight- 

year-old girls are probably becoming discotheques. 

Childhood has changed; as a time of innocence and 

discovery, it is disappearing, Children are growing up 

too fast to learn what in the world they are* This thesis 

is a proposal vrhlch aims at enriching a child*s life; the 

architecture for this is the central theme* 

From my upataSrs window* 1 recall watching a little 

girl performing, not knowing that she was being watched* 

She was in the back yard of her neighbor* s house; the 

neighbor was not at home* She wore the ordinary T-shirt and 

shorts, but she also had on a long rain coat* This was for 

her an elegant cape, a flowing robe; the back stoop was 

the podium for her throne* She much have been a queen 

or a movie star that time* She tightened her chin and 

bared her lower teeth to speak with supreme dignity, and as 

she uttered each grand phrase, she gestured flamboyantly, 

making her regal robe flow after the graceful prow of her 

hand with the little finger cocked in proper protocol* At 

times she walked down the hedge-lined avenue and greeted 
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her subjects j she laughed like a lady with her finger tips 

at her lips when a young courtier offered a jest. She was 

a queen for at least half an hour after I became her audi¬ 

ence. She was alone with her kingdom. This is the type of 

activity to be encouraged and for which to provide a respect¬ 

able and unsecretive outlet. The problem is* now* how to 

do it* 

Research is composed of two partes reading about child- 

ren—fiction and fact* and observing thorn in various cir¬ 

cumstances# The report which follotfs this Introduction is 

a result of my thinking and reading and observing* Generally, 

it is not a scientific exploration of childhoodj it is my 

view of childhood, as I remember it and as it appears to 

me not?# It is pri marily concerned with children in this 

contemporary, urban, industrialized society—nymphs learn¬ 

ing to be a factory* 
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NOTES: INTRODUCTION 

*"Those Tired Ghildren", Time, November 6, 1964* p# 76 

‘-Lemon, Richard, "The Small-fry Boom", The. Saturday 
Evening..Post» December 19-26, 1964, p* 59* 

5Ibid 
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STATUS 

During the eighteenth century* the Industrial Revo¬ 

lution began its sweep# All people who were touched by 

Industry felt the sting of production and profits# Child¬ 

ren* especially paupers and orphans, were exploited as 

cheap labor; greed took advantage of the complacency of 

the time# All lower class children above five years of 

age had to work, according to law, to prevent idle hands 

and to prepare for years of poverty and hard work* Here 

is an account of the conditions in an English cotton mill; 

The length of *the whole day1, during which the 
unfortunate little white slaves were expected 
to work without sitting down, waB generally 
thirteen hours, with one interval of an hour 
for dinner, but might extend to fourteen or 
fifteen hours six days a week, with some hours 
spent on Sunday cleaning machinery—all this 
in a temperature kept uniformly at eighty de¬ 
grees—for the benefit of the cotton—with 
little ventilation* no facilities for washing or 
getting rid of the cotton fluff in the air* 
When the day was done the children with parents 
could go back to sleep in a home of sorts; but 
the pauper children were housed by the millowner 
in unregulated and seldom-inspected barracks where 
they often slep several in a bed and in shifts, 
leaving no time for the beds to cool.1* 

Social legislation for the emancipation of children 

was necessary* The first reforms were to promote better 

working conditions and shorter hours. The best argument 

for reform was “that education was necessary In a democracy 
p 

and working children could not attend school,” The reforms 

continued throughout the nineteenth century, and in 1916, 
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the first child labor lav.* was passed in the United States* 

By 1933* compulsory school attendance laws had been passed 

in all the states# This was nearly 200 years after the. 

account mentioned above# 

There has been a chans© in childhood* Children are 

now allowed to daydream, imagine, and fancy* They are 

given the best of what is possible* Many appear to be 

pampered. They have the privilege of experiencing the 

world meant for their fresh, vibrant minds* They have an 

opportunity to create from their own perception and with 

their own hands* Their days are filled with play* The¬ 

oretically, the joy and excitement of learning is within 

the reach of all# The problem is now one of leisure time* 

There are several factors that have caused the change. 

Democracy has brought an increased importance to the In¬ 

dividual, and thus to the child as an individual. Fami¬ 

lies are, for the most part, smaller than they werej it 

is easier to recognize one child among two than among 

fifteen. It is easier for the child to find his identity 

within the smaller family* It is easier for him to exert 

his willfulness. 

■Affluence has brought with it a desire for more af¬ 

fluence. Parents want their children to have a higher 

social standing than they had, or than their parents had* 

They regard their children as potentials for increased 

wealth in the future generations of the family. "If the... 
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country Is rich# there Is engendered a social optimism 

will oh tends to measure people by their future prospects 

rather than by the tokens of the past*”3 Decisions which 

parents make regarding their children are apt to be in¬ 

fluenced by this attitude; they will promote any means 

for the attainment of the ‘child* a potential* 

Ideology has changed# Humanltarlanism has condemned 

the slavery of children in factories* It has given the 

children the freedom of natural formation necessary In 

their early years* Science# since Charles Darwin, has 

had a biological background. " Childhood is the period of 

origins, the stage of beginnings. It Is the period in 

which so many problems arise and are manifest in their 

incipient stages.”^ Families function on a more democratic 

structure* The authority of the parent is not so strong 

any longer* To a greater extent, the child is allowed to 

exert his own will, and his will can become rampant* 

The change in the status of children has been the 

result of emerging democracy, rising economy, and changing 

Ideology regarding humanitarian!sra, science, and family 

structure* 

In order to understand better the status of child¬ 

hood today, it Is necessary to deal with the relation of 

the child to his parents and to his peers* 

The child’s relationship to his parents is connected 

with dependence and authority* The child is born dependent 
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on his parents because he is helpless* He depends on those 

who can do things, who can control their actions, who can 

feed, shelter, and care for him# In his stages of devel¬ 

opment he continues to rely upon their experience and know¬ 

ledge# They are superior, and, in deference to their super¬ 

iority, he is supposed to obey their authority# The child 

is powerless and physically unable to resist directly# 

He does turn the tables on his superiors indirectly, how¬ 

ever# Because independence is so important for the child, 

he must have alternatives to the world which his parents 

provide for him. 

One alternative is to stretch or test the limit of 

the rules which the parents at times give him; he will 

usually run at the end of his leash# Another alternative 

la in his play, wherein he freely expresses the way things 

would be if he were the complete master# Play is a sig¬ 

nificant action for him* 

Part of play is emulation of the adult# The little 

girl plays with dolls in the same way that her mother 

cares for a baby; she plays house to imitate her mother* s 

daily chores* The boy plays at war and hunting like the 

masculine-father image fights and hunts# This game changes 

with the times* It used to be cowboys and Indians# Kow, 

in Dallas at leaBt, it is a game of Yanks and Commies called 

“Vietnam0#5 in San Francisco they play “Assassination”, a 

re-enactment of President Kennedy*o death, where a player 
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riding in a go-cart is shot with a cap gun, and then every¬ 

one else pursues the villain and mock-tortures him. 

Play can also be explained as a rehearsal Tor certain 

roles which the individual will assume as an adult* In any 

case* play ie a rather free expression, controlled by the 

child’s authorisation* 

Another way in which the child may revenge adult 

authority is by reciting rhymes which children have said 

for centuries, and which place the adult in a ridiculous- 

and undignified position. Dignity accompanies authority, 

and rhymes are an effortless way to upsot this dignity 

sufficiently for children’s satisfaction* 

Children also can rebel against adult authority as a 

whole with pranks aimed at any adult* Pranks are just 

another game to them, accelerated by emotional contagion 

of the gang; such pranks may even involve them with the 

law* And the policeman usually gets the same reaction be- 

cause he is another symbol of authority* "Ho matter with 

what awe a boy may privately regard the police, his vocal 

attitude is one of amiable derision* In juvenile song the 

upholder of the law has the worst of every encounter*"^ 

Perhaps the adults who are not parents got the worst treat¬ 

ment because they are authority without filial obligation* 

The teacher, most of oil, cannot escape this almost uni¬ 

versal orneriness. "It Is considered only right. If a 
•7 

toaohor is uncongenial, to shot? disapproval." Probably, 
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It Is expected of a teacher1 to he uncongenial so that the 

children might have the opportunity to show their disap¬ 

proval* They can do this with little effort* Also secret 

language is a notable revenge against adults who spell mes¬ 

sages not meant for little ears* Children in many ways 

rebel against the obligation to obey* 

1 have a nephew who often sums up this attitude by 

this expression: "It just Isn’t fair; I can*t help it be¬ 

cause I’m young# When do I get my chance?" This is all 

said seriously and defeatedly* 

The child assumes independence in ways other than 
t 

rebellion* Ho requires possessions: dolls, miniature peo¬ 

ple which obey his will; trucks that submit to his power; 

idols to which to grant his love and confidence; pets to 

listen for his command* In these the child will confide 

Ills deepest secrets, knowing that they are secure. Some 

children even have to supply their comrades, completely, 

from their Imagination* Their demand for possession be¬ 

comes like a disease at times if the gifts are not limited 

and censored* 

For some children, the making of things will satisfy 

them* For some, they must acquire it as a possession* In 

my case, I made castles for my cats out of some overturned 

lawn chairs and some worn out blankets* And the cats, like 

children, I supposed, only obeyed me and stayed inside when 

thoy were looking for a cosy place to sleep, but the shelter 
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which I had provided and the sleeping oats in the bend of 

my elbow made me an accomplished person***-on independent 

being for a while, in my own world* The child can achieve 

Independence in possession and accomplishment* 

Children seek the plumage of greatne ss—f ine 
feathers and all* They dream of such worlds, 
they long for such stature, and they look for 
ways to fulfill their ambitions* 

The relationship between the child and parent is not 

all a one-sided affair, where the child continually acts 

in a furtive and rebellious manner to oppose superior par** 

ents* Parents possibly sense superiority In their children 

also: looks, cleverness, quickness* They also depend on 

their children* The mother who gives to her daughter 

everything that she never had as a young girl Is relying 

on vicarious experience for satisfying her own unfulfilled 

desires* It is an ancient idea that the father has proof 

of his virility in his son* Parents depend on their child¬ 

ren's success to reflect the prestige and values of their 

home* Adults manipulate their children to win battles* 

They use their children as pawns In competition for affection* 

The relationship between the parents and the child is 

comprised of a two-way dependency* The child depends on the 

adult for guidance and assistance and love, at times against 

his will* Parents depend on the child because the child 

is e part of them; he is a reflection of their values; 

he is the continuance of the life strain, which is, after 



all, the basis for our existence. 

£& a separate being, the child must exert Ms inde¬ 

pendence* Even though ho can at times actually command the 

adult % assuming a forceful attitude and an immovable 

position (a situation which becomes Impossible to halt 

after he has tasted such honey), he sometimes lias to bypass 

the authority of the adult in order to find his Indepoh- 

dence* The detour is accomplished through play,, where the 

child alone is the director, and rhymes and less harmless 

pranks where the adult suffers? a loss of authoritative 

elevation, fha child further assumes an independent char¬ 

acteristic by collecting possessions and by accomplishing 

feats which give him mastery# 

In examining the relationship between children in our 

society* one finds a self-contained community, a society 

removed from the adult world# Watch their actions when 

they are discovered by an adult# Even if they are engaged 

innocently, the activity will not only be hampered, but it 

will usually be ended* The society has an influence over 

the child which usually is stronger than the adult or par¬ 

ental Influence*, 

This society is very conservative# There are games 

and rhymes that children have passed from child to child* 

for as many as two hundred years and more, without Changing, 

the basic ideas, and* in many coses, without cJianging the 

words* Hero ie an example of the ti&eleesness of a play- 
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ground rhyme: 

(1725) 
Nov he acts the Grenadier* 
G^iling for a ?ot of Beer: 
Where*s his Money? He*a forgot: 
Get him gone* a Drunken Sot# 

(1954) 
I had a little hear shop 
A man walked in# 
1 ached him what he wanted# 
A bottle of gin* 
Where*s your money? 
In my pocket* 
Where* s your pocket? 
I forgot it* in 
Please walk out*' 

Fairy tales are passed from the adult to the child* 

They are products of the adult* The nonsensical rhymes 

are largely originated and carried by the society of child¬ 

ren* The children would rather think that the adults do 

not know about the existence Of such nonsense* Adults have 

probably forgotten that they did such things when they 

were young* 

Children “play games with exactly the same ritual and 

exactly the same phrases* in some instances, as the child- 

1 t 
rep of thousands of years ago#11 For example, there is 

“eeny, meeny, ralney, mo»*#“ whioh every child uses for 

“counting-out"» This is a version of the “shepherd1 s score*1 

which was the number system of the language used by shep¬ 

herds in the neighborhood of Yarmouth, Scotland* It ran: 

“Ina, mina, tothera, methera, pin*.**" For eight, nine, 

and ten, it was hovera, covera, dik, which Is probably now 



hickory, dickory, dock,. • • The shepherd* s language is no 

longer used, hut children still say some of the words long 

after its disappearance. 

The same faithfulness is practised in rituals and 

formulas within the society: 

The schoolchild,in his primitive community 
conducts his business with,his fellows by 
ritual declaration. His affidavits, promis¬ 
sory notes, claims, deeds of conveyance, 
receipts, and notices of resignation, are 
verbal, and are sealed by the utterance of 
ancient words which are recognized and 
considered binding by the whole community.*.. 
Further, it will be noticed that the ges¬ 
tures with which the significance of the 
language is stressed, for example, spitting, 
crossing fingers, and touching cold iron, 
are gestures which have been an accepted 
part.Qf ritual since times long before our 
o\nj*1 ^ 

It can be seen that there is a stream that flows from 

child to child from generation to generation, through a 

strict society, somewhat separate from the adult world, 

at least in the minds of the members of this society. 

It is only right for this group to be so tightly 

bound# They have had a shorter span of experience and fewer 

varieties of experiences; the experiences are more likely 

to be similar and certainly less extensive* Even with 

these similarities, there are Inevitable differences, and 

these provide the society with leaders, followers, innova¬ 

tors, ultra-conservatives, avant-garde, those who no longer 

want to play, those who uphold the rules no-matter-what, 

and those who always go crying to mamma and wish that they 

■*! 
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had never come* 

This is a moot critical group. Feu things escape their 

discerning eyes: funny names# funny noses, funny clothes, 

strange deformities, At times they are helplessly cruel* 

The basis of the gang is sociability, so they attach any 

deviants who would strain the processes of this social group* 

They share the some attitude toward the adult world 

as the individual child} but v&thin their numbers, they 

feel a sheltering immunity against the punishing adults* 

The attitude is strengthened and rebellion can be carried 

to greater lengths. Together, the group can find the extent 

of the adult limits of authority. 

