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PREFACE 

This thesis is an investigation of college housing and approaches 

the subject by developing a framework composed of what the 

writer considers to be the essential points related to this topic. 

The fact is recognized that there exists an argument as to 

whether there should be housing in conjunction with the college or 

not. This thesis is not a plea for or against college housing; 

but instead it takes a point of departure that recognizes that it 

does exist and is currently being expanded at a tremendous rate, 

It is therefore felt that this topic warrants this investigation, 

I wish to express my thanks to Mr. James K. Dunaway, my 

thesis advisor, for his help in the preparation of this material, 

I also want to acknowledge the assistance of Dr, Donald E. 

Walker for his guidance in the selection of material from the 

social sciences; and Professor Donald Barthelme for his aid 

in the organization of this investigation. 
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introduction 



In recent years, the colleges and universities in this country 

have had an unprecedented rate of expansion. In 1954, there 

were two and one-half million students enrolled, and it was pre¬ 

dicted that by 1965 there would be a million more.* Available 

facilities at that time were already strained in the colleges through¬ 

out the country. Even today, with all of this expansion, they are 

still not totally prepared to meet this demand, though building 

is being carried on as rapidly as available funds will allow. In 

spite of this inadequacy, the extent of their expansion has been 

and continues to be truly remarkable. 

As the student population increases, the entire college plant 

must expand; the classrooms, the library, the laboratories and 

the living areas alike. The classroom shortage is usually con¬ 

sidered to be the most serious problem in the current expansion. 

Although it is logical to single out that element of the college 

program in which the academic function is primarily carried 

out as the element for which the shortage is most acute, the 

college must be considered as a unit — composed of many parts. 

Planning for future development must involve the total 

1. Roland B. Thompson, The Impending Tidal Wave of 
Students, American Association of Collegiate Registrars 
and Admissions Officers, 1954, p. 22. 



educational program with, each part evaluated in relation to the 

whole. The housing element has been selected for detailed con¬ 

sideration in this report. 



college housing 
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History. The residence halls, since their introduction, have 

been greatly influenced by tradition of one form or another. 

The first colleges in this country -- those in the New England 

area — were patterned after collegiate Institutions in England 

and France, and since these European colleges included resi¬ 

dence halls, a housing program became an integral part of 

the early American college. The strongest single influence 

upon the residence halls came from England -- especially 

from Oxford and Cambridge — where the college system — a 

university program with separate, self-contained colleges -- 

had been in operation for some time. 

Toward the latter part of the nineteenth century, the German 

University model found its way to this country, carrying with 

it the idea that there was no need for the residence hall. In 

spite of this influence, most colleges in this country have 

adopted the residence hall as an integral part of their campus 

structure. 

Once a university embarks on its building program, there 

is a tendency to maintain the style established by the very 

first group. In this manner, the university initiates a tra¬ 

dition with the "style" of architecture it first adopts. If, by chance, r 



the style selected has been patterned after one of the great 

universities of Europe or the British Isles, then in a vicarious 

manner the university makes use of a well - established tra¬ 

dition. In 1902, Woodrow Wilson was quoted as saying, "By 

the very simple device of building our new buildings in the 

Tudor Gothic style, we seem to have added to Princeton the 

age of Oxford and Cambridge; we have added a thousand years 

to the history of Princeton by merely putting those lines in 

our buildings which point every man’s imagination to the 

historic traditions of learning  

Characterization. College housing is that element of the 

total college plant that provides the student with areas for 

studying, sleeping, social activities and sometimes dining. 

In some instances, this means relatively sparse facilities and 

in others, overly abundant accommodations. H. C. Riker has 

conducted an extensive survey of colleges in this country and 

from this has derived a set of objectives or purposes for a 

college housing program. His approach to this problem has 

been statistical. As such, he has provided useful data on the 

2. Woodrow Wilson, "Address to Alumni" (1902) as quoted 
by Harold Riker, Columbia, 1956, p. 35. 



existing state of college housing. According to Riker , college 

housing can be classified as fulfilling one or a combination of 

three uses. The first of these, he calls a business enterprise 

that merely provides a place for the student to eat and sleep. 

The second type, he says, is a residence hall which may be so 

organized that the extra-class life such as parties, dances, 

receptions, is provided for. Finally, Riker believes that the 

residential system can become an additional arm to the 

educational system. An example of this is the Harvard House 

Plan in which there is a house library incorporated in the 

building. He feels that a system which incorporates aspects 

of the second and third types develops the most ideal conditions 

from the point of view of both the student and the adminis¬ 

tration. 

Purpose, According to Riker, the purpose of the resi¬ 

dential system will vary for different types and sizes of schools, 

Some of the smaller schools utilize college housing as part 

of the total education the school is imparting to the individuals 

and include all of the students in the residence program. The 

larger schools, such as the state universities, must 

3. H. C. Riker, Planning Functional College Housing, 
Teachers College, Columbia, 1956, pp. 36-37. 
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accommodate so many students that some must be allowed to 

live outside of the campus. Although these differences result 

in variations in the purposes of college housing for the different 

types of Institutions, Riker believes that there are seven major 

purposes of a college housing program that may be identified. 

