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To Be Held In Brown 
The Undergraduate Affairs 

Commi'tltee voted Monday to al-
low Brown College to adopt the 
new University liquor policy, if 
it secures a two-thirds majority 
in a college referendum. 

The Committee was acting on 
the proposed rule change adopt-
ed by the college cabinet but 
not supported by college master 
Frank Vandiver. The commit-
tee returned the proposal to the 
cabinet for the referendum, 
which must be held after an 
open meeting of the college 
membership to discuss the pro-
posal. 

The two-thirds majority will 
automatically cause the rule 
Change to be accepted by the 
committee. 

In case the measure does, not 
receive that 'level of support, the 
cabinet may take several courses 
of action, including possibly re-

submitting the question to the 
commititee. 

In a letter to Brown College 
President Carolyn Porter, Dean 
of Undergraduate Affairs M. V. 
McEnany stated that support in 
the referendum carries the im-
plication that the members will 
support the "implementation 
and enforcement" of the pro-
posal, "including the reporting 
of violations." 

25,000 STUDENTS? 

Julius Caesar 
The Rice Players are pre-

senting William Shakespeare's 
'Julius Caesar' nightly Thurs-
day, April 28, through Tues-
day, May 3, at 8 pm in Ham-
man Hall. All seats are re-
served. 

The performance, directed 
by Neil Havens, stars Joe 
English in the title role. Joe 
Parsons is Brutus; Barry 
Mawer, Mark Antony; and 
Tom Scrutchin, Cassius. Na-
omi Morehead plays Calpurnia 
and Mary Strozier, Portia. 

Decision On Rice's Charter Suit 

SA Approves Budget 
By FOLLY HINDS 

Thresher Reporter 

In addition to correcting the 
spelling of Bill Vaughan's name 
in last week's minutes and ap-
proving the constitution of the 
Bumbleplums, the Student Sen-
ate approved the proposed bud-
get for 1966-67 with the omis-
sion of SCEP and Community 

SENATE CAPITULATES 

Plums Score Doubly 

Spring 

By .WILLIAM HANEY 
, Thresher Reporter 

Reaching the higihpoint of 
their colorful career, the inde-
fatigable Bumlbleplums Tuesday 
not only achieved Senate recog-
nition as an official organiza-
tion, but also won their first in-
tramu.ral volley-wall-ball game 
in three years, by default over 
SEX. 

In their three-year history the 
Bumbleplums, carrying their 
message of Bumbleplism, have 

. risen from lowly beginnings as 

Brown Receives 
With Art, 

Music, Festivity 
"A kaleidoscope of music, art, 

fun, and food" will usher in May 
Day at Brown College jas the 
college holds open house from 
2-7 pm .this Sunday. Music, art, 
drama, and lemonade will sup-
plement the usual open house 
activities. 

4 Newly revised "Practicing 
creativity," a program of ar-
tistic slides, will be presented 
iat 1:45 by Jeff Corbin. At 2:30 
in the commons the Chuck 
Bracht Quartet will entertain 
with an hour of jazz produced 
by Chuck, David Bourbon on the 
drums, Larry Oswald on guitar, 
Charley Freeman on bass, and 
Jim Maynard playing trumpet. 

A few moments of silence will 
be observed, for the "workers of 
the world," followed by lemon-
ade, ping pong, and pool. Then 
at 4 in the commons room the 
Players, under the direction of 
Roger Glade, will once more pre-
sent Breehf's 'The Jewish Wife.' 
Bev Wehking will take the lead 
in this poignant 20 minute por-
trayal of two people in Nazi 
Germany. 

Rocky McAshan and "His 
Friends" — Dan Zehr, Tracy 
Clark, Larry Oswald, and David 

a hapless volley-wall Jball team 
to their present esteemed po-
sition as the Rice equivalent of 
the Mets. 