An architecture for this society -would have to have 

the timeless character!stic which their lore lias. It would 

have to be meticulously detailed for these sticklers who 

will learn a rhyme with the seme words as the rhyme of the 

previous generation (a few years older), who will not let a 

story be told a second time without the same, minute, de¬ 

scriptive points* There would be hiding places to be found 

and then to be kept secret from the adults* There would be 

the provision for the gang to have a rendezvous* There 

would be sheltering places for the mamma-babies, but not so 

far removed from the social world that the child could not 

have the opportunity to take part if he found the inclination 

or if he saw where he could make a break-through into the 

clique* It would be a place protected from parental hin~ 
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drancoc and with order maintained by "buddy” adults. 

An architecture for children would express the desire 

for distinction from the adult world which the children as 

a society have. It .would be a world where the childrens . 

instead of the adults* would be hosts* 

It would express and promote the daydreaming which a 

child is able to do* It would give him something which he 

could identify as belonging to him* It would provide sur¬ 

prises and eccentric, superfluous objects for him to idol¬ 

ise, which he could animate with the use of his imagination* 

A children’s architecture vrould reflect their spirit of 

pranks and play* It vrould not clothe them in velvet and 

lace* instead it would provide a program where their clever* 

ness might be diverted toward a more self-fulfilling end* 

It would re-route their energy for mischief* It vrould not 

be flashy, cheap, and circus«y, but a spirited, imaginative 

world* It vrould treat his innocence, his imagination, and 

his creativity as wondrous virtues with great potential* 

There vrould be windows for him to operate, furniture 

for him to assemble, and, perhaps, paving stones for Mm to 

re-lay in a new design* These vrould allow him the privi¬ 

lege of somehow helping to form Ms own world, to make It 

Ms own possession* 

CMldren are children* They are seedling humans, free 

end impulsive, who need nourishment* An architecture for 

children vrould not condescend? it vrould assume that their 



status was nothing less than that of a creature stretching 

for experiences in its period of exciting formation* It 

■would take them as they are* 

Not that the experience of being a child in 
any human circumstances iB all cakes and ale, 
ail magic and merriment# It has one advantage# 
however? the advantage that children are merely 
guests at this feast# and are not responsible 
for what is on the table#.....Our aim and desire 
no doubt# however far this fall short of attain¬ 
ment, is to insure them a fair field and every 
conceivablo favour; and to make the feast a rather 
more Inviting affair than the tea party to which 
Alice was invited in Wonderland. There was no 
jam, there was no cake#..**4 
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EXPERIENCE 

There is the dream of some people that childhood is 

a period of innocence. The child in today*e society would 

disprove this. Most children, now, are very full of will¬ 

fulness, guile, furtiveness, and guilt—all probably re¬ 

flecting accurately the values of their parents. The upper 

class children tend to be possessive and extremely self- 

centered and pampered; their opposites tend to be unable 

to escape the corruption of their environment. Most child¬ 

ren of all classes have a vocabulary that would make Metal- 

ious blush, and they use it. They are accountable and re¬ 

sponsible at a very early age, and they can fool the adult 

into depending on the dream that they are not. 

Met there are the truly innocent children* They are 

few, but they can be found, They contrast so strongly with 

the children with only innocent faces* This contrast 

shows that contemporai’y childhood has largely loot one of 

its greatest attributes—innocence* 

Innocence comes before knowledge, understanding, ex¬ 

perience, guile, and contamination and corruption* It Is 

being unaware of the presence and power of knowledge* It 

is the greenness of youth without tarnish* It is the main¬ 

tenance of magical possibility. It Is being a bud. It is 

bliss* It Is defenselessneos. 

Experience for the innocent one is a best time; it is 

a series of first times* Sights are new and strange and 
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mystical. Magic is actual; birds can fly and a child 

cannot; things disappear without a logical explanation 

and he cannot; why should the child not expect other things 

to fly and disappear at will. There are things which he 

sees every day that he cannot do. 

The period of time which the child has experienced 

has been so short that each incident which might appear 

negligible to an adult# would be of utmost importance to 

the child because it is such a large part of his existence. 

He does not understand that a toy can be easily replaced# 

Another toy simply would not be the same one. He places 

paramount values on the most seemingly ln3ignlfican things. 

Adults with all their experience are bored by the 

common things which excite the young child. He is not 

easily bored# if he is still an innocent one* The world 

is full of novelties. Even when new objects are not near 

to interest him, there is the fascinating movement of his 

own hopping# isquatting# pivoting# and tip-toeing* He has 

built-in entertainment# h'hen even that becomes familiar# 

he can fall asleep immediately# and in any person* s pre¬ 

sence# because certain things are excusable for small child¬ 

ren (in their innocence there is a kind of immunity). 

There exists the possibility that the small child may 

never experience boredom. However# it seems that boredom 

is a prominent characteristic of the contemporary child. 

For the innocent one# the commonest of interests may 
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cause great enthusiasm* The junkiest place could probably 

evoke the most romantic sentiment; the humblest servant, 

the most honored adoration* Until the various iconoclasts 

begin their work, all the world is full cf marvels* Every 

being and object and bre©2e and light ray has a signifi¬ 

cance beyond the mere physical. 

Reality for a child is a changing thing, much like 

a fluid* At the least inclination it flows to another 

area. It is hard to nail down or to contain# It is sel¬ 

dom the reality of an adult, which is the actual physical 

world and probably very little more for most adults# For 

the child, it is a process of cultivation and weeding of 

experience to find what is most real, or what is moot real 

to his superiors, or what is most lasting# Enthusiasm, 

unfamiliarity, and a lack of understanding keep the liquid 

reality searching for a containment* 

Children* a dreams lead them to worlds which adults 

have forgotten# All things, alive or inanimate, have the 

ability to take on human characteristics—anthropomorphism# 

(This Is the appeal of cartoon#} They tell real stories 

about animals who do things that humans do; children speak 
♦ 

of being able to fly like a witch or Peter Pan or Mary 

Fopplns* They ponder about living like a rabbit in a hole 

or a fly on the celling, about being able to walk upside 

down, or crawling Inside a flower like a bee, or getting 

under a mushroom like a leprechaun* They are unaware of 

22 



what Is physically impossible, or by choice they ignore It, 

They are absorbed by what Is magically likely. Using their 

imagination they can accomplish these things. They can 

make a pigsty into a castle, a deserted house into a my¬ 

stery, and they con experience what it is like to be inside 

a flower or a rabbit warren* Reality is not a concern of 

innocent children; they experience many things that or© not 

adult-ly real, 

/When the child Is confronted by something that he 

cannot understand, he either does not let it concern him, 

or he will supply the needed information by associating 

the problem with any thing which comes into his mind first, 

which is often hard to re-associate by the very logical 

adult, and may even be interpreted as a lie, Virginia, 

Cary Hudson, the ten-year-old authoress of 0 Ye Jiirs & 

.JulepoJ. demonstrates her remarkable associative powers 

Everybody grows wings in Heaven, and then I 
can fly, and that will be wonderful* I haven*t 
decided yet lust where I will go* Miss Ruby 
Porter says ’Paris is beautify! in the Spring*, 
Maybe I will go there, I sure hope I don*t get 
already for the trip, and then start molting 
like my canary bird, I sure will need all of 
my feathers to get across the ocean and back 
again to Heaven,* 

ands 

Miss Lulu Johnson comes to the library looking 
for her ancestor, I wonder who she thinks she 
is fooling. Miss Lulu knows ancestors are on 
walls and in coffins, I bet if she ever finds 
him in that book he will be mashed flatter than 
my cabbage rose,2 
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His3 Hudson, at th© time when these essays were writ-’ 

ten, was one of the innocent ones; hen childhood was Vic¬ 

torian* Her naivete is now a delight to the reader, but 

more than that, it gave her pleasure to speculate about 

unknown things* Today*o precocious children fear their 

childish speculations* They long to be older than they 

ore* They assume a knowledgeable end worldly countenance 

and play idle role of a much older person* It is harmful 

that they become used to so much chicanery* The child of 

today tends to shy away from his gift of primary associ¬ 

ation to explain situations* Instead, he acts as If he 

knows the answer and remains silent* Ho fails to relate 

in any way the events that puzzle him, and his life tends 

to become a Beriec of factions instead of a factual and 

fictional continuum* 

If the primary association fails in an innocent child, 

he will supply the information directly from his imagination 

which is even more likely to be misinterpreted* He has 

difficulty in distinguishing between memory and imagination* 

The Innocent child reacts in the same way that prehistoric 

man did when he tried to account for the strange actions 

of nature. Indeed, the childhood of the modern individual 

and the so-called childhood of mankind is strangely paralle* 

This fact is not so remarkable to a tormented mother who 

would be vdlling to give evidence to prove that her child 

is, in fact, a barbarian; it can also be affirmed by anyone 



who lias read William Golding1 a Lord of . the Flies and has 

recognised the similarities between these veritable sav¬ 

ages and children that he actually knows* 

The innocent child and the popular savage have a 

similar lack of complexity of experience; they abound with 

superstitious notions about the strange events around them; 

there is a lack of knowledgeable explanation* In the same 

way# the child and the savage substitute imagination for 

fact* Many of the tales, rhymes, and games which delimit 

oliildren have direct relation, according to Henry Bett in 

his book, Hursorv Rhymes and Tales* to myths that primi¬ 

tive man originated to help explain his universe to him¬ 

self. “Jack and the Beanstalk” is connected with myths 

about life after death; “Little Red Riding Hood” is an 

explanation of the rising and setting of the sun, the lit¬ 

tle girl in red being the symbol of the sun, and the wolf 

being the symbol of night* Bett says that “Jack and Jill“ 

somehow helps to e;plain the movement of the tides, and 

“Beauty and the Beast” is the remnant of the superstition ■ 

of a “tabu”* “Jack the Giant Killer” reflects cannibalism, 

and cannibals today are still able to smell out a victim 

in the same way that the witch in "Hansel and Gretel” 

sniffed for a creature to pop into the oven for supper* 

One of the more surprising relations if “London Bridges 

Palling Down": many early people believed that for a 

structure, particularly a bridge, to remain erect against 
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‘the forces of Nature* they had to please the gods with a 

human sacrifice interred in the foundation of the struc¬ 

ture • It was usually a "fair lady" who was sacrificed! 

When a child is called an uncivilised hellion, there might 

be a valid explanation for such an epithet* The child is 

a combination of innocence and savagery# 

Nov/ with a framework like tills, as if we were trying 

to manage an eight-armed monster, we try to teach them to 

become more maturo and more civilised human beings* They 

are easy to influence if the target is vulnerable. They 

are not easy to mold if they have that target well protected 

with early prejudice and immunity to a reasonable argu¬ 

ment# If they have their minds made up, it is virtually 

impossible to persuade them to the contrary* They are 

merely unaffected by logical argument, and likewise, they 

do not have logical, self-justifying defenses* Their only 

defense is to "scuttle away into their impregnable burrows*" 

If the child is to be educated in any way, that is, 

if we are to provide the opportunity of experience so that 

he may grow, we must take Mm as he is, at the present. In 

order to bring him to a new experience to broaden his scope, 

wo must relate the new to what he has already experienced. 

Of course, hie knowledge is very limited, but he has the 

enthusiasm for more, and he has the capacity to learn. He 

has a language of his own, and to teach him is to begin in 

this language. Teaching must be a key formed with the 

26 



fitting shape to open their looked understanding* A 

bright mind may seem dense only because the door has not 

been.discovered* Once that door is found, the slightest 

snowball may become a mighty avalanche-*-for good or for 

bad* The discipline must depend on the method of teach¬ 

ing it, the surroundings where it is taught* and the kind 

of person who tries to teach it. If these are poor, edu¬ 

cation will not progress# 

Therp are several facets to the way in which child¬ 

ren learn, and they do not occur separately* One facet 

is sensory perception* The baby discovers who his parents 

are and what people are not his parents, by learning the 

distinction of hearing their different voices, by feeling 

their various touches, and by seeing their faces* He 

learns what hot means by feeling a bum. "All life is an 

echo of our first sensations, and we build up our con¬ 

sciousness, our whole mental life, by variations and com¬ 

binations of these elementary sensations 

The child Helen Keller, being blind and deaf, had to 

learn everything by the sensation of her touch? even though 

she was so limited in her senses, she was able to learn* 

The touch was given meaning because it connected with some¬ 

thing that was withini the instinct, the second facet of 

learning, By intuition she knew about a mother, a father, 

a loving doll* By feeling the face and embrace of her 

mother, she recognized the Mother of her Instinct, Love 
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was a transformation of her Instinctive attachment. 

A third facet of the looming process is the assoc¬ 

iation that comes between the sensation and the instinct 

to connect the two into an understanding. The world for 

Helen was broadened beyond her sentiments and sensations 

to comprehension when she finally realized the connection 

between the word fwa&a-P** cooling} flowing liquid 

that hrn , $$$& associated a symbol with a 

senand this opened the door to words and meanings 

and knowledge. 

A fourth aspect of learning is the elimination of 

associations that are false or misleading* In the evolu¬ 

tion of Western man from the savage who explained by free 

association and imagination} certain things were empirically 

seen aB untrue, and they were consequently dismissed from 

the memory* A system was imposed upon the free associa¬ 

tion to limit it. The new association was subjected to a 

selectivity of perception. The child had no complexity 

in his experience, no length of time for the empirical. 

His process of learning is by an association still freed 

from limitation and censorship. It Is an association of. 

the sensations and the instinct, which Is partly a compos¬ 

ite of the previous sensations and partly the basic intu¬ 

ition of the human being. 