These are; 

1. Instructional support. The residential 

unit should contribute to the educational 

broadening of the individual --an ex¬ 

tension of the classroom -- through dis¬ 

cussions or lectures on many topics that 

stimulate the student. 

2. Development of the individual. This 

means the development of the individual 

physically, socially, spiritually, and 

culturally. Individual growth and develop¬ 

ment are the alms. 

3. Experience in group living. Living 

together with other individuals gives 

the student an opportunity to understand 

his problems, as well as experience in 

dealing with the group problems that 

arise. 
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4. Provision of an atmosphere. An atmos¬ 

phere for academic and recreational 

pursuit should be provided. This atmos¬ 

phere must be friendly, pleasant, 

and orderly --a proper setting for 

individual development. 

5. Satisfaction of physical needs. Comfort, 

convenience, safety, health, sanitation, 

and cleanliness provide the student with 

the necessary facilities for his physical 

well-being. 

6. Supervision of conduct. On the one hand, 

this refers to security, protection, ad¬ 

ministrative control over the students1 

life; on the other hand, it refers to or¬ 

ganized programs and planned activities 

to support the students' social and aca¬ 

demic life. 

7. Support of the college. There are two 

aspects: the first is the attraction of 

new students; the second aspect is the 

development of a more cohesive college 
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community by developing salesmen 

for the college and its program. ^ 

H, C. Riker believes that from these seven purposes, eight 

unified statements can be made concerning the objectives of 

the college residential program. The "statement of purpose", 

or "statements of objectives", as developed by Riker, is 

given in entirety as follows: 

"1. The hall will help student residents to 
identify themselves as persons with 
living groups of significance to them, 

2. The hall will foster the development 
or strengthening of important social 
values, including self-reliance, inde¬ 
pendent judgment, co-operative 
action, and cultural appreciation, 

3. The hall will seek to sharpen student 
perception of the community of 
learning on the college campus. 

4. The hall will furnish informal train¬ 
ing in the art of human relation¬ 
ships , 

5. The hall will endeavor as an aid to 
motivation and learning to maintain 
open lines of communication between 
students, between students and 
staff, and between students, staff, 
and the college community. 

4. Ibid., pp. 48-52. 
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6, The hall will provide a physical en¬ 
vironment which will contribute to 
physical and mental health and to the 
development of interest in a personal 
standard of living. 

7» The hall will take a supportive role 
in assisting the student during the 
transition from his family environ¬ 
ment to that of the broader civic 
community. 

8, The hall will present an example of 
efficient administration. "5 

Riker indicates that this is true only if three points are observed. 

First, a wide range of people must be consulted -- from the 

president to the students — to determine what the various 

groups that constitute the college community hold as the pur¬ 

poses for their particular residence hall program. Secondly, 

these purposes must be mutually complementary and not con¬ 

flicting -- directed toward desirable results. Thirdly, the 

purposes should be as specific as possible. 

Riker points out that these eight objectives can only be re¬ 

alized if these three points are adhered to -- yet these three 

points are such that an indication or a direction toward an 

architectural approach to the problem seems lacking. In this 

5. Ibid., pp. 57-58. 
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statistical method of gathering material* one is not able to pro¬ 

vide the college community with any means by which they can 

utilize this material in order to make judgments or changes in 

the existing college housing program. 

The following are some examples of current college housing 

that contain a certain degree of sameness that results from 

a statistical approach to the college housing problem; however, 

these same examples individually contain unique features that 

merit presenting them to the reader. The two charts that 

follow show the statistical analysis of the allocation of the 

residential space per student in square feet and the per¬ 

centage of total space according to function. The figures in 

these charts are based variously on the averages of eight to 

eighty-eight colleges and universities. 
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DORMITORIES — showing the normal room 
arrangements. 

1. men 
i ■ 

University of Washington, 

2. men 
.1 M..I, 

University of Chicago. 

3. women 
T — -- 

The Rice Institute. 

4. women — Vassar College, 

APARTMENT TYPE — showing small group 
arrangement. 

5. men — The Rice Institute. 

ROOM STUDIES — showing individual room 
layouts. 

6. men Trinity University. 

CHARTS 

I Square Feet 

II Percentage 
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ILLUSTRATION 1 DORMITORY 6 

type 
school 
location 
architect 

number of students per group 
total students per building 
dining facilities 

recreation facilities 

number of floors 

unusual aspects 

-- Men's dormitory 

— University of Washington 
-- Seattle, Washington 
-- Young, Richardson, 

Charleton, &: Detlie 

-- 100; 50 per floor 
-- 600; on 12 floors 
-- 600; central kitchen for 

four units 
-- On the ground floor for 

all students 
-- 13; 12 for student rooms 

and ground floor for entry, 
recreation, lounge, & dining 

-- The building is organized 
into two floors per unit. 
Each floor has kitchenette, 
stairs, elevators, proctor, 
and storage. The study 
room has been included in 
this scheme, but its use 
would be limited to typing 
and overflow study space. 
The two floors are unified 
together by the two story 
lounge. 

toilet room*  
student roorntj 

Architectural Record, Vol. 117, No. 1, January, 1955, 
pp. 147-150. 