Bumbleplism, for the uniniti-
ated, advocates and promotes 
widespread weanie participation 
in intramural sports. 

Fresh Alums 
In an effort to spark enthu-

siasm, they have procured the 
services of Bumbleplum Cheer-
leaders Linda Clarke and Mar-
ilyn Ford, appropriately at-
tired in purple sweaters taste-
fully embellished with a "B" 
in front and a flying plum be-
hind. 

As a result of their unflag-
ging efforts, participation in in-
tramural volley-wall-ball is up 
150% this year. 

The BP's also have the clan-
destine support of their politi-
cal action arm, the Viet Plum, 
a wily band of purple-pajama-
clad marauders who strike sud-
denly in the night, leaving a 
path of stickers, signs and other 
graffi t i in their wake. 

Former Rice Prof 

Council allotments. 
The Senate passed a motion 

instructing the Thresher that 
profits for the past year be pro-
rated between the old and new 
editor and business managers. 

SA President Jerry Hafner 
reported that President Pitzer 
will refer the Senate's request 
for an extension of dead week 
and the suspension of class on 
May 16 and 17 to the May 5 
meeting of the Faculty Council. 

Arrrgg! 

Hafter stated that the Senate 
has been invited to have the j 
Rolling Stones p e r i o d on cam-
pus if the Senate will guaran-
tee the sale of 25,000 tickets 
at $4.50 a ticket. This would 
mean guaranteeing aibout $55,-
000 which is more than the 
Senate's budgeted concert loss 
of $200. The group is free to 
perform here May 5 or May 24. 

"I'm sure," Hafter said, "that 
at least 25,000 Rice students 
would be willing to fork over 
$4.50 during exams." 

The Senate took no action to 
engage the Rolling Stones. 

New Advisor 
Dr. H. A. Deans, Associate 

Professor of Chemical Engineer-
ing, is the Senate's faculty ad-
visor for this year. 

The Senate tabled a motion to 
abolish the student Parking-Ap-
peals Board until the matter can 
be considered by the Intercolle-
giate Court under whose juris-
diction the board was created. 

Haf ter reporter that Rice has 
been invited to send delegates to 
the meeting of the Southwest 

See SENATE oil page 5 

A decision of the Harris Coun-
ty civil appeals court, which had 
denied Rice alumni Jo(hn B. Cof-
fee and Val T. Billups the right 
to intervene in the Rice Univer-
sity charter suit, was overturn-
ed Wednesday by the Texas Su-
preme Court. 

The suit was brought by the 
Rice University Trustees over 
two years ago in an effort to 
gain the right to charge tuition 
and admit Negroes by changing 
the original charter. The de-
cision in the original trial, held 
in the spring of 1964, favored 
the University. 

The suit named State Attor-
ney General Waggoner Carr as 
defendant, but Coffee and Bil-
lups had successfully intervened 
in the suit at that time, oppos-
ing the University's position. 

Decision Sent Back 
The appeals court subsequent-

ly denied the right of Coffee 
and Billups to intervene in the 
suit. 

The new decision will send the 
suit back to the Han-is County 
Court of Civil Appeals to hear 
the interveners' arguments 
against the verdict of the trial 
court. 

Challenged Right 
While Carr did not appeal the 

Chapel Service 
Honors Tiilich's 
Life And Works 

By JIM DENNEY 
Thresher Religion Editor 

The widow and daughter of 
the late Dr. Paul Tillich will 
attend a special memorial serv-
ice fo r the noted theologian in 
the Rice Chapel on Thursday, 
May 5. 

The service will begin at 8 
pm. 

Mrs. Paul Tillich and Mrs. 
T. Fan-is accepted invitations 
extended by the University 
soon af ter the announcements 
for the service were made. 