Each day the child grows intellectually by partici¬ 

pating in the world around hlms seeing the sun rise and 
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set, watching a seed grow into a plant, flying a kite, 

watching a bird build a noat, experiencing himself grow 

larger* He has a desire to experience everything within 

his reach. He is drawn to high places in trees or to a 

ferris wheel because there Is danger to bo experienced, 

and thrills and fear* He is preoccupied with horror, 

mystery, magic, and death, as well as real, daylight In¬ 

cidents, Those again are new compartments of life of which 

he has not had enough opportunities to experience. He is 

superstitious because ho just does not know what lies 

before him in a new day, or in the darkness, or around 

that corner, and there is always the comfort of knowing 

whore there is shelter or where the light switch is found. 

If childhood is a time-when the embryo is being 

formed by experience, why should the child act as if he 

were already a sophisticated master of experience? The 

six-year-old sophisticate may have been around the world 

(and this is not uncommon today), but he has rushed through 

experience, He yet has not lived long enough to see his 

peers mature, to conceive a child, to see his own past 

objectively, to bear the burden of responsibility, or any 

of the other experiences which a mature person has earned. 

The child would like to be mature and respected, but he 

cannot put on maturity and respect like his T-shirt; he 

cannot brush away immaturity and the obligation to obey 

like ho brushes his teeth. Ho should Instead grow, un« 
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rushes and without anxiety, and earn his honor. 

Childhood should ho a time for feeling# seeing, and 

hearing! thinking is minimum* Speech is sometimes elo¬ 

quent in its simplicity and freshness* It is more useful 

to the child for getting what he wants than the grunts and 

pantomime that it supplanted, even in its crudity* Adults 

can Interpret almost any word as a whole sentence of mean¬ 

ing* Speech for the child, other than the practical uses, 

is either chatter or performance, and other than his fan¬ 

tastic stories, seldom an expression of what he thinks or 

feels* Too many things are going into the child*e mind 

for very much to be coming out of it* For his own ex¬ 

pression, the child relies on other mediums: dancing, 

humming unformed melodies, striking out at opposition, 

throwing a tantrum, reciting ready-made speech in a nur¬ 

sery rhyme or a Jingle, or drawing a picture, 

In expression, innocence, experience, reality, and 

many other aspects, each age has its distinction, but the 

"mere age of a child can easily deceive us as to the pow¬ 

ers of his mind* Children also look young, and In much 

act so similarly that we pay them only a childish attention, 

and suppose them to be much of one kind,"^ Their minds at 

the beginning, as far as we know, are voids with a partic¬ 

ular structure* The emptiness begins to be filled at a 

very rapid pace, but it slows as he matures* When ho is 

young so many new things are coming within the range of 
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his experience at so fast a rate* For each child there is 

a unique sequence of experience} children do not learn at 

the same pace or even from the same object or subject mat¬ 

ter. In any group of children of the same age, the exper¬ 

ience is quite varied* Of course, each age has its similar, 

general characteristics, but for the most part, they are 

the stages of physical growth! “**«In all generalizations 

concerning humanity and particularly children, we must*.* 

keep sharply in mind the individual* Norms and averages 

are a convenient and useful means of information* But no 

child is in all respects either average or even normal. 

There Is quite a range In heights, sitting and stand¬ 

ing} there are differences In their physical requirements. 

There are also distinctions other than physical* The 

younger child, around five years old, is still a freer 

Individual, involved with his own actions and being, even 

resenting the presence of others* Around eleven, he be¬ 

comes a member of the society around him, greatly con¬ 

cerned for the people who are similar to him} he is then 

more concerned with the approval of the peer group than 

the adult* The younger child, however, is concerned with 

appeasing the adult, and his conduct is reflected mainly 

by this* The older child is annoyed with Interference 

from the adult world} the younger child is more likely to 

be annoyed with interference from anyone* While the five- 

year-old is stimulated by sensation primarily, the eleven- 
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year-old is Involved with acquiring skills In all kinds 

of actions* The younger child Is still affected by super¬ 

ficial and immediate gratification# while the older child 

is involved with storing information in his newly useful 

memory for long-range satisfaction. The attention of the 

younger child is not easily held. The older one has a new 

oapacity of verbal thinking that allo\*s him to dwell on 

subjects and problems# Experience for the younger child is 

still involved with basics# while the other child has had 

more varied and complex experiences; imagination for him 

has more perceptive material which has been 11 greatly re¬ 

fined and clarified*For the five-year-old# the world 

is more completely mysterious# even his own motor-abilities 

are marvels; for the eleven-year-old, the world Is filled 

with facto and feats to accomplish# still with a groat 

deal of mystery and wonder involved* 

Children are storehouses for all kinds of information; 

useless and useful# astounding and dull# correct and mis¬ 

interpreted# logical and illogical* The younger child is 

enveloped in fantasy# while the older one is beginning to 

bo concerned with order as he yet has some of the old 

superstitions governing his actions and thoughts* 

Even though the process of growing up has its various 

stages and characteristics# it does not follow that the 

best learning situation would be one where the children 

are divided according to age groups. The best learning 

32 



environment would be a multi“aged society, because there 

is no distinct time when changes occur for all children* 

The human unit is hard to categorise* Categorisations 

tend to limit the potential height of the individual to 

the height of tho age group average* Children should not 

have their potentials limited* An approach better than 

categorisation would be for children of all ages to have 

the experience of coming in contact with each other, 

learning in an unstratified group. It would be a more 

natural society, where the individual was free to choose, 

where innocence and experience could be compared, where 

they could give life to each other by their very dis¬ 

tinction, where the child would have the opportunity to 

see more of life than just his own age group* "Assorted 

ages of children and teachers need to work together, sing 

together, laugh and play together now and again if there 

is to be respect for the contribution each age has to 

offer. People of assorted ages need to spark each other*"® 

An architecture for children should not separate them 

Into categories, either by ages, sizes, capacities, classes, 

or any other category* It would give them the opportunity 

to make their own choices, unhindered by imposed, unnatural 

orders* It would provide each person the opportunity to 

learn what another age thinks and does, what it has to 

offer him* It would at the same time oatisy the complete 

fantasy of the five-year-old and the beginning of logical 
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order of the eleven-year-old by reflecting what they both 

have in commons an appetite for mystery# adventure# and 

fantasy* It would satisfy the intellectual interests of 

the younger children with things to stimulate their sen¬ 

sational and it would supply the older children with the 

suggestions of order* 

It \fould provide a physical environment for children 

from thirty-four inches high up to fifty-eight inches! it 

would have a variety of furniture sizes for this range of 

children sizes* 

An architecture for children would provide elements 

which would give the children new perceptual experiences— 

experiences with nature and growth* trees# grass# flowers* 

It would treat the pseudo-sophisticated slx-ypar-old as 

if there were a world* right there* which he truly has 

not really seen before; there would be things# which he 

had pretended that he knew# provided in this environment 

for him to learn and to delight in the process which he 

had bypassed* 

An architecture for children would give them new 

things to feel* hear* sad see* She environment of vir¬ 

ginal nature is necessary for the child to obtain a pic¬ 

ture of the universe where he lives* It would provide 

space for his more productive expressions? dancing# sing¬ 

ing* speaking, drawing# rhyming; it would give him an out¬ 

let in this way for the heightened perception which the 
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architecture in an idyllic setting would afford* Its 

spirit would reflect the mystery and magic which delight 

him* 

l/hat is magical architecture? Havel wrote magical 

music in his Mother C-ooae^Suite by making the instruments 

in the orchestra sound like some tiling besides what they 

were: bolls, gongs, birds, beauties, and beasts* He 

provided elements of sounds which could be associated 

with elements of the fairy talos told by the music* The 

same tendencies to make one thing appear to be something 

else could be used In architecture, Magical architecture 

would bo living-sised forms which hinted at being some¬ 

thing besides buildings, not imitative, but associative. 

An architecture for children would tweak th^Ir prim¬ 

itive superstitions with hints of the supernatural* It 

would reflect their fluid reality* It would reflect their 

innocence and precocity, their savageness and greenness, 

It would give them the opportunity to exercise anthropo¬ 

morphism by providing small animal-like sculpture to 

which they would give life with their imagination. It 

must be of such universal significance that they would 

not shun it as a sham as they grow past these stages into 

wisdom and experience. 
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IMAGINATION 

Approaching the subject of imagination is like ap¬ 

proaching the wind# Wind itself cannot be seen but its 

presence can be felt and the results can be found* Stand¬ 

ing one place we cannot tell from where it has come or to 

where it will go, but we may discern the direction as it 

passes* Meteorology may determine its origin and fore¬ 

cast probable change, but meteorology and other physical 

sciences are old men, while psychology, which studies 

imagination, and the related physiology are relative babes* 

We can only draw metaphors about the mind and its func¬ 

tioning and hope that they provide at least near-accurate 

assumptions* No one has witnessed the working of the imagi* 

nation, but we have seen the results and we can assume its 

origins* 

Under the sway of imagination we find our¬ 
selves in strange situations, commit unfami¬ 
liar actions, and meet unknown people; we 
change our personalities, reshape the past 
and probe the future** 

We know that children are imaginative; poets are 

imaginative; an Inventor is Imaginative. These are people 

who find something new, original—something not repetitive 

and not imitative* In the person who is able to adjust to 

an unusual or unfortunate situation and is able to create 

order and justice out of chaos, there is an element of 

imagination* There are connected words: inspiration, 
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perception, symbol, and image* These are the most that 

we know about the process of imagining* 

We do know that there is more than one kind of con¬ 

sciousness* There is the "mental activity in our state 

of being preoccupied with external reality—with acting*"2 

This is the daylight of our mental activity; it is the soolal 

part of our being, the here and the present awakeness: the 

conscious* There is also something that is the counter 

part of this: the subconscious* "The unconscious is the 

mental experience***in which we have shut off communications 

with the outer world, are no longer preoccupied with action 

but with our self-experience.••*Both conscious and uncon¬ 

scious are only different states of mind referring to dif¬ 

ferent states of existence*"3 The unconscious is a part 

of our mind that directs much of our consciousness* The 

subconscious is the most personal part of our beings it is 

at the basis of our individuality* Within the subcon¬ 

scious is stored all our memories, dreams, wishes, fan¬ 

tasies, perceptions, fears, and images* It is filled by 

our sensory-perceptive Imprints and the impressions of 

our experiences* Ho one has seen it; it is the antipodal 

section of our mind that is not concerned with physical 

limitations* It is an unexplored darkness related to our 

thinking, remembering, learning, dreaming, and imagining* 

£11 originate in the subconscious. 

At times there is a translation of the subconscious 
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subject matter into symbolic form appearing our conscious 

state# Dreaming is this type of mental activity# The 

symbol is an image "whose content is assimilated to the 

desires or impressions of the eubject, and whose meaning 

he falls to understand*"^ The dream imago is a result of 

some activity which has made an imprint of our ©motioned, 

needs on the storage of the subconscious* There are dreams 

which which are a result of our wishes; there are dreams 

in which subjects from conscious state are represented 

in new forms* There are dreams where we recall an unhappy 

experience, and there are those which are nightmares re¬ 

sulting from fear and wishes, disguised in the image* 

There are dreams where we are punished* There are those 

"which are a straight-forward symbolic translation of an 

immediate organic stimulus****"5 Dreams are uncontrollable* 

They occur as a result of conscious mental impressions of 

fears and pleasures* They are a type of imagery# 

Remembering is the compelling of a memory imago from 

the subconscious. Memory is stored in the subconscious 

and Is a holdover of a past experience in varying degrees 

of definiteness* A particular type of memory image is 

the eidetic image* This type of imagery is found mainly 

in children# It is the ability to call forth memories of 

experiences into Images which are more vivid than the act¬ 

ual experience was* There is one case where a boy was 

able to work mathematical problems with a slide rule which 
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z-*’ 

he savr in an eidetic imago* There is ope eolation GO to 

why it disappears when the child becomes an adult* It is 

probably because most adults think in words and moot child¬ 

ren think in pictures* The phenomenon can be encouraged* 

William Blake had trained himself so that he could call 

forth the image at will* and he taught his wife to be able 

to do the same. Of course, the eidetic image is an extra¬ 

ordinary image of memory* Ordinary memory is more vague* 

The important point is that the experience has been pre¬ 

viously perceived in the conscious state. 

The imaginary image is not so closely related to an 

actual experience* This image is the result of some kind 

of magic alchemy that has taken place, using perception 

and matter that is probably akin to Inspiration, in pro¬ 

ducing its symbol* Some now.association has occurred in 

the mind* What the Imagination produces has not talien 

place before, or It has been sufficiently rearranged or 

disguised so that it appears in a new form* This, then, 

is the Imaginations It la seeing (or hearing in the case 

of musical composition); It Is tho compelling of a vir¬ 

ginal image to corn© from the darkness of the subconscious 

Into the daylight of tho conscious* A person may volun¬ 

tarily provoke the visionary experience of seeing, but 

It Is largely accomplished by submission, receiving on an 

Involuntary basis aftor making the environment inviting to 

the image* 
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There are atmospheres, moods, and influences which 

encourage and those which discourage the provocation of 

imagination. If the person is in a mood of high intellect¬ 

ual stimulation, if he is devoid of unnecessary exterior 

censors, if he Is not accustomed to jog-trot routine, and 

if he has exercised his imagination so that it is in con¬ 

dition, the atmosphere is more inviting to the appearance 

of the Image i it is more likely that the image will appear 

to him* Successful imagining depends on a healthy, free 

communication between the two parts of the mind* When this 

connection takes place, a creative flash occurs* 

Of all that we know about imagination, we know best 

that It is very common in children* In the child, the 

fluid reality accompanies a freedom between the unconscious 

storehouse and consciousness. He has the ability to make 

astonishing and quick associations between things, he has 

keen memory, and there is a lack of culturally engrained 

censors• 

He has,,,a clarity of association which Is 
not yet stunned by verbal labels nor blinded 
by self-regarding calculations* Intuition 
takes the place of reason# A sense of tlme- 
lessness makes his presence eternal and space 
so fluid that a dark cloud may be Africa or 
a flower bed a continent,* 