6. 
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ILLUSTRATION 2 DORMITORY7 

type 
school 
location 
architect 
number of students per group 
total students per building 
dining facilities 
recreation facilities 
number of floors 

unusual aspects 

-- Men's dormitory 
-- University of Chicago 
-- Chicago, Illinois 
-- Harry Weese & Associates 
-- 83; 41 or 42 per floor 
-- 332 
-- 332 
-- On ground level 
-- 10; 8 for student rooms 

and 2 for entry, recreation, 
lounge, and dining 

-- The two-story lounge is 
utilized by two floors 
composing the two-story 
group. The elevators stop 
every other floor. Inter¬ 
esting arrangement of rooms 

Architectural Record, Yol. 126, No. 3, September 1959- 
pp. 171-175. 

7. 
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ILLUSTRATION 3 

type 
school 
location 
architect 
number of students per group 
total students per building 
dining facilities 
recreational facilities 

number of floors 

unusual aspects 

DORMITORY 8 

-- Women's dormitory 
-- The Rice Institute 
-- Houston, Texas 
-- Lloyd & Morgan 
- - 35 per floor 

-- 105 
-- 210 
-- On the ground floor level 
-- 3; 2 for student rooms 

and the ground floor for 
entry, recreation, and 
lounge 

-- On the first floor there 
are seven small rooms that 
the girls can use for 
social and study purposes. 
Rather than have the large 
living room, the architect 
designed a smaller area for 
the general lounge and 
recreational area thus pro¬ 
viding the space for the 
social rooms 

toilet area —  

8. This material was taken from the architect's d rawmgs . 
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ILLUSTRATION 4 

type 
school 
location 
architect 
number of students per group 
total students per building 
dining facilities 
recreational facilities 
number of floors 

unusual aspects 

DORMITORY9 

-- Women's dormitory 
-- Vassar College 
-- Poughkeepsie, New York 
-- Eero Saarinen Associates 
-- 50 
-- 150 
-- 150 
-- On the ground floor level 
-- 4; 3 for student rooms & 

the ground floor for entry, 
recreation, lounge and 
dining. 

-- Orderly arrangement of 
single and double rooms. 
Orientation of residence 
hall toward other buildings . 

Architectural Record, Vol. 126, No. 3, September, 1959, 
pp. 168-170. 

9. 
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ILLUSTRATION 7 

type 
school 
location 
architect 
number of students per group 
total students per building 
dining facilities 

recreational facilities 
number of floors 
area per student 

unusual aspects 

10 
ROOM STUDY 

-- Men's dormitory, room study 

-- Trinity University 
-- San Antonio, Texas 
-- O'Neil Ford 
-- 4; 2 per room 
-- 150 
-- in the student center 
-- none in the building 
--2 for student apartments 
-- Total 255; study-bedroom - 

toilet-bath 170 
-- The four student study- 

bedroom-toilet combination. 

4-: et udint room 
I toil* t area - -f 

student room — 
entry balcony 

Id. r c in 11-c t u r a 1 Record, Yol . 117, No. 1, January', 1955, p 153. 
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ILLUSTRATION 8 
11 

ROOM STUDY 

type 
school 
location 
architect 

Number of students per group 
total students per building 
dining facilities 
recreational facilities 
Number of floors 
area per student 
unusual aspects 

stu dm t room* 
loung* ar*a   
vortical circulation — 
toilet area  

-- Men's dormitory, room study 
-- The Rice Institute 

-- Houston, Texas 
-- Wilson, Morris, Crane, and 

Anderson 

-- 8 
-- 232 
-- 232 
-- In the lower levels 
-- 3 for students 
-- 17 0 
-- Complete development of 

the group living idea. 
Eight students share a 
bath area - four sleeping 
areas with two men each - 
four men per immediate 
social area. The entry 
to the unit is by stairs 
that serve two units per 
floor. 

11. This material was taken from the architect's drawings. 
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CHART NUMBER I 12 

RESIDENTIAL SPACE PER STUDENT IN SQUARE FEET 

Square feet figures based on data prepared by 128 
colleges and universities constructed since 1949. 

MEN 

Space Allocation Number of 
Projects 

Mean High Low 

Study-Bedrooms 88 104.7 140.0 58.0 

Recreation-lounges 82 18.2 61.4 3.1 

Food Service: 23 24.8 56.0 10.0 
Dining Room 

& Kitchens 

WOMEN 

Space Allocation Number of 
Projects 

Mean High Low 

Study-Bedrooms 35 114.0 162,3 78.9 

Re cr eation-lounge s 35 21.2 66.9 4.6 

Food Service: 11 25.1 39.5 17.3- 
Dining Room 

& Kitchens 

12. Ibid., Table VII, p. 154. 



- 19 - 

CHART NUMBER II 13 

RESIDENTIAL SPACE USE ACCORDING TO FUNCTION BY PER¬ 
CENTAGE OF THE TOTAL AREA OF THE RESIDENCE HALL, 

Percentages based on data prepared by 108 colleges 
and universities constructed since 1949. 