Driver Speaks 
According to Chapel Libra-

rian Mrs. Maymee Meeks, a 
program of special music and 
a series of lectures will c.om-

See TILLICH on page 4 

Poet James Dickey To Visit Wiess 
By TOM HOCKER 

James Dickey, whose most re-
cent v o l u m e , 'Buckdaneer's 
Choice', has won the National 
Book Award in Poetry for 1966 
against competition by Steven 
Spender and W. H. Auden, will 
be on the Rice campus May 2, 
3, and 4. 

Dickey will read his poetry 
in the Chemistry Lecture Hall 
on Tuesday night, May 3. On 
Monday night he will hold a 
reading and discussion in the 
Wiess lounge for members of 
the college. Although Dickey 
will stay at Wiess, Brown and 
Will Rice are helping to spon-
sor his visit. Dickey will have 
wi'll discuss the ratist's role in 
modern society with Larry Mc-

BourbOn—will wind up the af- ^.Murray at Will Rice Wednesday 
ternoon with instrumentation night. 
and song Dickey succeeded Spender as 

JAMES DICKEY 
NBA Poetry Winner 

the poetry consultant to the Li-
brary of Congress for the 1966-
67 term. His previous volume, 
'Drof^ningSwith Others,' received 
the National Book Award nom-
ination in 1965. He has also 

written 'Helmets' and 'Into the 
Stone' and has been Poet-in-Res-
idence at a number of colleges, 
including the University of Wis-
consin and Reed College. 

In the past year Dickey has 
written several cover articles for 
the New Yoi'k Times Book Re-
view. 

Raised in Atlanta, Georgia,-
Dickey earned degrees from 
Vanderbilt, and from 1952 to 
1954 taught English here at 
Rice. , 

v Each season, Dickey gives 
poetry readings before college 
audiences throughout the coun-
try. Also considered a strong 
and lucid spokesman for the lit-
erary arts, Dickey frequently 
addresses the public-at-large in 
forums and general discussion 
groups. 

trial court verdict, neither had 
he challenged the right of Cof-
fee and Billups to argue the case 
against the Board in the orig-
inal proceedings. The Supreme 
Court's majority opinion found 
tha t "the place to have chal-
lenged their interest and their 
right ito intervene was in the 
trial court" and granted the in-
terveners the "status of fight-
ing defendants." 

The minority opinion by Jus-
tice Clyde E. Smith found the 
opinion of the Appeals Court 
"correct and well supported by 
authority" in contending that no 
one other than the named de-
fendant—the Attorney General 
—has the right to appeal an 
otherwise valid trial court ver-
dict. 

Rice's Intention 
Armed with the same rights 

of appeal as the Attorney Gen-
eral, Joe Reynolds, council for 
Coffee and Billups, promises to 
press the interveners' objections 
to the original judgment. In 
•that trial Reynolds held that 
"the intention of William Marsh 
Rice must be ascertained from 
the words of the charter and 
these alone" and supported re-
strictions on race and tuition 
stated in the indenture of trust. 

The position of the Univer-
sity has been that the racial 
and financial restrictions of the 
original documents prevent the 
Board from implementing the 
founder's paramount objective 
of founding a university of the 
f i rs t rank. 

While the original verdict re-
mains in force, i t will remain in 
jeopardy until a decision be-
yond appeal has been made be-
tween the opposing sides. 

Unruh Predicts 
Liberals' Future 
In Coastal State 

California political boss Jesse 
Unruh, speaker-of the state as-
sembly and right-hand man of 
Governor Pat Brown, will speak 
Monday evening, May 2, at 7:30 
in the Fondren Lecture Lounge. 

Sponsored by the Rice Forum 
Committee, the liberal Demo-
crat will di'scuss the current 
condition of the Democratic Par-
ty in California. 

Forum Committee Chairman 
Paul Brewer hoped Unruh would 
also comment on Governor 
Brown's chances against actor 
Ronald Reagan in the coming 
state gubernatorial election and 
whether the Democrats can 
maintain their superiority in the 
state over Reagan's personality 
and appeal. 