Most of what is going on in the childts mind is the 

working of the imagination. Even though the memory is 

actively working, it has not the abundance of experiences 

to be full* As stated previously, the activity that goes 
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on In tli© child* s mind la mostly through objects end pic¬ 

tures* Mult thinking is more the manipulation of words* 

The child has not sufficiently mastered speech as think¬ 

ing, and he must roly on the limited experiences and per¬ 

ceptions represented in symbolic, pictorial form* Also 

his eye is as yet uninfluenced by the customary views that 

the rest of the culture accepts; he has a new, innocent, 

fresh perspective of the world* 

In some period of change that occurs in the child’s 

maturation, he is apt to lose some ability to imagine, at 

least for a time. Possibly too many facts supersede the 

need for the imagination to answer questions for him* 

Possibly he becomes self-conscious, with imaginings because 

they are childish and he longs to be an adult* And perhaps 

the cultural censors, the repetitive society, become too 

strong an Influence on his actions* The world is no 

longer new to him, and ho is no longer adulated for his 

precocity* He, as a maturing individual, is encouraged to 

approach the world as a calculator without the fantastic 

nonsense that he was allowed when he was green* 

Today wo are becoming concerned that perhaps our 

children are maturing too fast, without fully enjoying the 

freedoms of childhood, and perhaps they are missing essen¬ 

tial aspects derived from this freedom of their formative 

stage * 

The problem of imagination and creation in children 
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should be one of encouraging the action, We should help 

the child to enrich his perceptual experience by helping ■ 

him to look at things with keen observance* to know what" 

the essence of even an everyday object is; "*the fact that 

children see objects a hundred times without acquiring 

consciousness of it suggests that we need to converse 

with children about the commonest things,,n® We should 

also give the child stimulation and encouragement to ex¬ 

ercise his freedom to imagine. We need to provide an at¬ 

mosphere that would perpetuate this possession of his, 

We must provide material for his associative powers: met¬ 

aphor-makers* We must provide experience for his awakening, 

perception* We must also shelter him from the calculating* 

bureaucratic* industrial society until he has first become 

human. We must give him new* unrepstitious, fantastic 

things* If the child is to exercise his imagination* he 

should be given a boost in seeing those beings and happen¬ 

ings which occur in the remote parts of his mind* 

We should also strive to prove to the child that his 

imagination does not have a functional limit; it should 

not be reserved only for creating works of art or even 

eelf-expresssion* We must show him that it is possible to 

be creative in all parts of his life: when he is doing 

chores around the house, when he is walking along a street, 

when he is looking at his reflection, when he is flying 

a kite, playing ball, or during the familiar act of going 
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to bed. It is necessary to show the child that there are 

practical* prosaic dimensions to the imagination as well 

as the poetic* His ability to combat the hum-drum life 

that so many people lead today is going to depend on the 

extent to which he can. rely on his own imagination to 

transcend the drudgery. 

in architecture for children would show that care was 

taken in even small matters* that even door knobs and win¬ 

dow latches were designed with the intention of stimulating 

his every action with the possibility of imagining. It 

would give him suggestive form—organic form; incomplete 

geometry left for his pictorial* imaginative mind to make 

the completion* There would be an intangible quality to , 

the architecture in the same dimensionless characteristic 

of Ms imagination. Imitational, conventional! or geome¬ 

trically complete form ’’presents itself immediately, gives 

imposition and loaves no room for human er-’pci'ieneo in 

time. Whereas an incomplete, jidimensionloss egression 

’’although devoid of visual elements for abrupt association, 

has its suggestive content allowing for man* s persuasive 

mind to grasp and digest for itself*”^ 

An architecture for children would stimulate their 

natural tendency for imaginative thinking. It would es¬ 

tablish a mood of the unusual, the unrepetitive, the fan¬ 

tastic. It would be as Alice saw ’Wonderland: ’’For, you 

see, so many out-of-the-way things had happened lately, 
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that, Alice had begun to think that very few things indeed 
1 1 

were really imposBible*" 

Although the errors-scion should avoid the pristine and 

the austere , it should not be a cartoon. The child would 

too soon mature boyone its he would soon erchaust the assoc¬ 

iative material. If the architecture were ideal9 it would 

be a fine art, a timeless classic. Any architecture should 

be as different from Disneyland as Lewis Carroll is from 

Looney Tunes, One ie the delicate imaginings of a person 

who truly loves and understands children! the other is a 

flashy, commercial fantasia in the tradition of Madison 

Avenue materialism. 

45 





MOTES: IHAGiaATXOS' 

^Caudwsll, Hugo, The Creative Xrotmlse In Writing- and 
Painting, London: Macmillan* 1951? p* 17* 

‘-Eugg* Harold9 
1963, P* ^1* 

Imagination* How York! irper & Row, 

^IblcU, p. 41* 

^Piaget? Joan, Plav. Dreams and Imitation in Childhood. 
New York: ¥• E. Norton & Company's Inc.} 1951 > p* 205* 

-Told.* p* 180. 

^Euggs op. cit., p. 71* 

^Groerij G. F, 9 od,9 Tales of Innocence. London: Faber 
& Fabers 19509 p* 15* 

%ora*,Torthy9 Moral and Mary Theodora Vdoltley s The 
Psychology of childhood* He*: York: The Macmillan Com¬ 
pany * 1929s P* 115* 

^Chongs Amos Xh Tlao9 Intangiblo Content in_ Architect 
tonic Form. Princeton: Princeton University Prose,"1956, 
P* 60* 

10lbifep* 60. 

^Carroll* Lewis* Alice*s Adventures in Wonderland* 
Mow York: The Modern Libx*ary, p. 30. 



CREATIVITY 

"Imagination Is just seeing* but conception Implies 

comparison.1** “The mind Is not merely a warehouse, It Is 
P 

also a manufactory, never Idle and Incredibly prolific.'* 

Out of a possible chaotic or vague vision comes the prom¬ 

ise of form, and the expression of this form Is what we 

call craft or art; "...art Is the formed expression of 

Imagined conception. This concept loins form and imagi¬ 

nation, for the imagined process* The product of the 

artist Is his statement of what he sees, his way—but 

with form."^ If the expression has an element of trans¬ 

cendency, if It "has a meaning beyond Itself"^, it is re¬ 

ferred to as fine art. Otherwise, the expression is a 

craft, and it is this with which the child will be most 

involved. Although children do at times reach the level 

of the fine arts, it is not the primary aim of encouraging 

the natural creativity to ask for fine, professional works 

of art. 

The ability to see potential expression of a form 

in the midst of a vision and to stabilise it is creativity. 

It is at the same time the mailing of something new. Pri¬ 

marily and essentially creation is the forming of something 

which before did not exist, but this is impossible since 

no matter can be created or destroyed. This creativity 

on the human level is the changing of the form of the mat¬ 

ter* Creativity is being original* It is supported by 
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the Imagination; without It creativity would not exist; 

it would be mere imitation which the person produced* 

Without the produced expression* imagination would die un¬ 

noticed, a seed on concrete pavement* Creation is the act¬ 

ion counter part to the passive image; "***the subconscious 

cannot create art*“5 

Professor Harold Rugg has performed research on imag¬ 

ination and the creative act and has found four “steps in 

the cycle of an artist*s work#"® He arrived at his theory 

after intensive study of works of art and the biographies 

of “some two hundred painters, sculptors, writers* critics* *"7 

First there is a period when the artist acquaints himself 

with the problem set before him* It is a "preparatory 

conscious period Of baffled struggle*The artist col¬ 

lects facts* It is similar to an architect considering 

the functional problems before establishing space, form, 

or structure* 

Secondly, the person leaves the problem to the work¬ 

ings of the unconscious compartment of his mind. Ho fully 

expects the flash of insight to come to him. He is fully 

relaxed and there is even a contemplative atmosphere about 

the artist, but he does not struggle* There t«>uld proba¬ 

bly be the use of some stimulant or a particular environ¬ 

ment (cigarettes, a walk in a familiar countryside)* Next 

the creative flash comes "with such certitude that a logical 

statement of it can be immediately prepared****"^ Last, 
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there is a "period of verification* critical testing, and 

10 
reconstruction*" 

These are compared to the child and his creative act: 

the first period for the child would be one of intensified 

perception* The creative act for him is an expression of 

what the child sees and feels* There must be something in 

the mind of the child to be said before he can express it. 

If he is helped to continually see new things, or to see 

old things in a new light, or if the unusual is available 

to experience, he.will bo helped in the first stage*—per¬ 

ception. It may take place In visiting new sights, or the 

craft may precede the perception: 

In guiding the children towards this awareness 
of their surroundings, the practice of art plays 
a great part* To begin on a purely practical 
level, the attempt to reproduce any well-known 
object has the effect of making the child look 
closer, of training tho ‘seeing eye**’’*1 

The period of relaxed contemplation is not recognised 

in children, because ordinarily they do not like the 

thought of relaxing unless they are very tired or extreme¬ 

ly engrossed* Their moments of Inspiration are more like 

agitation* Their bubbling imagination happons with loss 

effort than it takes to hold the urge back* The use of 

curious stimulants and an appropriate environment would 

be a further urge to what is ready to come out* If the 

perceptual experience has been profound, they will ask 

for an opportunity to express themselves. 

The last period is a period of craft* The child must 
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be disciplined by a medium in order to symbolize his ex¬ 

pression. He is channeled by a crayon in a hand that will 

not go where the little mind would like for it to go, the 

legs that will not leap as high as the jump should be, the 

mouth that cannot sing Christmas without lisping. Here 

the child learns by doing, by practicing, by developing. 

It is the effect of this intensified perception, the 

inspecting, the looking, the wonder, the delight; the 

exercise of the imaginative workings; the experience of 

developing his manuability that is valuable to the child. 

It Is not the object produced which is most significant, 

although the work is a reminder of an accomplishment and 

a prized possession. The act of creation is a stepping 

block to the solution of problems he will face later in 

life. V?e should not try to produce beautiful paintings 

or splendid drama for a testimony of the enrichment we 

are providing in the child*s life* Our aim should be the 

provision of .the opportunity for a child to grow and to 

find out about himself and other children and the natural 

world which sustains him. The works of fine art will 

Inevitably appear, but without anxious coasting on our part. 

Hot all these creative children will become artiste. Buts 

Art education introduced in the early years of 
childhood may well be the difference between a 
flexible, creative human being and one who, in 
spite of all learning, will not be able to ap¬ 
ply it and will remain an individual who lacks 
inner resources and has difficulty in his rela¬ 
tionship to the environment# Because perceiving, 
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thinking, and feeling are equally stressed in 
any creative process, art say well be the nece¬ 
ssary balance for the child’s intellect and his 
emotions**2 

Creativity is “the essence of the child*s world* 

But it can be directed into unworthy pathss pranks and 

general mischief* At times the attitude of rebellion 

against authority becomes foremost in their minds, and 

the attitude of a group of children can truly spread like 

an infection* It does take a creative mind to work out 

the details of tying the door knobs of houses facing each 

other across a street for the pleasure of watching the 

battle that goes on between the adult neighbors trying to 

open the door against stubborn pressure* It takes some 

skill to know how tight the toilet paper has be across a 

road to sake it look like a solid barrier in the darkness* 

There need to be directives other than applying all imag¬ 

ination to getting revenge from the old cross patch down 

the street* Perception needs to be more profitable than 

experiencing what happens when a drain pipe is stuffed 

with a rag and then set afire or when the uncongenial 

teacher reacts to a live rabbit in her desk drawer* Orderly 

creativity should replace disorderly creativity* The 

child’s imagination can be extremely volatile* 

The child’s creativity should also be freed from the 

inhibitions of coloring books, television, and comic books* 

All these can probably provide an element of learning, 

but they tend to be complete within themselves without 
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allowing tho child to assimilate knowledge with any ful¬ 

filling reaction* They aro shallow and mechanical* With 

their insipid entertainment they dull his perception* They 

soldom have Ills best Interests for a guide* 

The coloring book* particularly, gives tho child a 

preconceived notion about how drawing should look* Ho 

loses confidence in the appearance of his own work* and 

confidence is most important to the child* It is one of 

Ills few holds on independence end pride* He should be 

given a certainty of value in his own spontaneous ©impress¬ 

ion. When that is the child’s attitude, he is free to 

create* 

It’o the squashing, squelching and silencing 
of youthful spontaneity that dulls and chills 
sensitivities and sensibilities* conversely, 
It is only as we cultivate these fragmentary 
glimmerings of expanding and exploding thought 
that we firm the child’s creative force into.a 
dynamically functioning reservoir of power*14 

If a sense of beauty is to be Instilled in the child, 

if ho is to experience the aesthetic emotion, it will 

mainly come from his environment and training# Ills ten¬ 

dency will be to fliid elementary satisfaction in this 

emotion in glitter, primary color, vigorous rhythm, and 

cartoons* It Bhould be part of the chll’s perception to 

have an opportunity to see fine pointings and hoar poetry 

end music by accomplished artists* Ms is not to show 

the child’s Inadequacies but to give him a sense of what 

a masterpiece is# "Just what any individual considers 
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beauty or music or art is a matter of education# >««From 

the enjoyment of the crude and elemental, the child must 

be raised to enjoyment of the artistic and complex*"^ 

/in architecture for children would have in its pro- 

gram the provision for exhibitions of work, both by adult 

masters and the children themselves. It would display 

the work of masters to give the child inspiration and to 

help him realize a sense of the aesthetic* It would dis¬ 

play the work of the children to give the children con¬ 

fidence in their own creation* There would be provisions 

for. guests to perform live drama, music, and dance. There 

would be provisions for recorded performances: records 

and films* If the creativity of the child is to be chan¬ 

neled in self-fulfilling directions, there \*ould be pro¬ 

visions for the child to practice a craft or a skill in 

reproducing his experiences and perceptions in reality* 

The visual arts, including all drawing, painting, 

printing, collage, tapestry malting, end sculpture (model¬ 

ing, casting, soldering, carving, welding) would allow 

the child his choice of materials to express the intensi¬ 

fied penetration of new sights and original images from 

his own spirit* The world of drama would provide an out¬ 

let for an already Inherent capacity for aping, miming, 

ana emulating; it \*ould provide him with a legal a&Sk 

for ills role-assuming tendency* Creative drama would 

allow the child* s spontaneity to become the play wight, 

53 



and Mo cnm imagination the drama director* The world 

of music would give Mm a touch of the minds of the mus¬ 

ical masters. It would provide a group of children with 

inspiration for now insights from the sensation and stim¬ 

ulation of sound* whore they would have the freedom and 

space for a burst of dance as the music directed them. 