MEN 

Space Allocation Number of 
Projects 

Median High Low 

Study-Bedrooms 79 50.4 64.2 28,0 

Recreation-lounge; s 72 8.0 26.7 .3 

Food Service: 
Kitchen & 
Dining Room 

21 10,4 25.0 6, 2 

WOMEN 

Space Allocation Number of 
Projects 

Median High Low 

Study-Bedrooms 29 47.9 61.0 31,3 

Recreation-lounges 26 8.8 22.1 3,6 

Food Service: 
Kitchen & 

Dining Room 

8 11.1 15.7 7,0 

13 Ibid., Table V, p. 149 



These examples reflect the current thinking in the field of 

college housing, yet they do not contain the necessary 

facilities for obtaining or promoting the high objectives as 

stated earlier in this material. It seems apparent to the 

writer that no logical approach has been made to this pro¬ 

blem, and this is evidenced by the resemblance of new 

housing to the older existing forms of college housing. It is 

true that each of the examples related here contains 

facilities for the promotion of certain aspects of these ob¬ 

jectives; however, it is felt that they generally provide 

for a type of group orientation while not allowing for the 

individual’s personal development. The current approach 

toward providing the colleges with the necessary housing 

has been one in which statistics have become the determining 

factor. 

It does seem plausible that use can be made of these high 

objectives and some of the specific examples presented here, 

if they become part of a framework that would lead to the 

development of a rationale or concept of housing. In this 

manner, the objectives of college housing can be viewed not 

in isolation, but, instead, in context and as a segment of a 

much larger problem. 
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One of the ways in which a rationale can be established is by 

determining what the college is trying to do. The objectives 

of the college* like the objectives of housing, do not allow 

the architect to make concrete recommendations, but these 

objectives are extremely important as they form a necessary 

part of the larger concept. 



the college 
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In 1852, John Henry Newman spoke of higher education in this 

manner, "A university is, according to the usual designation, 

an Alma Mater, knowing her children one by one, not a 

foundry or a mint, or a treadmill." ^ The objectives for 

the college seem to be directed toward the betterment of 

the individual through participation in a society of learning* 

Elton Trueblood feels that the objective of a college or 

university is not to reflect but to challenge the world -- seek¬ 

ing always to create an intellectual fellowship for the growth 

and expansion of the individual. 15 Robert M. Hutchins 

thinks that the objectives ultimately are the acquisition of 

wisdom and goodness, which he feels are the highest 

aspirations of mankind. 16 Woodrow Wilson, when comment¬ 

ing on the objectives of higher education, stated that the 

major influence of higher education must be so applied as to 

bring about the wholly awakened man and raise him to such 

14. John Henry Newman, The Idea of a University, Mary 
Yardley, Editor, Cambridge University Press, London, 
1931, p. 68. 

15. Elton Trueblood, The Idea of a College, Harper & Brothers, 
New York, 1959, p. 111. 

16. Robert M, Hutchins, Education for Freedom, Louisiana 
State University Press, Baton Rouge, 1943. 



a state that he becomes aware of all that goes on around him.^ 

It is also strongly felt that an important objective of the 

university must be to improve and to preserve the American 

way of life. 

The basis for the existence of higher education in this country 

is rooted in the attempts of the early Americans to overcome 

the hardships that existed for them. The great educational 

needs of today have been translated into the terms of a 

society which is highly technical. The need is for more 

educated people to propel the advancement of the American 

way of life. Woodrow Wilson felt that the deepest reason 

for a college was what he called an "unrealized ideal". He 

continued to say, "what inspires her men and women is the 

vision of a society of learning and teaching, and pioneering 

that continues to be a community of understanding whatever 

the prejudice and confusion of the surrounding world. Be¬ 

cause men are imperfect creatures, this vision is never 

wholly achieved even by the good college, but it is this 

vision that provides the college with a reason for being. 

Elton Trueblood, Op. Git., p. 198, 17. & 18. 



Hutchins feels that the main purpose of higher education is 

not to teach a new social system, or to create a better 

world, or to achieve any other of the high aims normally 

accorded to this area of society, but it must be emphasized 

that the main purpose for the existence of higher education 

is to teach people to think. If this can be accomplished, all 

other deficiencies can be accommodated. In the late 

nineteen twenties, Alfred North Whitehead stated that the 

purpose of the university was to prepare the individual so 

that he would be able to shed the details in regard for the 

principles. According to Whitehead: 

" The justification for a university is 
that it preserves the connection be¬ 
tween knowledge and the zest of life, 
by uniting the young and the old in 
the imaginative consideration of 
learning. The university imparts 
information, but it imparts it ima¬ 
ginatively. At least, this is the 
function which it should perform for 
society, A university which fails 
in this respect has no reason for 
existence. This atmosphere of ex¬ 
citement, arising from imaginative 
consideration, transforms knowledge. 
A fact is no longer a bare fact: it 
is invested with all its possibilities. 
It is no longer a burden on the 
memory: it is energising as the poet 



of our dreams, and as the archi¬ 
tect of our purposes." 19 

What has been referred to in this material as the idealistic 

and realistic aspects of the higher education has achieved 

in most cases only partial fulfillment of the objectives and 

purposes for its existence. The question often asked is, 

"Are the objectives too high or the obstacles too great?" 