Brewer also planned to ask 
this "highly pragmatic machine 
politician" what sort of help the 
Democratic par ty would give the 
migrant workers. 

A graduate of the University 
of Southern California, Unruh 
and Pa t Brown form the one-
two punch in the California 
Democratic Party. Together 
they wei'e responsible for the 
revival of the state party be-
ginning in the 50's. They con-
tinued their efforts and af ter 
the 1960 election made Cali-
fornia a solid Democratic state. 
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SIGHTS AND SOUNDS 

SCEP's 1966 Course Evaluation, based 
on a low percentage of individual student 
returns, has been the subject of much cur-
rent discussion. Critics have said that the 
small sample makes the evaluation mean-
ingless, while SCEP has countered by in-
sisting that the high quality of the in-
dividual returns is the merit of the sum-
mary report. 

In any case, preparing and publishing 
the report has necessitated considerable 
expenditures of student resources, both 
financial and human. Overall, nearly $1000 
has been spent on SCEP projects this year, 
most of it on the Course Review. 

Such a student evaluation of the educa-
tional offerings of their university is vital. 
Comprehensive evaluations of the Univer-
sity's performance are few; student re-
ports of weak areas within individual 
courses and departments, with suggested 
directions of change, are a needed guide 
for future development within the Univer-
sity. 

The value of this review is determined 
by its accuracy. The critics would seek to 
improve accuracy by increasing the num-
ber of individual returns, but the as-
sumption is made that the report seeks 
some sort of statistical average of student 
opinion. SCEP has set itself to gather and 
collate "qualitative" student opinion; they 
are more interested in thoughtful and 
responsible individual critiques than in 
statistical aggregates. 

The accuracy of the report lies not in 
its presentation of the spectrum or the 
average of student opinions, but in its 
presentation of the merits of Rice's educa-
tional offerings. Accuracy of this sort 
is best found in well-prepared individual 
evaluations. 

The value of any evaluation will be" a 
product of the care taken by the indivi-
dual students who are its first ranks. This 
year's returns are judged to be more than 
satisfactory, even though it is doubtful 
that all potentially excellent evaluations 
were contained in the small number re-
ceived. . 

In any case, the review must not be dis-
missed or ignored. The Thresher has pub-
lished it because we believe it.is ipiportant 
that student (and faculty) have ready 

access to it. Future reports, we hope, will 
continue to be based on a high quality of 
returns—but more of them. 

SCEP could be the most important stu-
dent organization on campus. The entire 
endeavor of a university is education; the 
student group concerned with educational 
policy should be at the heart of that en-
deavor. 

The program of SCEP extends far be-
yond the anriual review, even though the 
review involves the most time, money and 
effort. This year's committee has also 
worked out the finals proposal which is 
currently being considered by faculty com-
mittees, and has drawn up a position on the 
third-year language requirement which 
may stir up action to abolish it. 

The scope of this student endeavor must 
be expanded. SCEP can and should in-
vestigate the curriculum debates at Rice; 
can investigate the relationship between 
graduate education and undergraduate 
education and whether the two can co-
exist on the Rice campus; can take a lead 
in movements to reduce course load re-
quirements ; can propose and promote 
honors programs. 

The relationship between the Senate and 
SCEP must not hinder the work of this 
vital committee. The only action taken by 
this year's Senate with respect to SCEP 
was to endorse SCEP's various endeavors; 
controversy raged only when SCEP 
needed more than its $75 budget allot-
ment. The Senate showed amazing re-
luctance to increase the funds of this most 
important group. 

Subordination to the Senate denigrates 
the importance of SCEP. SCEP should be 
elevated to a more independent status, be-
coming a "coui^ir" mstead of a "com-
mittee;" employing a more comprehensive 
and widely-based selection and recruit-
ment of membership; and financed from a 
blanket tax allotment instead of from the 
Senate budget. 