The cMld could learn a skill i/hereln he might recreate 

for himself the sound of music* 

The architecture Itself should bo a contribution to 

the awaking feeling for the aesthetic emotion* It should 

have the same sense of justified spontaneity that we try 

to instill in the child to give him more concrete confi¬ 

dence in his own spontaneity. Architecture is one of the 

arts holding as .-high a position as painting* sculpture* 

music* or drama; It Is a craft in Itself* ’’The craftsman 

is the maker***and the art of that craftsman is in the • 

poetry of his expression#H^ 

An architecture for creative children would provide 

a shelter to free the cMid from inhibiting censors* It 

would encourage feeling as well as thinking—feeling in 

place of analysing* It would provide the proper setting 

for craft-learning* and skill developing s an atmosphere 

wliich encourages individual expression of tho working of 

Individual minds* It would be a stimulant* a directive* 

and a container* It would be a work of creativity* itself; 

It would be conceived In the imagination of the arcMtect# 
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It would feo bio expressions the ironic of on unconscious 

mind which has "been fillod with both a broad and a minute 

picture of the world of the child, and then hao been left 

free to perform its own alchemy# 
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ENVIRONMENT 

V/e can escape the influence of what surrounds us 

only by ignoring it, or by imagining that we are else¬ 

where# More often vie are moved, controlled, directed, 

and caught up by the surroundings* The sun can help 

brighten our attitude, and a cloudy sky can dim it# The 

unusual usually surprises and delights us; the usual tends 

to bore us# The physical enrironment allows the movement 

of people; it controls the meeting of people, and the 

emotion of people when they meet# It determines the na¬ 

ture of the mood where people walk and work and play and 

recreate and create and learn# It can hamper or help the 

natural social processes# A family cannot find unity in 

a home that is spread over the landscape, or up through 

the air, where every member has his own apartment but no 

place for a get-together* Lovers find little real romance 

in a concrete and asphalt jungle# Students and professors 

will not get together and talk and learn if there is no 

convenient, appropriate place to do it# Children cannot 

experience fantasy If their world has lost all sense of 

caprlciousness# Workers will not enjoy their coffee 

break if they can get coffee only In a dirty, crowded 

place# Couples villi not enjoy a meal in a restaurant if 

the place is common, ordinary, unromantlc, and brightly 

lit; they might as well ©at at the familiar home# The 

physical setting is a backdrop for the people; it Is their 
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container* It is the prime Initiator for social con¬ 

tagion because it is always presents it Is there when 

we are coming; it is there when we arrive; It directs and 

influences us while we are there; It is there when we are 

going; It is there after we are gone* 

“Whatever the environment of the child he will find 

some part of it to which he will attach himself with 

special affection*"* In the dullest environment the child 

can make-believe that magic and mystery exist* Even de¬ 

prived children In slums seem to transcend the reality 

with unique means* But the impression of struggling to 

achieve this is present* At some time reality* practi¬ 

cality* and responsibility are thrust upon the individual 

and the simplicity and freedom which were his as an Inno¬ 

cent child are lost* Pure make-believe at times becomes 

an effort of detachment for the adult; for the child it 

Is spontaneous; for the adult it is whimsy; for the child 

it Is necessary and ubiquitous* In time the child loses 

his ability to make much out of his drab reality* There 

is surely an Ideal environment for children* even though 

they can make any place over with their imagination* It 

is important to find this environment* one that empha¬ 

sizes what they are able to see* one that is worthy of 

their affection. Immediately, this search architecturally 

Involves space* scale, and form* 

Space Is understood at different stages as the child 
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matures* The first relationship is one of proximity; it 

is the factor of organization which is most important in 

the perception of an infant* As the child grows older 

the relationship alters* He is able to see relationships 

between objects which are farther and farther apart# Sep¬ 

aration is another elementary relationship# "The more 

analytic perception becomes, the more marked is the rela¬ 

tion of separation* •. *1,2 The important thing is that the 

young child can discern between things close and things 

separate if the relationship is obvious* 

Another stage is a recognition of order or succession# 

An example of this is symmetry, the most elementary order* 

The body is symmetrical and the child can easily make an 

association between the order of his own body and the sym¬ 

metry of form or space* This order of perfect balance 

would be primary in architecture for children* 

There is also the recognition of enclosure* He does 

not necessarily prefer one degree of enclosure to another, 

but he understands the significance of each* He can feel 

the freedom that unrestricted space allows; he can sense 

the security of a secluded enclosure* He will both look 

for a vacant lot to spend his energy running and for a 

cave which surrounds him with bramble or rock* Both would 

be present in architecture for children: freedom for roam- 

ling and the sheltering privacy of a sanctuary* 

In all cases of spatial perception, the child under- 

59 



stands the moot obvious and elementary of relationships, 

and as his perception developes he understands greater 

complexities and subtleties* 

There is a strong sense of the distinction between 

areas in the child* There can be very little division, 

only the hint of a physical boundary? even a change in 

color or texture would be enough to make the area take on 

a remarkable significance* An area has its own personal- 

lty, its own “powers or mysteries'1 * Next to our house 

there was a windmill tower* At the counter level of my 

four foot height there was a horizontal bracing* It was 

perfect for the counter of an imaginary general store* 

I lined up old cans and assorted items to sell* Except 

for the timber structure, it was completely open, but 

it was always my store, well defined from the areas around 

it* If children so wish they may males the enclosure by 

their minds if it is not where they need it* 

Although the child can tell when things are his size, 

he does not have a keen perception of scale* Obviously, 

if his feet cannot touch the floor, the chair is too 

large* But all children* s drawings will show that their 

scale is conditioned by what is Important to them, and 

their pictures appeal* distorted when compared to conven¬ 

tional scale. The eminent things are the largest in their 

reproductions* the head is large for the body; if the sub¬ 

ject is doing something with his hands, they are the most 
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prominent* The size of actual space is unknown* He can¬ 

not estimate dimensions* Ke cannot tell if iie can go 

through a door until he goes through it. "It is only by 

walking, touching, counting and measuring dimensions that 

we learn to estimate them*#*Gwen Raverat remembers 

an experience where as a child she imagined that large 

tigers lived above the canopies over beds* The space sim¬ 

ply was not large enough for tigers, she later realized*^ 

The child grows up in an adult sized world* Spatial 

scale reduced for him would be another adjustment* At 

times there would be adults present in the children*o ar¬ 

chitecture, so space should be able to accomodate them* 

Of course there is a limit to scale. An architecture for 

children would oppose a trend in which scale today Is not 

related to the human proportion at all. On the other 

hand, miniature buildings, four-fifths of usual buildings, 

would not be suitable* For the most part, the problem of 

scale should be limited to satisfying physical needs of 

the children: furniture, the height of door knobs, win¬ 

dow operators, and light switches, 

Humber-size is Important, however* An environment 

for several hundred children is not an environment for 

children at alls it is chaos* They all struggle to be seen 

and heard in the crowd, and mad, mass discipline is the 

most sought-after solution by teachers* And "...the nec¬ 

essary aggregation of children Into schools for several 
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hundreds at a time destroys any notion of communion with 

nature#"^ 

The number five has an importance to children* Their 

hands have five fingers, and young counters have their 

first examples on their hands, Primitive man learned to 

count, by using his fingers, too, "’Five* is the same word 

as ^and1 in the language of Labrador* of Siam* of Tibet* 

and indeed in the speech of savage peoples all over the 

world.In most languages* when the person counts aloud* 

he pauses at the intervals of five* ten, etc# then a 

relationship of numbers of items occur in designing for 

children (as in the geometric divisions of a circle)* this 

knowledge about the number five should help to direct the 

solution# They would then have the opportunity of assoc** 

iating the number with their own experience* 

The young child prefers curves to straight lines* not 

for any prenatal* biological* maternal significance* but 

because it Is the simplest of geometries! properties. 

Rectilinear shapes have corners and angles. At first the 

only difference the infant notices between shapes is \hether 

they are closed or open forms. The next step is to discern 

the curved from the straight, but only because there is a 

conjunction of linos, making a comer. Although the six 

or seven-year-old child can well understand the Euclidean 

shapes, it seems mom likely that curves would be the best 

forms for children* (Sybil Marshall found through experl- 
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once that her* students in art often preferred the circle 

for a shape in which to compose a drawing* over a square 

or a rectangle#) Moreover, the curvilinear form has a 

more obvious capacity to induce an emotional, mystical, 

and organic spirit# It conforms best to human movement, 

and it is more of the family of-the forms of Mature and 

therefore best suited for an idyllic setting# 

Because the child so easily makes associations, it 

might.seem that the most conventional, adult-centered 

world would be sufficient for his peculiar architecture* 

But it must be remembered that the child all too soon 

loses much of this ability when the cultural influences 

become so mechanical, factual, and repetitious# In his 

own architecture he should be given the opportunity to 

exercise his imaginative and associative powers, and in 

the same way which developos his body, his imagination 

would learn and develop and grow hy exercise, by use# 

Our strength and agility are loot with misuse; would it 

not be the same for the imagination? 

* • • children need many pinches on which to grow— 
objective pinches of greatness—things to thrill 
them—things to broaden their inner and outer vi¬ 
sion—things to give them new insights into an 
old, old world—things to give them room for added 
growth* Things? What things? Who knows really, 
for, as the poet observed, rthe world is so full 
of a number of things*10 

A list of these “things1' which delight children would 

never be finished, but the following is an attempt: a draw 

bridge, a sand castle, a winding stair, hummingbirds, bells 
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tortoises, ''swift-eddying pebbled water"a footbridge, 

a tunnel, a cave, a tree house, a big bug, a sea shell, a 

spider web, a tree heavy 'with fruit, an unguarded water 

melon field, a junk yard, "a long window full of geraniums, 

steep woO&en staircase(a) with a latched door that Clicked 

loudly,"*° a gourd vine, "Swinging straps and flickering 

oheelo, bright chains•••dusty machines.••step-ladder and 

homy ropes,a peep hole, a crystal, a hollow tree, 

fairy rings in the grass, fireworks, gold fish, a water¬ 

spout from which to sneak a drink, a pond where you swish 

your feet, a waterfall that you can see from behind, a 

jack-o-lantern, a rainbow, a princess, a white chargor, 

candlelight, a gargoyle, a gasebo, a tower, a dungeon, a 

wishing well, a plastic ring, a sv;ing, a string, a rhyme, 

a song, a hiding place, colored glass, a play-house-siae 

box, a Christmas tree, and unopened packages. These and 

more are subjects for metaphor-making* Some of those 

things will be found in nature; some will be cultivated* 

Some help the children to emulate their parents* Some 

are pure fantasy* 

Some are a result of the movement a child makes. 

Watch a child walk, notice how seldom he just walks and 

how often he skips, slides, runs, hops, and spins* He 

does not move conventionally; neither should circulation 

in his architecture be conventional* Every entrance should 

be a little intricate and troublesome. Every staircase 



should wind mysteriously# The pattern of the floor inhere 

they circulate is significant* They will follow a directed 

pattern for the same reason that stepping on a orach 

breaks your mother1s back* 

Some say that dramatic form repels children psycho-* 

logically; the unconventional would frighten them and moke 

them unstable# But notice how frightened a boy is on a 

weak tree limb; the odds are in favour of him being an~ 

nious to climb higher# exhilarated by the danger# and 

proud when he has a wound to flaunt# Try to keep him 

away from a cave* Stop a young adventurer from riding a 

horse too fast* Try to convince a child not to watch a 

monster movie* The unusual is good for the child; no# 

it is necessary so that he will not have to become accus¬ 

tomed to condescending to dullness; he should not have to 

be an occupant of a pigeon-hole when he should be flying 

in the open air of his imagination; he will not grow up 

without an adventure* Fear of the dramatic is taught by 

hum-drum parents who are afraid of being social deviants# 

Rousseau recommended that children be given a colder and 

colder bath until the water is icy# to develop them into 

Spartans who would be more able to take physical discom¬ 

fort and to be more immune to disease* It applies to ar¬ 

chitecture* Expand the child from the ordinary and he 

will not grow up contented to be stereotyped# 

An architecture for children# then# would develop 
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space by obvious relationships: forms would be clearly 

separated# symmetry would be used proudly * and the child 

would have his choice of running space or sheltering con¬ 

fines* There would be areas with specific designations 

and areas subtly divided for the individual child to make 

his own designations j there would be upstairs and cellars 

for the child to give a significance of tower# dungeon, 

or whatever the child pleases* 

Scale would not be necessarily proportioned to the 

four-foot high figure# but it would be reasonable* Furn¬ 

ishings would be made to fit his physical needs* Program¬ 

matic population would be reasonable limited* Groups would 

not exceed fifteen to twenty children* 

Forms would have an origin on the preference for 

simple curves or plastic shapes* All forms# however# 

would have as a prerequisite the contribution of a spirit 

of fantasy and an association with the family of Nature* 

An architecture for children would be filled with 

elements or "things" which delight and provoke theiji# whi'oh 

are given life through their imagination# their tendency 

for anthropomorphism* It would reflect the unconventional 

at every opportunity# a reflection of the child himself# 

who begins life ejecting to in alee the world and all its 

mystery# delight# and happiness his own* 
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OBSERVATIONS 

A Montessorl School 

Tho school tms typical builder's boxy, with an imi¬ 

tation belfry sitting on the gable ridge* It was too 

small to hold a ringing bell, but it must have said “school' 

house’* to people who read that type of. language* The 

“style” was completed with red brick, white shutters, and 

a non-enclosing picket fence* 

The day was gray and wet* A tardy scholar, with a 

bright yellow rain coat and only one galosh, waited after 

ringing the door bell* His rain coat had hie name sewn 

in black letters* 

Through the door there was a long, wide corridor 

where probable a, hundred yellow rain coats with black 

lettering hung* We had been let in by the secretary and , 

the door was latched behind us* The soholar was not con¬ 

cerned that he was late or that he had lost a rubber boot 

or that the door was locked above his reach* He and I 

'stood waiting to be told what we might do* 

We were both sent to a classroom* In mine, I learned 

that the children are not told what they were to do, such 

as, "Titus, get in your place!” Teaohers spoke in whis¬ 

pers s “Titus may get back in his place,” as if it were, 

"Titus may have a new ball bat*” Whispering makes child¬ 

ren attentive# 

The classroom had a conventional geometry and windows 
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which punched holes in the walla# Around the room were 

low shelves filled with the educational materials# The 

floors were hard surfaced for a purposes the child would 

become aware of scraping a chair across the floor if the 

noise was loud# On the walls were pictures drawn by the 

children# Placed on the shelves were small potted plants 

and a bird cage* In two U-shaped arrangements were the 

chairs and tables where the children worked* The three 

adults were tremendous In scale* the children seemed to 

fit* The ceiling height had little effect* I feel; the 

shelves* tables and chairs did* 

There were 23 three and four-year-olds# They were 

beginners at Montossorlj they had been in training there 

for about two and a half months* They were all wearing 

red apron-bibs which made everyone the same kind* But 

the reds were not the same and the kinds of white letter¬ 

ing which spelled their names were different# Their 

mothers had made the bibs* and this gave everyone indi¬ 

viduality « 

Although the room was half-way divided by a closet* 

the children were gathering in a circle in the center* 

The room had no provision for this type of activity* 

neither by spatial provision, flexibility, nor area divi¬ 

sion. 