The answer must lie somewhere between the two. Walter P, 

Metzger feels that much of the difficulty that higher 

education has in fulfilling its aims lies in the fact that our 

colleges are considered "folk institutions" by the people 

and must serve whatever need they deem necessary. Metzger 

says: 

Another part of the answer lies in the 
motley and mongrelized nature of our 
academic institutions. In asking 'what 
should a university be ?' every need 
has clamoured for recognition, every 
craft has hoped to belong — and the re¬ 
sult has been the unhappy association 
of piddling vocational and important 
intellectual interests, the nestling to¬ 
gether -- under one faculty --of 
searchers, observers and craftsmen, 
the crowding together of institutes, 
departments, hospitals, dormitories, 

19. Alfred North Whitehead, The Aims of Higher Education 
and Other Essays, New American Library, 1958, p, 97, 



- 26 - 

restaurants, apartment houses, and 
football stadium all under the canopy 
of a single administration. The uni¬ 
versity in America is not a community 
of scholars, but an enormous agg¬ 
lomerate service station, where one 
can be born, go to kindergarten, 
lower school and high school, meet 
the girl-friend and get married; 
where one can get religious solace 
or psychiatric help; where one 
learns to turn out a newspaper, to 
do bookkeeping, to cook. No wonder 
the universities have been hiring 
generals to run this domain. M ^ 

In this same trend of thought, Hutchins feels that such a 

state of disorganization exists that it becomes difficult for 

the student to see any continuity to his higher education. 

Hutchins says: 

Today the young American compre¬ 
hends only by accident the in¬ 
tellectual tradition of which he is a 
part and in which he must live; for 
its scattered and disjointed frag¬ 
ments are strewn from one end of 
the campus to the other. Our 
university graduates have far more 
information and far less under¬ 
standing than in the colonial period. 
And our universities present them¬ 
selves to our people in this crisis 
either as rather intellectual trade 

Walter P. Metzger, The Antioch Review, Fall, 1953, 
p. 279, quoted by Robert M. Hutchins, Some Observations 
on American Education, Cambridge University Press, 
1956, p. 69. 

20. 



II schools or as places where nice boys and girls 
have nice times tinder the supervision of nice 
men and women in a nice environment. " ^1 

The college or university exists for many reasons and has 

many objectives — some of which are realized while others 

are not. The college in this country is the center of in¬ 

tellectual activity and cultural advancement. The main reasons 

for the existence of the college are to provide the individual 

with tiie opportunity for his full intellectual development and 

to prepare him to better cope with the problems of the future. 

The college must above all seek to satisfy the needs of the in¬ 

dividual. In an environment conducive to human development, 

the individual will have the opportunity to seek an approach to 

the problems of life and if he finds this, not only will he 

achieve the goals he has established for himself, but he will 

also enable the college to achieve its fundamental purposes 

and objectives. 

i 

The objectives of the college toward the student and society 

are so broad and general that they do not allow one to make 

specific recommendations concerning this approach to the 

housing program. This material is important in this inves¬ 

tigation because like the previous material on existing college 

21. Robert M. Hutchins, Op. Cit., p. 25. 
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housing* it will help to establish a framework from which 

new thinking in this area can result. 
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The material related in a previous chapter of this thesis 

indicates that the existing approach toward the design of college 

housing seems to be no more than a statistical extrapolation 

from existing conditions. Such a method may provide the 

average or model allocations of space based on existing ex¬ 

amples, but the possibility of the result of any new thinking 

in this area seems remote. The architect in approaching this 

problem has one of two choices. He can observe existing ex¬ 

amples and arrive at a statistical conclusion, or he can dis¬ 

regard the existing conditions entirely and rely on his own 

judgment in solving this problem. Both of these methods seem 

to be neither comprehensive nor adequate to meet the exi¬ 

gencies that arise as the architect attempts to design the type 

of college housing that will meet the needs of the individual 

and provide opportunities for the realization of the objectives 

of the college. 

To suggest or to imply that a change is in order, merely for 

the sake of change, would be misinterpreting the intent of 

this thesis. Rather, the purpose is to utilize existing in¬ 

formation that is related to college housing and to organize 

this material in such a way as to establish a rationale or 
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concept for an approach toward better housing. In order to 

establish such a framework, an understanding of the needs of 

the individual must first be determined. 

In the following material, this rationale will be established 

by making use of contemporary material from the social 

sciences. Though this material at its stage of development 

is not such that it will provide a specific formula or particular 

set of recommendations, it does suggest to the writer certain 

steps that when coupled with the objectives of the college, 

the purposes of college housing, and the designer's ability, 

can lead to better solutions to this problem. 

Through the social sciences, an understanding of human 

behavior can be advanced by investigating the individual in 

the various levels in which human development takes place, 

There are many levels where this occurs} however, for the 

purposes of this study, attention is focused on three levels. 

The first is called the 'individual'. This level deals with the 

conditions for human existence and the needs of the individual 

that are rooted in these conditions as advanced by Erich Fromm. 