Rice students should be willing to in-
crease their committment to student in-
terest and participation in educational 
policy. SCEP can channel this interest and 
participation. It must be-strengthened to 
enable it to properly carry out its work. 

Vlastos Compares Ideas of Love 
By CAROLYN PORTER 

"Plato has little regard for 
the individual as individual; Pla-
tonic love is not love for per-
sons in their 'brute individual-
ity,' but in their capacity as 
placeholders of quality." 

Thus concluded Professor 
Gregory Vlastos of Princeton 
University in his lecture Tues-
day evening on "The Individual 
as an Object of Love in Plato". 

Dr. Vlastos used Aristotle's 
remarks on love in the 'Nico-
machean Ethics' as a standard 
against which to measure Pla-
to's concept of love. For Aris-
totle a man-who .loves in the 
highest sense wishes good for 
his beloved. Aristotle distin-
guishes between this most per-
i 

SCEP Soon 
A summary review of the 

SCEP 1966 Course Evaluation 
is being published as a 20-
page supplement to this 
week's Thresher. Because of 
printing delays beyond our 
control, however, distribution 
of this supplement will be 
held up for several days. 

i mmmmmmmm - - -A 

feet love and love based on util-
ity. 

Collectivist 
Plato, on the contrary, •de-

velops a theory of love based 
on an ontology which precludes 
any such love for the individual 
simply as an individual. The 
egoistic tones in the Platonic 
dialogues are too strong to miss, 
said Dr. Vlastos. 

The collectivist utilitarianism 
of the 'Republic,' in which what-
ever a man may claim depends 
on the fulfillment of his job, 
dovetails into the conception of 
love in Xvhich a person is loved 
only insofar as he produces in 
and for the community. The de-
ficiency in Plato's concept of 
love becomes a sore spot in his 
moral system. 

Social Bond 
. In Plato's' ideal state,..indi-
vidualization is to be avoided 
because it destroys the social 
bond. The ethos of the com-
munity is to love producers ra-
ther Uhlan individualls. 

Dr. Vlasltos pointed out that 
individual feeling shouold not 
destroy society, for love includes 

I 
By CLINT GOODSON 

Thresher Staff Writer 

The Rice German Drama 
Club, under the direction of 
Dr. Douglas Milburn, will pre-
sent a reading in German of 
Georg Buechner's play, 'Dan-
ton's Tod,' at 7:30 pm, April 
28, in the Fondren Lecture 
Lounge. 

The play, written in 1835, 
concerns the conflict between 
individual ethics and political 
expedience that French revo-
ftitionary Georg Danton experi-
ences in 1794. 

Danton, in opposing the 
bloodbath t h a t is spoiling 
France, brings about his own 
downfall. During his trial he 
attempts to sway the mob to 
his support, but he fails be-
cause of the influence of the 
all-powerful Robespierre, who 
favors the continued use of the 
guillotine. 

Fall To Death 
Danton's fall from grace 

means more than just his own 
death, 'however. Executed with 
ihim are his less idealistic 
friends, wfhose pleas that he flee 
France faU on deaf .ears. 

The fate of the women in 
these men's lives provides one 
more perspective on the tra-
gedy of civil strife. 

Dr. Milburn has chosen to do 

an epic theater production of 
the play. By constantly remind-
ing his audience they are watch-
ing drama, he hopes to ob-
jectify their response, and thus 
force rational understanding of 
Buechner's message: "Nidht mit-
zuhassen, mitzuliefoen bin ich 
da." This translates roughly into 
"make love, not war.'' 

Novelties 
The novelties of this produc-

tion include the use of name 
folders for the actors; numerous 
photographic slides projected on 
a screen behind the stage; orig-
inal, disturbing music and sound 
effects; and a chorus that 
chants in English between 
scenes. 