Before the children could come to the circle* they 

had to be recognized as being "ready” to come. This meant 
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that they were seated In their chairs with their hands 

folded in their laps and their feet flat on the floor* 

The act of recognition was a whisper from the teacher? 

“Johnnie may sit next to Titus*" The children, always 

squirming and twisting and looking questioning!!^ at me, 

the stranger, were never louder than the whisper of the 

sweetly smiling teacher* 

Her manner had a stage quality of unreality* Per¬ 

haps the dramatics were to hold the attention of the child¬ 

ren, or to place both teacher and pupil on the same level* 

The kindergarten sraile-and-chatter Is probably just as 

inevitable as baby talk to an infant* 

She showed them a picture which a child had drawn of 

a tree with five squirrels in it* “Two of the squirrels 

have fallen off so that leaves three,“ she said sweetly* 

Then she taught them a sons about five squirrels sitting., 

in the tree, Pive is a VQry Important number in songs 

because of their fingers; With five characters, each fin- 

ger has a part to play, and there is a handful of under¬ 

studies. 

In the song, a hunter came and fired his gun and 

away they all did run* One little boy realised what had 

happened to the other two squirrels In the picture* They 

wore clumsy and thoy ran too fast and they fell off the 

tree and got shot* This is free association* 

After the song, the teacher demonstrated the use of 
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a dust pan* With exact choreography, It seemed, she swept 

up some oat meal and emptied it in the waste basket* Then 

two chosen pupils, in turn, imitated the task* The pre¬ 

cision had a place* This was a demonstration of the ma¬ 

terials which are the keys to the Montessorl method* Later 

each child chose a different “material" with which to 

"work". They did not ploy with these materials! they did 

not experiment, either! they repeated what the teacher 

had previously demonstrated* It just looked like play. 

Each group of materials were kept in separate baskets. 

There were sets of blocks, drawing materials, pitchers 

with glasses, rugs, brooms, and picture plaques* Each 

child went his own way, settled his own conflicts with 

another child*s selfishness, and became curious about a 

subject* If he found something that he would like to 

know, he would ask the teacher to give him. a lesson, and 

in this way he began his education* One boy had learned 

the parts Of a flower because he had become interested in 

each part which was differently colored on some picture 

plaques* 

Although there wore plenty of windows, they were 

spaced so that I was completely unaware of the out-of- 

doors* 2 do not remember a child looking through the 

windows* I felt that if nature could have been enjoyed 

first hand on even a rainy day, it would have been to an 

educational advantage* 
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In the second class room there were 23 other, more 

advanced children* They were completely oblivious to my 

presence. Whereas the other children had asked why I was 

there; these, if anything, were annoyed at my interference. 

They were completely occupied with their lessons and the 

society in which they were* There was one boy, however, 

v?ho came to me because I was another adult-symbol of know¬ 

ledge (because I was large) and asked me how to spell "cat". 

How surprised I was to find that my answer was the wrong 

one* They do not spell for the children using the alpha- - 

bet like I had learned; they say the word over and over, 

very, very slowly. 

In the other classroom, two visiting nuns were the 

center of interest* One child was fascinated by the 

thought that they were called sisters. She knew that 

they were obviously sisters to each other because they wore 

the same costume* In the latter classroom, one child ex¬ 

pressed a quite different attitude toward these extremely 

novel visitors; “I believe that we have had some tiling 

lilce this before*” 

One of the children in the more advanced group had 

been writing numbers in sequence for several weeks; he 

was up to 1285* He was four or five-years-old. There 

was no sense of play here* These children were seriously 

involved. The contrast between the two classrooms showed 

what the method can do* A room full of 23 lively but 
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quiot children who had bean there only two and a half 

months is very impressive* 

It is a wonderful thing when children are helped to 

learn# at their pace something that they are interested in 

learning* The process makes them seif-disciplined and 

then provides materials to get them Interested in a pro¬ 

fitable subject* They advance very rapidly* However# 1 

wonder if the order or the subject matter imposed upon 

them is the best* The knowledge seems very systematic 

and mechanical# rather than a method of self-expression* 

At this age, children are usually learning about them- 

solves and need to express what they learn* 

The building does not help as much as a building 

could* The directresses know this and they want some¬ 

thing hotter* The pseudo-traditional character does not 

reflect the educational philosophy, nor does it adequately 

fulfill its functional requirements* It is a place where 

creative learning occurs and yet It is Imitative5 func¬ 

tionally# the school demands flexibility and the building 

does not provide this* A progressive educational method 

deserves a satisfying# progressive architecture* The 

building Is far too common and real* The method Is ex¬ 

actly the opposite* 
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The Graft Shop Art Class 

Every Saturday children are sent to this craft shop 

to expend their creative energy and to be occupied* free¬ 

ing their mothers* They are brought back with marvels 

that they have made* and it satisfies the parents who send 

them* But these are only the people who have no idea what 

creativity or art means to the child or to any one* These 

words* creativity and art* are thrown around loosely* in a 

heretical manner* with no thought of abuse* 

In the back of the shop there is a big storage room 

with enough space cleared for a few tables and a refrig¬ 

erator full of soft drinks for “breaks"* From the front 

of the store the children bring back a craft kit to assem¬ 

ble* AD they pass the proprietor* he charges the cost to 

their account* There are several types of kites glass- 

staining kits* copper and glass flowers which sit in plas¬ 

tic pots* plaques where the children squeeze cloy as their 

intuition directs them which becomes something “abstract" 

for an uncle who is “way out"* all kinds of clay objects 

to be glazed* such as miniature Buddhas which one little 

girl was painting pink and blue* and many other things in 

the same category* 

Most of the children were little girls* They sat 

around discussing their families* their family's status* 

their family's status symbols* and Idle personality of each 

other* until the proprietor's mother or the maid showed 
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them what to do next* 

Two very pretty girls were very close friends; they 

did everything alike: the projects which they made* the 

colors which they painted them, the other girls whom they 

liked or disliked# their stretch pants and fuzzy sweaters, 

their ideas, their movements—all .were the same* They were 

a very tight and small clique; they tried to pay no atten¬ 

tion to any one else, and one little girl tried very hard 

to be noticed by them* 

The proprietor’s mother was a small and fierce woman 

who was only patient and sweet with the girls when they 

arrived# before they made a mistake, spilled some glaze, 

or tried something unconventional* After such a time, the 

girls trembled from her castigation* She was kept very 

busy, almost frantic* There were so many children there 

and they all had different projects, (except for the two 

mentioned above)* She was kept running back and forth 

from the refrigerator to the cabinet to the table where 

the glaze was spilled to the child who had applied a se¬ 

cond coat before the first was dried* She could not keep 

straight In her mind which project belonged to which girl, 

whether they had taken home last week’s project, or whe¬ 

ther the;-project had been fired in the kiln (which was no 

where to be seen: the children had no idea of the ceramics 

process except for the bits of color they applied to al¬ 

ready cast forms), or whether they had paid for last month’s 
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crafts* In shorty she was not well organized* 

The environment was the most suitable thing about the 

arrangement because the children could work without any 

fear of ruining the floor or the tables* Everything was 

old and used* There was a freedom from order and clean¬ 

liness , and in this respect# the atmosphere was conducive 

to creative activity* I did realize a need for places 

to hang children’s coats and the need for storage# not 

only for materials but for past projects. 

The children were left free to do as they pleased; 

there was no need to do any thinking, planning, or imag¬ 

ining* The only choice they had to make was what their 

next kit was to be, what color they were to paint it, and 

to whom they were to give it as a present* It was simu¬ 

lated creativity, designed to fill a Saturday morning, when 

Mother wanted to go shopping, and to sell kits which could 

not be assembled , at home where there was no kiln* Child¬ 

ren in a place like this are typically part of a materi¬ 

alistic, exterior-oriented society, bent on the attain¬ 

ment of status on the part of the parents, and merely 

money on the part of the proprietor and his mother* They 

deal in instant craft and sure success. Ho one there seemed 

to mind that the ohildron were not using the opportunity 

to make something with their own hands to express some¬ 

thing out of their own perceptions and imaginings* They 

were killing time in an expensive way* 

76 



William and Inigo Hose 

In December I visited two English children* Their 

parents vrero on a trip and they were “being watched by their 

aunt* William was ill* and that and his being orphaned 

Joined to make him less pleasant than he would have been 

otherwise* It made him more determined to have his own 

way* no matter how extreme the demands were* But it also 

helped me to see how easily children can be distracted 

from previous thoughts and feelings* 

I started badly when I sat in William* s chair* Log- 
f 

ically his aunt and I both knew that it was not gopd to 

cotton to him all the time* so I remained seated* When the 

aunt came back after a brief time in another room she found 

William and me friendly and William in his chair* 

His first game came from his coughing* The natural 

pressure that came through his lips was motivation for a 

new sound* pbp bp bp bp bp* like a horse when he sighs* 

a raspberry* The game snowballed into a long series of 

provoked coughing* 

They wore stringing dyed spaghetti to make beads* 

William was intent with this production* Whenever the 

spaghetti dropped* it hit with a boing-boing sound (whloh 

William supplied)» His goal was to have a full string of 

beads. Disaster fell when I was tying the knot at the end 

of the string and fumbled the string* losing half the spa¬ 

ghetti* I was castigated properly but reprieved myself 
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after restringing the heads. 

Inigo was preoccupied with his beading also, even 

though he could not manage his hands to put them on the 

string* Ho amount of coaxing eould change his attention 

until he had forgotten about them* He must have been fas¬ 

cinated by thoir color; they moved so easily on the slick 

table top, and they spun so brilliantly; but they fell off 

the table, too* He conned me into picking them up by 

demonstrating how hard it wa3 for him to get out of the 

chairs a grimace, a grunt, and a look of plea* It suc¬ 

ceeded* The next time he dropped some, he forgot that 

game and got them himself* He seng and chattered constant¬ 

ly, and when his imagination failed to give him something 

to utter, he imitated our talking* William was quiet and 

concentrated until a new sound or idea came into Ms head* 

The game changed when William discovered some model¬ 

ing clay* He said, "Make me a**a**a«* tank!" Where did 

he learn about tanksV Television? The boys at his nur¬ 

sery school? The only form that I could mold to resemble 

a tank was a block with a small, cylindrical nob on top 

with a stick for a gun* William thought that this was a 

good sport, so he added three more guns to each* The five 

tanks ended as decorations for the Christmas tree* 

Inigo liked a game of being helped into a chair* He 

had well shorn that ha could not do it by himself* As 

soon as ho was lifted into the chair, he would slip out 
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some opening* and then ask to be put back In it. Of course 

It was a cycle. 

William had forgotten about his orange juice until 

Inigo found it and took a swallow, William was not gene¬ 

rous# 

William turned over some chairs—to make a house# he 

said* The structure did not faintly resemble a house# 

except that there was a new-found space# which delighted 

Inigo as he ran around and through it. It was a house to 

William* 

A matter of spraying snow on the Christmas tree was 

a job only for William until he found that I could push 

the atomiser button better than he* He consented to my 

help. 

Inigo and I discovered another new,game. He crawled 

up beside me on the sofa and I flew him across to the 

other Glde of me# and then he plopped down to the floor— 

another cycle which delighted him* William was jealous 

of tills new delight# so I had to fly him across# also, 

He is so much heavier that X could not fly him so high# 

and it was not so much a thrill as it was for light Inigo, 

But he got his attention# and he laughed just as loudly* 

Then we read a book about vehicles* William had 

read it many times because he could say all the pages as 

I read them. Inigo was more delighted by the sounds? 

r-r-r-r, whlrrrrrrr* rooooooar# sooml 
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Ao I was leaving they realised that their distraction 

was going, and they remembered that their parents were 

gone and that William was sick* Poor Aunt Allyson was 

left to find more distractions for the orphans* 
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Elementary School i/l 

At this school I was to go from grade to grade* 

making observations of different ago levels* My day began 

\dth the kindergarten* 

The kindergarten was located at the end of a string 

of rooms connected by an exterior corridor* The main room 

was largo and full of light even on a gray* rainy day* 

There were windows all around the room and shades on all 

the windows; the only windows unshaded were above the cab¬ 

inet at such a level that the children could see outside 

but an adult had to bend* Chairs wore around the edge of 

the room facing the center* On these the children oat 

reading books* “Fairies aren’t all that little," said 

one boy* malting an observation from a picture in another’s 

book* 

There was a place for coats* a sink, tables with toy 

dishes* and a rest room for each sex* The rest rooms had 

doors so heavy that they frightened the children when they 

were shut* so they used the main rest room in the school* 

The teacher found from experience that small* dead-end 

spaces were unsatisfactory; she had to have the storage 

unit moved away from the wall to allow one way traffic to 

pass* 

Vie said the pledge to the flag* sang “.America the 

Beautiful” and said “The Lord’s Prayer'1 * (1 wondered if 

anyone’s freedom had boon violated#) There was no Montes- 
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sori sweet talk herei ’’All right* now the "Star Spangled 

Bonner”* kids,” and hex* healthy voice resounded* 

The teacher then gave an art lesson* "The other day 

someone turned in a drawing of a little girl -that looked 

looked like a nursery school girl*" She showed them how 

it looked by drawing a stick figure on the blackboard* 

“What would make her look more liko a little girl? Make 

her rounder!" Then cho drew a more rounded stick figure 

with a triangular skirt and a handful of round flowers* 

held by rounded fingers* "Boosn*t that look bettor?" she 

said* 

Art for this teacher was another system to bo learned* 

something to bo mastered by tho few who would become ar¬ 

tists, for the rest a method for developing manuabllity, 

and not at all a means of expression for these imaginative 

minds who knew so much about fairies* The situation was 

improved when she had them draw, squatting on the warm, 

wooden floor* They spread out naturally in positions that 

only children arc able to assume and went to work* There 

were heads barely inches from tho paper? there were feet 

spread out in every direction, even up in the air; there 

were chins resting on knees and elbows on crossed legs* 

They wore at home on the floor# They were drawing them¬ 

selves* practicing to draw themselves flying a kite* On 

the next day they would draw the kite* 

When they finished, they criticised each other* s draw- 
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inge# It was not Ions before they found out what the 

teacher wanted to ,:§£nd that they had drawn; deviations 

from this wore considered mistakes* Some were criticised 

for having a head too large, no hair, no arms, or being 

too small* Some had remembered a. hits being mentioned, 

and they included that and a sky with clouds and a sun, 

but that was something for which the teacher had not aslsed* 

I had thought that all these were the characteristics of 

childrens drawingsi distorted proportions, missing and 

unimportant limbs, and a sun that was as inevitable as the 

signature of tho young person* The least criticised draw¬ 

ings looked most like the teacher’s standard on the black-, 

board: the rounded girl with a triangular skirt and 

flowers* However, one little boy had imavoldably drawn, 

himself with a triangular skirt and the criticism for that, 

surely, severely woiiMed Ms masculine pride* It was not 

Ms fault# He could not forget, the prototype called to 

Ms attention on the blackboard, and he merely wanted to 

please the teacher* 

"How can we help Susan’s?" asked the teacher* 

"She should have a rounder stomach," said a student* 

:||,id the teacher, "Remember, dur hands are not like 

flower petals*" . . 