The second level,'interpersonal relations' is concerned with 

aspects of human nature that have significant personal and 



social potentialities as illustrated by Walter Coutu's concept 

of role-taking. The third level 'the group' is an examination 

of aspects of the large group as interpreted through David 

Riesman's concept of a shift in the character structure of 

modern man. These three levels correspond to major re¬ 

lationships in the individual's environment. First, the In¬ 

dividual is considered in relationship to himselfj then in 

relation to others -- individually and in the small group, and 

finally, to the larger group — the significant societal unit. 

These three levels provide ways of conceptualizing the in¬ 

dividual. While each example is related to more than one 

level, it Is felt that each can be presented to the reader at 

the level to which it most closely corresponds. These ex¬ 

amples are in no way considered to be definitive, but it is 

felt that for the purposes of this thesis they do offer a unique 

way in which to examine the individual and understand his 

needs. 



approach 



The first level beginning with the ‘individual1 will be related 

in the terms of Erich Fromm’s conception of the conditions 

22 for human existence. These conditions are what Fromm 

calls the need for relatedness, transcendence, rootedness, 

and identity, According to this conceptualization, there are 

several ways in which each of these conditions can be re¬ 

alized, The first condition that will be elaborated is the need 

for relatedness, Because the individual has the ability to 

reason, he readily becomes aware of his aloneness and of 

his separateness from others. Consequently, Fromm be¬ 

lieves that the individual cannot exist unless he is able to 

secure relatedness toward his fellow man. Fromm further 

feels that this need for relatedness is so strong that even the 

sanity of the individual may depend on It, There are three 

alternatives for obtaining satisfaction for this need. First, 

the individual can submit himself to the domination of either 

organizations or of other individuals, and by so doing, he is 

able to achieve this relatedness by submission to a larger 

unit -- something much greater than himself. The second 

22. Fromm, Erich, "Values, Psychology, and Human Existence 
in New Knowledge in Human Values, A. H. Maslow, Ed,, 
Harper & Brothers, New York, N. Y., 1959. 



opportunity is for the individual to make others submit to him, 

and through this domination over others, he can obtain a 

form of relatedness. According to Fromm, both submission 

which can be defined as the individual rising above his se¬ 

parateness by becoming part of something greater, and domi¬ 

nation, which can be defined as the individual rising above 

his separateness by making others submit to him, result in 

either a loss of personal freedom or a loss of integrity. In 

either of these two ways, the individual trying to secure re¬ 

latedness actually becomes dependent upon the idea or the 

group to which he submits or upon those whom he has 

dominated, ultimately resulting in his not obtaining the re¬ 

latedness desired. The third way, according to Fromm, is 

the only manner through which relatedness can be achieved 

without loss of Integrity or individuality. This is achieved 

through the passion of love. Fromm defines love as a union 

with someone or something outside oneself, under the 

condition that one retains one's own separate integrity. In 

this manner, the individual becomes one in union with all, 

yet remains a separate individual. 

The next condition for human existence is what Fromm refers 

to as transcendence. The individual must transcend the state 
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of the passive creature. He is brought into this world without 

his knowledge or consent like all other animals, but since 

the individual is endowed with reason and imagination, he 

cannot be satisfied with this passive condition. The individual, 

whose existence is passive and accidental, must stand apart 

from his basic role as an animal. The manner in which this 

is accomplished is through transcendence. The individual 

has the power to create, and through this creative act, he is 

able to transcend himself into the realm of purposefulness 

and freedom. Fromm states, "To say that the individual is 

capable of developing his primary potentiality for love and 

reason does not imply the naive belief in man's goodness. 

Destructiveness is a secondary potentiality, rooted in the 

very existence of man, and having the same intensity and 

power as any passion can have. But -- and this is the essential 

point of my argument -- it is the alternative to creativeness. 

Creation and destruction, love and hate, aren't two instincts 

which exist independently. They are both answers to the 

same need for transcendence, and the will to destroy must 

rise when the will to create cannot be satisfied." ^3 

23. Ibid., p. 154. 
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Therefore, if we are to accept Fromm’s views, the individual 

must transcend his passive position, and he will do so either 

through creativity or through destruction. 

The third condition for human existence is what Fromm calls 

rootedness. As soon as the individual is born, he starts 

separating from natural ties or root3, but he can separate 

from his natural roots only to the degree that he is able to re¬ 

place them with new roots. 

Fromm believes that, ’’Living is a process of continuous birth. 

The tragedy in the life of most of us is that we die before we 

are fully born and to be born means to be active and 

creative. ’ 24 individual must achieve this rootedness 

that will relate him to the world, and this must be achieved 

to the extent that he becomes fully born and aware. In this 

maimer he will find rootedness that will give him creative re¬ 

latedness to the world, with the experience of solidarity with 

all men. In this manner, the individual can become an 

essential part of the world, and not just a fragment or a 

parasite. 

24. Ibid., p. 154. 
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The final condition for human existence is identity. Since the 

individual has been endowed with reason and imagination, he 

needs to form a concept of himself — a sense of identity. This 

sense of identity is developed through the process of emerging 

from the primary bonds which tie the individual to his mother 

and to nature. When he is able to conceive of the outer world 

as being separate and different from himself, he becomes 

aware of himself as a distinct being. The degree to which the 

individual becomes aware of himself as a separate being de¬ 

pends upon the extent to which he has emerged from the clan -- 

the extent to which the process x>f individuation has developed. 