During one short interlude the 
tape of the HUAC questioning 
of Communist playwright Ber-
tolt Brecht will be played; at 
this investigation Breoht sac-
rificed principle to expedience, 
claiming that he was not a 
member of any Communist 
party. The contrast with Dan-
ton should ibe clear. 

'Danton's Tod' is no ordi-
nary play; and this will be no 
ordinary production. With na-
tive German graduate students 
playing the lead roles, the show 
promises linguistic accuracy. It 
should, in any case, prove to be 
a spectacle. 

ITHRESHING-IT-OUTi 

SCEP Members Evaluate Review 

tolerance and respect for the 
freedom of others. In Plato's so-
ciety, however, a citizen who 
ceases to contribute to the com-
munity cannot even claim his 
right to live. 

Yet the ideal state described 
in the 'Republic' is only one out-
cropping of the Platonic theory 
of love. Dr. Vlastos pointed out 
that the theory is an integral 
part of Plato's theory of Forms. 
To love a person for bis own 
sake is to be deceived by the 
world of 'becoming.' Instead, 
the focus should ultimately be 
placed on the transcendent Idea 
iof Beauty, in Which the objects 
of this mutable world—both an-
imate and inanimate—only par-
ticipate. 

Platonic love, said Dr. Vlastos, 
even when it is a love of per-

* 

sons, is not love in the sense in 
which Aristotle speaks when he 
terms love the desire for the be-
loved's well-being. Yet the Aris-
totelian term retains the re-
quirement of reciprocity, and 
therefore cannot itself be iden-
tified with the Hebraic-Chris-
tian notion of selfless love. 

To the Editor: 
The summary report of the 

1966 General Course Review 
marks progress and short-
comings: of faculty, of students 
and of efforts by SCEP to elu-
cidate, H the.,. relationships , and 
opportunities a m o n g their 
courses. 

The readers, particularly of 
the entire report, will quickly 
note the abundance of praise 
for individual faculty, ^ well 
as sometimes sharp criticism. 
More striking, and previously 
remarked on by our chairman, 
is the quantitative poverty of 
returns. 

Unfortunately, there is no 
way that a summary review 
can do justice to the fact that, 
if the number of returns was 
small, the quality of most all 
of the individual returns was 
nevertheless very satisfactory. 
We cannot guess at what the 
very many silent might have 
said and do our best with what 
we have. 

SCEP has not planned a 
Course Review which would 
coerce large returns or solicit 
them with facile questions and 
procedures such as the infan-
tile "grade your professor" 
schemes. We have set high 
standards in determining how 
we ask for the judgments of 
individual students. 

Regardless then of the total 
number of returns, we sincerely 
feel that views s.ubmitted on 
that basis are valuable in 
themselves. Thus, for those 

who find the Summary Report 
inadequate, we strongly urge 
that they consider the individual 
signed returns. 

The fact that SCEP has gar-
nered better, if less, student 
opinion . and presented^ it in 
greater detail j while carrying 
on a number of other time-
consuming activities reflects 
the dedication of many students 
who have worked on SCEP in 
as many capacities, as well as 
the cooperation of the SA, cur 
several printers, and, of course 
the Thresher editor and staff. 

SCEP itself has much more 
to do before it can gather all 
of the information which stu-

* dents and faculty together will 
need to solve the general and 
personal problems of educa-
tional policy at Rice. Accord-
ingly, the Committee hopes to 
mount an effort next year 
wh:.ch will profit by the mis-
takes of this one. It is evalu-
ating itself for that purpose 
and welcomes the aid bf all. 

Given such self-analysis, the 
paramount question of SCEP, 
indeed, of Rice, remains not so 
much how things ought to be 
improved but whether they wili 
be improved at all. We hope, 
but are not entirely confident, 
that in the near future stu-
dents and faculty alone and 
individually will answer in the 
affirmative that basic question 
of commitment. 