One critic was stuck on the idea of including noses* 

He said, "But where’o Ms nose? He cen’t smell nothin’ 

without a nose;" and again: "Hell I never seen a black 
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nose 'before#11 

After tliis period of helpless criticism* they sang a 

song about crows who flew around and flew around till the 

farmer came and he shot them and they all fell down* dram** 

atically dead* Shis* I felt* in many interpretations* was 

the proper self expression* 

In the second grade tire children did look a little 

older* but the situation had been changed greatly* There 

was so much order* Each child had a desk in a certain row* 

They printed; they used compound words; they waited In 

line to see the teacher* In the reading group, they used 

much expression when they read aloud# If they missed an 

exclamation mark that was at the end of a sentence, they 

had to go back and use it, exclaiming as they re-read# Ho 

nonsense was tolerated here; no more sprawling around on 

tho floor* 

The severity of the reading period was relieved by a 

rhythm session in the auditorium* Since the rodeo was 

coming to town, they were learning square dances* This 

was a lot of fun for them* They got confused, made mis¬ 

takes, and helped each other to learn the steps* Thors 

were not enough girls so four or five boys load to sit out 

a few times, taking turns* One of these sitting boys was 

carried a\?ay by the rhythm* He would clap with all Ills • 

hands and arms and sway back and forth, moving his entire 

body, dancing as ho sat on crossed legs# Everybody had a 
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good time. She teacher who had been so strict, in the 

classroom was smiling* beaming with pride as her students 

exuberantly sang "Oh Johnnie Oh]", 

The fourth grade was planning a program on space while 

they waited on the music teacher to come* One boy had for** 

gotten that he was to be the aim* More than likely* he 

forgot so everyone would be reminded that tho show was to 

revolve around him* 

The teacher asked* "What can we do for a sound effect 

for rain? Listen to it outside*" Here are some of the 

suggestions; "Maybe it sounds like clapping#" "We could 

get a big tub full of water and a little bucket* and#,#*" 

"Use a tape recorder*" "Maybe it will rain that night and 

w© can just open the windows I" Tlx© teacher then suggested 

that they try some tiling at home end have proof that some¬ 

thing would work before they offered it as a suggestion# 

Tho music teacher gave the music lesson# She tuned 

them all* thoroughly* to tho pitch pipe* Then* they began 

singing untuned# The songs they sang seemed silly* and 2 

know/chat the students agreed# To instill rhythm* they 

accented a beat with a punch, they were more amused by 

being allowed to punch each other than by learning to foel 

a beat* The teacher lost control* She resorted to wood 

blocks* two pitches* She started hitting one, in time* 

and asked what she was doing# The pupils were supposed 

to recognize that she was speeding up* but they reported 
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oil her other actions first, from hitting a wooden block 

to frowning. If anyone "gobfed-off, they goofed-out", 

she said* Tills noant that if they failed to follow orders, 

they could no longer take part in the music lesson* This 

v/as such a tempting invitation* 

In the sixth grade, the class was divided Into two 

partes one group faced away from the windows and the other 

group faced the blackboard* The teacher said that the 

first group was a group of her better students, and the 

other group just played around* This method of seating 

separated the sheep from the goats* She said that it was 

good* I ironder* 

There was a geography lesson there* Their assignment 

was on the board in a series of questions which they were 

to answer after thoy had read the material, but they read 

the material only where they could find anst^ers to the - 

questions when their neighbor had not already found the 

answer* 

These students were quite grown-up in appearance* 

They were masters at plenty of things s knowing who would 

work and find the answers for those who were having a bet** 

ter time mailing jokes with signs, expressions, and giggles* 

They were very self-conscious and avoided being drawn by 

me by hiding their faces and whispering and giggling* They 

had mastered the teacher* At. times she tallied, but facing 

straight ahead, almost afraid to look to the left or to 
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the right* wanting to he unaware of what was going on# 
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Elementary School #2 

Hie music teacher, Mrs* B*, whom I was to follow for 

this day, dressed like a witch last Halloween simply for 

the pleasure of her pupils* She had worn black clothing, 

with long-nailed fingers, a long, mangy, ratted wig, spi¬ 

dery eyelashes, iridescent eyes, and a goulish complexion* 

After hearing about this, I had every reason to expect an 

unusual teacher. 1 found one* 

This school day started with a ukulele band practice 

before classes began* She and a helper had about fifty 

uke players and ten guitarists* They sang and played 

“Beautiful Texas”, “Dixie”, “The Eyes of Texas”, and "This 

Land is My Land”, all songs familiar and single enough to 

ploy one these internmentB* The group grew every week* The 

new ones were helped to learn basic chords on an afternoon 

after school* 

Our first class was a kindergarten* She walked into 

the class carrying nothing, sat down at the piano, and 

charmed the children with their own singing* If she had 

had music to read to accompany them she would not have 

used it; she faced the children and they watched her* 

She had learned that their older brothers and sisters 

could teach the younger children songs which they had 

learned* It was not important for the kindergarten child¬ 

ren to understand all the words* She had taught them a 
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sons 'where they counted in Spanish* The children were not 

fully aware that it was a foreign language; she ashed them 

how the song was different—they had to guess* They sang 

for the pleasure of rhythm and rhyme and melody. The 

songs which they sang loudest were "Oh What a Beautiful 

Morning" and "We*re Marching to Pretoria"! songs conven¬ 

tionally thought unusual for these children to sing. 

The last song was about hears who did different things 

described by the piano. Finally, the bears went into hi¬ 

bernation, and that is how Mrs. B# left them: hibemating- 

asleep, silent, and still until their regular teacher 

Came back. She said that in the springtime they froze 

like snow-cones. 

The next classes were sixth grades which were located 

in temporary buildings* Wo went out there carrying an 

auto harp, which MrB* B. played (It replaced pitch pipes), 

maraoas, a tamborine, bongos, and a steer horn gilded at 

the two ends with striatlons in the middle across which a 

forked, wire instrument scratched a sound# These were the 

rhythm instruments which the students played to accompany 

themselves as they sang. The enthusiasm for learning to 

play them and for the songs which they sang was evident* 

The effect was not always professional, but it was often 

very pretty* On some songs, the auto harp accompanied them 

on some a guitarist from the early morning session chined, 

and for some songs the ukes were brought out to accompany. 
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They sang "Ml Caballo Blanco", "Chlapanecas", in 

English and Spanish, and "Washington Square", a song made 

popular last summer* They sang in two and three part har¬ 

mony* In one classroom where she had a few difficult stu¬ 

dents, they sang a song which had a verse for which a stu¬ 

dent could make lip new words* It was called "You Can’t 

Get to Heaven"* 

These were songs which the students would remember 

and would want to sing, at any time they felt like singing* 

The teacher made a musical connection between the world 

of the student and the extra-curricular world of the ado¬ 

lescent* .It was a worthy compromise* These pupils enjoyed 

their music lesson; It was not silly; they will not soon 

forget what they had learned* 

In the fourth grades, she taught them Calypson* She 

would begin by playing the rhythm and chorda on the auto 

harp* To those who had the rhythm instruments, who would 

say, "Listen to the rhythm and when you understand it. 

Join in with a fitting rhythm of your own*" She stressed 

that they should not try to do i?hat someone else was doing* 

When all the instruments were playing, they began singing* 

She provided both a framework and a freedom for Individual 

expression* It made the music more personal* Some ukea 

and guitars accompanied "Dixie" for a finale# 

Third graders sang about animals* poll!to, perrlto, 

gatito, burrito, patlto, and chantlto* Each animal had a 
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sound effect accompanied by a certain rhythm instrument* 

The sound had to come In at a certain time* The children 

had to concentrate in order to play them at the right tlmo* 

She taught them a new song* “Sun la Font cl,Avlgnonn • 

After visiting a fifth grade which sang the same songs 

as the sixth grade with more enthusiasm and possible‘less 

polish* we went to another kindergarten* Again* there were 

forty or fifty flve*year-ol&s enchanted with singing# She 

had no helpers and ohe needed none# They followed her dir 

rections in the same way &o the other class had done# It 

was perfect until one bear at the last in a small voice 

said* “This bear isn*t sleepy•“ The .dam of authority and 

enchantment leaked for a moment* 

After changing classrooms every half hour since 9*30* 

she had thirty minutes off at 2*00# She talked about music 

and children* She said that there were inevitably mono- 

tones who could not sing a note on pitch# but it is not 

best to actively correct them# in time* they realize .what 

they are doing wrong and correct themselves* It is more 

laziness than disability; it takes effort to sing on pitch* 

She said a large chorus around fifty is a good size* 

The more there are the better the sound, because the poorer 

voices are covered and blended, and at the same time* the 

poorer voices have the opportunity to sing# Thirty is a 

good number for rhythm instrument groups, fifteen a good 

number for listening to recordings* 
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She said that she could worh very well with mixed : 

age groups* Levels of musical accomplishment and age do 

not always agree, and even the younger pupils who cannot 

understand what they are doing can imitate the older ones 

and learn from them* 

As school dismissed, I left fairly tired* She went 

with the same lively joy to a meeting of her all-school 

chorus which met after school hours* 

92 



\ 1 

0 



A Private School 

On this visit a knowledgeable adult spoke to me about 

children and their environment* She was the head of the 

"lower" school* Her Job was to oversee and research and 

examine* She saw the children from a unique viewpoint: 

neither that of a parent nor a teacher* but with keen in¬ 

terest and wide objectivity* 

We went to a kindergarten* This part of the school 

had been converted from what used to be apartments for 

teachers* The walls were all a warm* bright* cream color* 

There were small windows everywhere which saw plenty of 

trees and grass* The spaces were small; it was like being 

at home for the children* The important difference was 

that the parents were not there* The children were freed 

from those loving authorities and their unavoidable re¬ 

strictions and demands* 

There was a room for muoic* a few rooms that func¬ 

tioned as classrooms but did not resemble the conventional 

classroom* They had a large table in the center around 

which the children sat; the tables nearly filled the small 

rooms* There was an Intriguing upstairs room where the 

more curious and advanced pupils worked* There was a room 

for painting and drawing* with easels and paper and paints* 

There was a "little girl1 s'* room full of miniature dish- 

sets and furniture and dolls* My guide told me about one 

boy whose father forbade him to play with feminine toys 
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at home. When the “boy first found that a miniature toll** 

top deal: hod dishes in it, ho slammed it ehut end said* 

'’Boys do not ploy with these.11 Since that time ho has 

boon discovered ploying the room, with the forbidden ob¬ 

jects* The guide* Mrs* M*, said that it was good for Mm 

to have this release! it completed Mm; he found a place 

to express a repressed desire# More boys than girls in¬ 

habit that femininparpom* 

The cMldren know the purpose that each room has* 

Each day the eliild himself chooses what he is going to 

do by going to the room where that activity is* He gees 

upstairs on his own volition, prompted by Ms curiosity 

to learn more exacting things# 

Mrs* IV showed me the cMldren1 s drawings of the 

Salt Grass Trail or the rodeo in Houston* The pictures 

were all delightful ana different* One cMld had turned 

her back on cMldren*s conventions and had drawn her horses 

from the front view* That cMld had seen a horse. One 

boy had explained why Ms background was completely orange* 

He said that the sun was setting* That child had seen a 

south Texas sunset* Another cMld must have been impressed 

by the fact that everyone says that it rains during the 

Trail* Hio picture had an upper border of gray clouds 

pouring their rain over the horses and wagongs, and hiding 

a smiling sun* Each cloud had a face, some smiled, some 

frowned* This child also had made an observation and had 
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oppressed It uniquely, ■ 

They all wore uniforms* For boys It was white shirts 

and ties; for girls it was rod pinafores* They all looked 

very charming, hut the hoyn looked uncomfortable* . There 

aro no mox’o beautiful creatures than this group. I fool 

that there is never a homely child* Their eyes aro so 

largo and their heads almost too largo for the delicate 

neck on which the heads pivot* Their hands are so stocky 

and yot so graceful* 

Mrs* tf« told me about tho immature children who were 

very similar to aged schizophrenics * They need small rooms 

where there is not so much freedoms they are easily dis¬ 

tracted, and mirrors keep them from watching other people* 

She told me that stairs were good for children because 

It developed their co-ordination# Besides* children love 

stairs* She told me that groups of twenty were maximum 

for on© teacher to work effectively. Fourteen is better* 

She said that* ideally* a room should have no comers* 

because, among other things* a corner draws a shy, solitary 

child to It? It is a place to hide and to withdraw from the 

group. X believe,, however, that a child should have this 

privilege. 

She showed me the theater whoro the students present 

plays and musicals* The older students design and execute 

all the scenery* All students help throughout productions 

with Ideas and suggestions* 
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She showed me the room for an activity which they used 

to call dancing but found that pantomime was a more de¬ 

scriptive word. 