There are many substitutes for a true sense of identity such 

as the nation, religion, class or occupation. In this country, 

due to the great social mobility, identity is shifted more 

toward the experience of conformity. Fromm says that the 

sense of identity is not, as it is usually understood, a philo¬ 

sophical problem or one concerning mind or thought only; 

but, the need to feel a sense of identity stems from the very 

conditions for human existence, and this then becomes the 

objective for the most intense strivings of the individual. As 

the individual becomes aware of himself, and gains under¬ 

standing of others, he starts realizing this sense of identity. 
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Identity begins to be achieved as the individual forms a concept 

of himself which he obtains through contact with others. 

The second level ’interpersonal relations' will be interpreted 

25 through Walter Coutu's concept of role-taking. The 

isolated, independent and self-contained individual, according 

to Coutu, is a hypothetical fiction. In actuality, the '’in¬ 

dividual” human being is both a product of others and in a 

very significant sense a part of others. Man’s constant 

search for identity is viewed this time in Coutu's terms. He 

says that insecurity, fear, loneliness, cause man to reach for 

anything that will give him identity, and in order to obtain 

this emotional identity, he must secure some set of symbols 

that he holds to be pertinent. Then, as a person becomes 

involved in this set of symbols through a group or an ideology 

and acts within its framework, whatever happens to the set 

of symbols also happens to him. This is a significant 

characteristic of the individual. When some honor is bes¬ 

towed upon a member of his group, family, or team, he 

feels honored a form of reflected glory. 

Walter Coutu, Emergent Human Nature, Alfred A, Knopf, 
New York, 1949, pp. 288-294. 

25. 



Coutu, in his elaboration of the social implications of the con¬ 

cept of role-taking, shows some of the consequences for the 

individual and for the group. In taking the role of another, 

the individual is able to anticipate the probable behavior of 

others, thus making an initial step in social adjustment. Then, 

as the individual takes the role of others, he is able to obtain 

a reference for an accurate concept of himself — he is able 

to define his own social situations through the understandings 

of others. As the individual displays understanding for 

others, he is able to gain confidence in himself and have others 

place their confidence in him. When the individual is placed 

in an environment where he is able to obtain a great many 

opportunities for role-taking, then he widens his own experience 

thus broadening and enriching his own personality. Through 

this concept, Coutu attempts to explain how one can under¬ 

stand the rights and privileges of others and by so doing this, 

places the individual in a position to observe and evaluate 

the various roles. 

Role-taking, then, is the concept which enables one to explain 

what occurs to the individual as he assumes the role of 

another. George Mead referred to this concept in this 
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manner': 

If the individual does himself make use 
of something answering to the same 
gesture he observes, saying it over 
again to himself, putting himself in 
the role of the person who is speaking 
to him, then he has the meaning of 
what he hears, he has idea: the mean¬ 
ing has become his, " ^ 

Once the individual has identified himself with others, he 

has acknowledged the role of others in the selection of his 

own behavior. 

Role-taking enables one more readily to complete the social 

adjustment ..... the adjustment to new surroundings, people, 

and things. Recognizing the rights of others, tends to 

eliminate the social conflict to a degree and replaces it with 

co-operation. Finally, through the concept of role-taking, 

one can see how social responsibility is encouraged. This 

process of role-taking then can become a major consideration 

for creating an atmosphere for the develbpment of the in¬ 

dividual. In every social situation, according to Coufu, the 

individual behaves in accordance with his concept of his 

role, and this role in a given situation is what others lead 

26, George H. Mead, Mind, Self, and Society, C. W. Morris, 
Ed., The University of Chicago Press, Chicago, 1939, 
p. 109. 



him to believe his role is. A person has one personality but 

many roles, and these roles are developed by the individual 

through his contact — role-taking — with others. 

The third level, 'the group', will be presented in the terms 

of David Riesman’s theory of the shift in the character 

structure of modern man, Riesman believes that our society 

has moved from a type he calls "inner-directed", where the 

source of guidance in life for the individual is an internalized 

authority, to a type he calls "other-directed*1, where the 

individual is dependent for his guidance upon external 

authorities. 

Riesman describes the "inner-directed" man as one who is 

guided by an Internal psychic "gyroscope" that is set in 

operation by the youth's parents and friends, and is further 

enhanced by the models (famous men or acquaintances) 

whom the young person admires. The goals of the individual 

then become fame, goodness, or accomplishment in the 

world. 

Describing the other-directed person, Riesman says that in 

this individual's childhood he is taught to do his best In any 
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possible situation. He is made sensitive to the judgment 

of the group from the beginning and understands that he must 

look to the group for approval and direction as to what is 

best. Even as the youth becomes the adult, this dependence 

upon group approval is never lost. Riesman continues to 

say that the lack of definite goals or aims, and the un¬ 

predictability of the future has instilled a feeling of help¬ 

lessness in modern man and that also "this helplessness   

results from both the vastly enhanced power of the social 

group and the incorporation of its authority into his very 

character. And the point at issue is not that the other- 

directed character is more opportunistic than the inner- 

directed. If anything, the contrary is true. Rather, the 

point is that the individual is psychologically dependent on 

others for clues to the meaning of life. " 28 

Riesman says that a major problem for the inner-directed 

person in the past was to find work he felt called to do. 