JOHN ROBERT BEHRMAN 
Will Rice, '65 
RICHARD DARILEK 
Haszen, '67 
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Interviews—T: 

OTES AND NOTIC 'Freedom Schools' 
Interview—The Student Cen-

ter Board will hold interviews 
for students interested ixv serv-
infir.on the Board next year tKda 
Sunday, May 1, in the Confer-
ence Room of the RMC, from 
6:30 until 7:30 pm. 

The Board has sponsored 
such programs as The Hot 
Nuts, Eugene Istomin, Vladimir 
Ussachevsky, Carolyn Hester, 
Camp Night, Sunday night 
movies, The President's Christ-
mas Party, and the Rice-U. of 
H. Tug-of-War. 

* * * 

Summer Jobs — Two inter-
views for summer jobs will be 
held on May 4, from 1:30 until 
5 pm. The Gillette Rayzor Com-
pany will speak to applicants 
for positions in Houston area, 
stock work. A car is necessary. 
The Southern Natural Gas Com-
pany of Birmingham, Alabama, 
will interview any engineering 
major of junior standing or 
albove interested in work in 
Houston. Students must sign 
up for both interviews in the 
Placement Office, 2nd floor of 
the RMC. 

* * * 

Musical — The Music Room 
Matinee, originally scheduled for 
April 17, will be 'held on Sun-
day afternoon, May 1, at 3 pm 
in the Music and Fine Arts 
Room of the Fondren Library. 

This year's program, "Nine 
Centuries of British 'Song," will 
feature performances by mem-
bers of the faculty and student 
body, headed by Professor Ed-
ward O. Doughtie of the Eng-
lish Department. 

^.wards will be presented to 
the winners of the Student Per-
sonal Library Contest at this 
time. 

* * * 

Draft — Copies of Barron's 
'tW Tb, 'm^aiie mr th<rstu-

Fellowships For 
Creative Writing 
Will Be Awarded 

The Book-of-the-Month Club, 
in cooperation wttli the** College 
English Association, will inau-
gurate an annual program of 
writing fellowships to "under-
graduates commencing with 
the academic year 1966--67. • 

The program, devoted to the 
"early recognition of creative 
writing," awards fourteen re-
gional grants gf $3000 each. 

Fellowships will be given 
"without any strings attached 
to allow the recipient the 
widest possible latitude free 
from immediate e c o n o m i c 
strain." 

Any person who will be a 
senior in an accredited college 
in the United Stat-ek or Canada 
during the coming academic 
year i's eligible upon nomina-
tion by a member of- the Eng-
lish Department of his college. 
Applications, which must be 
submitted by December 1, 1966, 
can be obtained from the Rice 
English Department. 

m 

— DROMGOOLE'S — 
TYPEWRITER SHOP, Inc. 

< Discount to all Rice * 
Students 

$5 Credit On 
Purchase of Any 
TYPEWRITER 

Rentals Repairs 
2428 Bolsover 

JA 9-4623 
Calculators and Adding Machine* 
"in the Village near Rice Stadium 

' * Post Office" 

dent (Draft Deferment Test (Se-
lective Service College Qualifi-
cation Test)' have been placed 
on reserve in the Fondren Li-
brary for the use of Rice stu-
dents. 

• * * 

Photography — The Museum 
of Fine Arts announced the 
April 27 opening of an exhibi-
tion of 100 photographs by the 
nationally known award winning 
photographer Ted A. Rozumal-
ski, named the National Photog-
rapher of the Year by the Na-
tional Press Photographers As-
sociation for the ye'ars 1963 and 
1964. 

The exhibition will be on view 
'in the Jones Galleries of the 
Museum of Fine Arts until May 
29. 

* * * 

Art — Professor Rudolf J. 
WMkower, chairman of the Art 
History and Archaeology De-
partment of Columbia Univer-
sity, will lecture 'at St. Thomas 
University on Thursday even-
ing, May 5, on "St. Peter's: 
The Glorious Compromise" at 
8 pm in Jones Hall Auditorium, 
corner of Yoakum Boulevard 
and Sul Ross. 