She told me about teaching machines such as the talk¬ 

ing typewriter which wouldihelp the individual child to 

learn to read# Freed from the group and an instructor, 

he couldnpuoh a key and hear what sound that letter in¬ 

dicated? he could spell a word and see how its picture ap¬ 

peared* A five-year-old could learn to read in a few weeks 

by using the machine half an hour a day* He would do it 

in a way that he would not be hampered by the influence of 

the group or the personality of the supervisor* The super¬ 

visor would merely control the program put Into the machine* 

Mrs* M* gave me reasons for what I had instinctively 

felt about a child’s environment* 
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The Museum of Pino Arts School 

The classroom that I visited at the museum was a 

renovated space* The walls were concrete block painted 

whites the high ceilings were exposed concrete Joists 

painted whites the floor was unfinished concrete* There 

were variously shaped and sized storage cabinets painted 

bright red-orange* 

There were two long* low tables# topped with paint* 

stained masonites there were wooden folding chairs, adult- 

size# painted bright red-orange also# There was an old 

sink with a leaky drainboard* There were no windows* 

On a wall there was a long panel on which hung the 

children* s work from many different classes* There were 

tempera paintings (on© in particular was some dark green, 

many-sized turtles, swimming in a light green sea)# There 

were brilliant collages of simple objects, there was a 

giant, complex collage done by a group* This giant, com¬ 

plex collage was a park with the usual animals, ponds, and 

trees on a usual green field* But there was an unusual 

road used by a few cars (the cars Detroit produces should 

be so graceful); there were fifteen or twenty stop-signs 

along the road. The road gave the artists problems ; it 

crossed over itself, and it did not lead anywhere; it Just 

stopped with no place to go* What a strong and accurate 

statement of the curse of the automobile and all its 
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directives: stopi stopI Stop! everywhere* 

Mrs* G* showed me the children's' drawings of the room 

where we were* She had prompted them to notice details 

and colors as they drew* Over half the drawings had one 

thing in common! the subtle whlte-on-whlte pattern of 

the walls and ceiling* All those bright cabinets and chairs 

all the work on the panel* and all the people in the room 

were diminutive* at the bottoms of the pages* The walls 

and ceiling dominated the compositions* It impressed me 

that children are extremely oonscious of what surrounds 

them* I wonder if no windows make a difference* 

Mrs* G* took some clay pieces to another part of the 

museum to “pack” a kiln* She explained how to pack and to 

operate a kiln* She shewed me & kiln fired-up* with the 

red-hot glow peeking through the proper air hole* 

She prepared the paints for the class! red* yellow* 

blue* black* and white* The children drifted in! three 

boyB, five years old* Tom* Michael* and a boy those father 

also came to show Mrs* G* some of his son's work that he 

had done at home* The papa was proud| his son was per¬ 

forming and cocky* 

VJhen the father had gone* they went to work on their 

assignment* wearing backwards-shlrt smocks* to paint a 

springtime garden* They |?egan without hesitation* chat¬ 

tering* trying to act the comedian with their comments* 

Tommy! “All For Heaven's alive sakesl I spilled it 

98 



like a naughty boy*” 

Tommy saw that the other hoy had put a sun in the 

upper right hand corner, and he did the same* The teacher 

reminded him that he was copying, and that they were not 

supposed to do that* When she next looked, there was a 

red mark across Tommy* s sun. 

Teacher! “What is the red cross?1' 

Tommy! “Oh, that*s a little x*“ 

Tommy *s next picture began with an “x“ across the 

entire page* He filled each quadrant with a different 

color* Haughty Tommy I 

Then, I heard! %** or 1*11 clock ya in the ntomaoh*“ 

“Xah, what*s clock mean? Tick, took, tick, took?” 

“No, lick, lock, lick, lockl" 

They each painted two pictures! a band of blue sky 

at the top, a narrow band of yellow-green grass at the 

bottom, and flowers, very large and very graphic, simple, 

bright, and fresh, in between the bands* Then they chose 

to do one each in crayon (their favorite medium, probably)* 

The hour Was over, and they drifted out with the same 

unhampered freedom that brought them in—-probably a little 

more cocky than when they arrived* I felt as if X had 

witnessed the transformation of two Jimlny crickets and 

a Cheshire cat into three Cheshire cats* 
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DEMONSTRATION 

I propose that the park and recreation systems in 

metropolitan areas operate elaborate Creative Arts Centers 

for children from about the ages of five to eleven years* 

Such a Center would provide opportunities in various crafts, 

theater, music, and a library for children*s books and re¬ 

ferences, The Center would be open when children have 

leisure times after schools on week-days for short classes, 

Saturdays and all summer for more extensive activities. 

In this way, parks could actually be used by the people* 

The demonstration would be a prototype for other small 

Centers* This Center would be located in Houston* 

Children would formally enroll, but they could at times 

have the opportunity to change their Interests If they find 

something else which engrosses them more* 

The Center would aim at allowing children to be as 

Independent and active as possible* It would aim at allow¬ 

ing the child to make decisions for himself} it would en¬ 

courage the child to realize aspects of his own abilities 

and to have time to actually experience his world* It 

would help to develop manual faculties, imagination, and 

perception* 

Crafts would emphasize drawing, modelling, painting, 

pottery, sculpture, tapestry, collage, weaving, design, 

and print* The child would have a choice of medium to 
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use for a common problem* He would be encouraged to work 

individually, and, at the same time, learn to help others 

with new skills* The children might even delve into arch¬ 

itecture and build gazebos in the woods* 

Dramatic activities would include mime, puppetiy, 

ballet, and the production of plays* The children could 

act as playwrights, directors, set designers, costume ore*** 

ators, or choreographers, depending on the production* At 

times the activities would include creative dramatics, 

moments when the children could respond to music or* a . 

suggested situation with spontaneous play-acting* . 

Music activities would include private instrumental 

and vocal lessons, choral singing, and periods of. group 

listening and responses* 

A library would serve as a reference center# It 

would also be open to the children for leisure time read¬ 

ing and the usuali lending* 

In the evenings, the Center would be open to the public 

for filme shows, concerts, recitals, plays, puppet shows, 

ballets, exhibitions, carnivalB, and events which could 

become a tradition to the Center* These would be, presented, 

at times, by the children, and, at times, for the children* 

The Houston Symphony, email traveling companies, and other 

groups could perform for the children and their families* 

Parents and children would have a place to go together* 

The adults would also have an opportunity to recapture the 
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spirit of childhood, and. perhaps, experience vicariously 

what they might have missed as a child* 

The Center would promote things that are natural 

to innocent childrens the urge to sing, ape, draw, dance, 

and to play-act* There could he no stronger argument than 

this—that they should have a place to do the things that 

they like to do instinctively to express themselves and 

that the place should shelter them from unnecessary adult 

guidance and interference* 

The Center should he "another” world for them* It 

would he a place where adults were guests and the child¬ 

ren hosts. It could he a secret world if they wish—a 

world reserved for exploration and discovery* 

An ideal site should he able to provide seclusions 

a thick forest. The site in Houston is the west end of 

Memorial Park, hounded hy Memorial Drive, Woodway, and 

the West Loop* It is crowded with tall, slender pines and 

oaks* There might he a clearing in the middle of this 

forest; this would he the world for this society of children 

to be removed in their minds from the outside world* 

The clearing space would be an enclosure* The floor 

of it would he around 300 feet in diameter, and the walls , 

would he the thick trees—sixty to ninety feet in height— 

and the denser underbrush at eye level. In the clearing , 

would he the main part of the Center, the clearly separa¬ 

ted buildings housing the various activities* Among the 
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treses at the entrance would he the parking, the administra¬ 

tion, and the paths to the clearing* 

Architectural forms would have their origin in the 

growing forms of nature and familiar objects: umbrellas, 

mushrooms, trees, onions, flowers, and birds* The forsB 

would be symmetrical—the most elementary order* They would 

relate to the bilateral symmetry of the hitman body and of 

plants. They would relate in the same say that songs 

with five characters relate to the five fingers of a hand* 

The forms would not attempt to blend with nature, but to 

relate to it* 

There is an apparent problem of scale in relating 

buildings to diminutive people* There would be several 

approaches to this problem* The objects which would draw 

the eye (mullions, sculpture, handles, knobs, leaves, 

flowers, birds, and fish) would be small, perhaps hand- 

sized* Buildings would have sheltering, cantilevered 

eaves, with a dimension close to the height of people* 

The retaining wal? would have another protecting over¬ 

hang. The wall would also have hollows sized so that small 

bodies could squeeze Inside with no room left over* The 

buildings would be full size, but the furniture would come 

in many sizes and would relate directly to the size of the 

children. 

The child would also be allowed to experience contrasts 

in scales the smallness of the studio galleries and the 
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largeness of the theater tower, the stairs, the openness 

of the clearing and the denseness of the forest, the dark¬ 

ness in the comers, and the lightness under glased ceil¬ 

ings, the complexity of the windows and the simplicity of 

the walls, and many kinds of entrances and doors* 

Basically, the system of color would he to have 

large areas that would be neutral in hue and light in 

value# Sunlight would create a repetition of the patterns 

of openings, leaving mysterious dark shadows on light 

surfaces* These would change as the sun moved across the 

sky* Small, hidden areas would have touches of surprise 

color# 

Service would bo handled openly: a service truck 

would drive onto the platform and urfbad at the front 

doors of the buildings* 

When a child is brought to the Center, Ills parent 

would leave him at the administration building, the watch- 

tower-type building over the main gate* He would check 

in with the receptionist* Then he would go down the path 

to the clearing# As he went he would pass the lllly pond, 

go under the bridge, tip the ramp, by the fish pond and 

the bird cage, if he went down the central path* Alter¬ 

natives would be availablei the two narrow side paths* 

If he were having a music lesson that day, he could de¬ 

posit his instrument in the storage room at the music 

studio, then go about hio activities for that day* If 
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Ixo stayed most of the day, he could have lunch at the 

concession lobby in the first floor of the theater# 

Ytfxen he came bach at night with his parents, they would 

leave the car in the parking lot and walk down a path lit 

by lanterns hung in the trees# 

She theater would dominate the clearing because of 

the necessity of its sizes to accomodate a large number of 

people# She people would be seated in pew-type benches 

instead of the conventional theater seat# Cushions could 

be marked for reserved seats* The pew seats would give 

the children a greater freedom of sitting position which 

they need* She two smaller theaters would be used during 

the day for classes and rehearsals* At night they would 

be used for small recitals and puppet shows* The large 

theater would be used at night for films and other medium 

sized productions. For a large production, the three 

cycloramas would be raised into the tower, clearing a 

space fox* a common stage, combining all three theaters 

into one# 

The other four buildings generally have the same 

appearance (the door’s are different, howeveri# There is 

a large entrance space under the glazed dome and two galler¬ 

ies upstairs# In the library, the central space would be 

used for circulation and display, and the galleries for 

book shelves and reading areas* The central space of the 

music building would be used for small recitals, display, 
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and the chorus, in the galleries there would he the teach¬ 

ing cuhicals for private lessons, rooms for group listening, 

and storage rooms for instruments and music* She craft 

studio spaces would he used for the various crafts# Fur¬ 

niture such as easels, tables, and other equipment would 

he placed where they were needed* The central spaces could 

he used for display of the children’s work as well as travel¬ 

ling exhibits* The sloping walls of all the galleries 

would have storage cabinets. Shore would he basements to 

house mechanical equipment and additional storage# 

The designing of details of this place would not end 

even with -the contract drawings. There would he a "spon¬ 

taneity fund" or a "felicity fund” to he used by on ar¬ 

chitect acting as supervisor who would continue to provide 

"things" like those described in the section on environ¬ 

ment* He would see the place where a "thing" might go 5 

a stone dodo bird, a canvas tent for a festival, and hand¬ 

holds on a wall for climbing* He might see where a sur¬ 

prise color could make a child say, "Hey, look at the blue*" 

Many things might be added, directed by impulse* 

The activity of visual design would continue after 

the Center opened* Children might be in charge of the 

planting areas each spring and watch how their seeds grew, 

or they might add some mosaic under an eave, ox* build that 

gasebo in the woods* The pattern of the paving stones, 

four-inch granite cubes set in sand, might change each 
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year, and each season night have its own festival for another 

change# The children would he consulted to help with the 

festivals« the tents and the displays and the pageants and 

the lanterns and the banners and the flags# Chllafen would, 

in these ways, help contribute to their own environment and 

witness changes in their world# 
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Conclusion 

There have been ttio searches in this project* One 

search has been the exploration of the imaginative pos¬ 

sibilities of ay mind with a release in an architectural 

medium* With children as clients* I had more immunity to 

censorship and a definite need to attempt designing imag¬ 

inatively* The result is necessarily subjective, possibly 

naive* and as open to suggestion and serendipity as pos¬ 

sible* These adjectives* coincidentally, apply to children* 

and the concurrence merely affords a further degree of 

empathy with the subject* 

The other search has been one of finding reasons for 

the instinctive architecturet to give the instinctive 

operation a foundation for reasonable communication* Many 

things can bo reasoned* and arguments for both sides may 

seem to have equal strength* For the instinctive person 

tills search is finding patterns that exist and propelling 

or opposing the force behind the pattern* The formal in¬ 

vestigation of children has generally enriched my previous 

prejudices# The prejudices do still exist* It has also 

given direct insight in areas where there was no instinc¬ 

tive seed present# Both searches have the enriching of 

childhood as a goal* 

The demonstration was the vehicle for this dual ac¬ 

tivity* it made the image concrete and gave It direction# 
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Even though this purpose of finding my own imaginative re- 

oources is selfish, I have confidence that the demonstration 

is an idea that could be of great value to children today*. 

X firmly believe that envolvement in the activity of 

creation is going to develop the child1s inner resources 

that will be valuable to him when he has to cope with serious, 

grown-up problems like the population explowion—resources 

that will enable him to either laugh at the race to the 

moon or face the adventure head-on# If the child is to stand 

his ground as a human being against the engulfing mechani¬ 

sation and bureaucracy, he must imagine and create* These 

things machines and systems cannot do5 they are exclusively 

the possessions of humans* Childhood should be a time of 

freedom, and the child should take advantage of this free¬ 

dom* He should store up resource energy for future res¬ 

ponsibility* 
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