Once found, the work itself was a mode of relating himself 

to physical objects, and indirectly to other people. However, 

for the other-directed person, the meaning of work is a 

great deal different. He no longer defines self in terms of 

28. Ibid., p. 106. 
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productive accomplishments, but by the position held in the 

friendship system. Work is becoming what Riesman calls 

a network of personal relationships and, because of the 

orientation toward the group, implants in the individual 

a feeling of powerlessness. "This feeling of powerless¬ 

ness of the other-directed character is, then, the result 

in part of the lack of genuine commitment to work. This 

life does not engage him in a direct struggle for mastery 

over himself and nature? he has no long-term goals since 

the goals must constantly be changed. At the same time, he 

is in competition with others for the very values they tell 

him are worth pursuing; in a circular process, one of these 

values is the approval of the competing group itself. 

Riesman does not imply that inner-directedness is better 

than other-directedness. He says that each has its values 

as well as its faults. Inner-directedness tends to be rigid 

and intolerant of others, while the other-directed person is 

more apt to be flexible and sensitive to others. Neither 

type, says Riesman, is altogether comfortable. 

29. Ibid., p. 110. 



conclusions 



This investigation of existing conditions in college housing 

indicates to the writer that both a concept of and a specific 

approach toward this problem is lacking. It is further felt 

that the bulk of the available information related to this sub¬ 

ject is based on a statistical average of what has been done 

in the past. Statistical extrapolations from existing con¬ 

ditions prevent full realization of the objectives of the 

college and its housing component. 

Through understanding the individual and his behavior, the 

writer feels that certain types of spaces can be designed 

that can be correlated with the spaces that are needed in the 

residential unit. In this way, the student is provided with 

the opportunity for the realization of the conditions for human 

existence by the inclusion of the spaces necessary for the 

assimilation of the material extended to him. It is felt 

that the architect must use the needs of the individual, as 

far a3 they can be determined, as the basis for his design 

concept. 

Each of the three levels of human development suggest to 

the writer a certain type of physical area. The individual 

level suggests an atmosphere for privacy and quiet -- a 



- 44 

place for reflection and development of the conditions for 

human existence within the individual. This could be a place 

where the individual would have an opportunity to establish 

himself and by self-evaluation to realize his accomplishments 

and his deficiencies. The next level, that of interpersonal 

relations, suggests areas that could be so structured as to 

allow small group interaction, a place where understanding 

and social adjustment could take place through role-taldng. 

This could also be a place where the students and the teachers 

or advisors could gain better tinder standing of each other. 

The third level suggests large areas for the students to 

congregate in socially defined ways so that they become con¬ 

fronted with the stratification of the society that they are 

currently associated with — the college society. This allows 

the student an opportunity for full realization and fulfillment 

of himself as an individual in an organized society. 

It is recognized that college housing must provide facilities 

for study, sleeping and social activities. The areas proposed 

would be correlated with the facilities needed in the following 

manner: the areas proposed for the individual level — the 

private area for contemplation would be utilized for study. 
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This would provide the individual with a private area for the 

assimilation of the knowledge he seeks. Next, a series of 

areas would be provided for interpersonal relations, and would 

correspond to the areas currently provided for social 

activities, but would be so structured as to allow small group 

development, Finally, large areas that would correspond to 

the large lounge and recreational areas would allow the in¬ 

dividual to meet and cope with the larger organizational 

features of his society. 

The specific recommendations the writer proposes are pro¬ 

visions for private study areas and structuring of social areas 

to allow for both large and small group interactions. Through 

this re-organlzation of the current facilities, an environment 

would result which would provide the student with the oppor¬ 

tunity to realize his potential. 

The student is given the opportunity for Identifying himself 

first as an individual, then in relation to the small group, and 

finally, the large group. The private area for study would be 

an aid to both motivation and learning. The student would have 

the opportunity for the development and strengthening of his 

social values through understanding others in the small and 
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large group relationships. The writer believes that in this 

way the objectives of the residential program as stated 

earlier could be realized. Significant living groups would be 

established for the three levels of human development. 

Opportunities for Interaction between the students and staff 

would provide a means for strengthening the students’ social 

values. Separation of the study facilities from the other 

areas would eliminate the problems that arise in a group 

situation when unrelated activities take place. 

The writer believes that the residence hall so organized 

could provide an environment that would greatly contribute 

to the physical and mental growth of the individual, while 

allowing him the opportunity for the realisation of the ob¬ 

jectives of higher education. As more information from the 

social sciences becomes available, more specific applications 

to architectural design should result. The social sciences 

can help the architect by increasing his understanding of the 

individual and his behavior, However, it will still be the 

responsibility of the architect working within such a frame¬ 

work to develop plans for embodying these concepts in a 

tangible form. 
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