LSD—Dr. K. D. Charalampous 
of the Houston State Psychiatric 
Institute will speak on LSD in 
Hanszen College on Wednes-
day, May 4, at 7 pm. 

* * * 

Quartet—Sunday, May 1, at 
1:45 pm, Hanszen College will 
present the Virtuoso Quartet in 
a program including Mendel-
sohn's Quartet for Piano and 
Strings in F Minor, Op. 2 and 
Brahm's Quartet in C Minor, 
Op. 60. Members of the group, 
faculty members at the Uni-
versity of Houston, are Fred-
dell Lack, Wayne Crouse, Shir-
ley- Trepely - and- Albert Hirsch. 

By FRANK COLEMAN 
Thresher Reporter 

White students should begin 
conducting a dialogue with 
others in the white community, 
according to James Forman, Ex-
ecutive Secretary of the Student 
Nonviolent Coordinating Com-
mittee. 

Speaking Monday night in the 
Will Rice Commons on the Civil 
Rights Movement in America 
Forman explained that the civil 
rights movement was now enter-
ing its second stage. SNCC wais 
formed in 1961 as a result of 
student protest movements in 
the South. 

Forman reminded those pres-
ent that Americans ought not 
ito devote themselves solely to 
making money. He urged the 
audience to make a moral com-
mittment to the civil rights is-
isue. To encourage this he sug-
gested "freedom schools" in 
which student volunteers could 
explain the truth of the Negro 

ues 
movement to anyone willing to 
attend on afemoons or week-
ends. 

The Rev. Don Goodwin of the 
Wesley Foundation at Rice said 
that many Churches would vol-
unteer space to conduct such 
schools. 

When asked by members of 
the audience what he thought of 
white violence in the South, For-
man stated that he was finding 
it harder and harder to main-

tain his nonviolent position. He 
warned that there would be 
more riots like the ones in 
Watts unless drastic changes 
are made. 

Forman 'admitted that whites 
have difficulty understanding 
(the hardships of living in a Ne-
gro ghetto, but said that "if 
any one of you would come and 
live with me for a couple of 
months, you too would feel my 
passions." 

BREAK THE STUDY HABIT 
WITH A SNACK AT 

DUTCH KETTLE 
HERMANN PROFESSIONAL BLDG. 

BREAKFAST — LUNCH — DINNER 
CHARCOAL BURGER 

STEAKS — HAMBURGERS — HOME MADE PIES 

OPEN 24 HOURS 
SHORT ORDERS TO GO — JA 8-9121 

The ideal 
Association 

You and 
university 

V 

Your Neighbor 
in the Village 

B M W M W 
A N D L O A N A S S O C I A T I O N 

Home Office—2500 Duristan (in the Village)—Houston 
Branch: 5225 Bellaire.Blvd. 

Branch: 204 N. Main, Conroe 

"Coca-Cola" and "Cofce" a r e regis tered t rade-marks which identify only the product of The Coca-Cola Company. 

Oh-oh, 
better 

check the 
p y f i f K 

I 

Ice-cold Coca-Cola makes any campus "get-together" a party. Coca-Cola has the taste you neylf get tired of. 
always refreshing*) That's why things go better with Coke <.. after Coke. . . after Coke. 

Jottltd under th« outhprlty of Th« Coca-Cola Company by. HOUSTON COCA-COLA BOTTLING COMPANY 
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Fnluinc L»ftjr Naaon, Dun Reynold* 
Kinky-Dink Pianiat Pfcjrlla Carol 

NIGHTLY 
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To Be Remembered At Rice 

*183. 

(jejt 7 le/ t f e locc /t rice 

scare yea c/j .. a J(er all 

7.1 a try diamond. 
•Jf-with apologies to Volkswagen 

TIFFANY & Co. 
FIRST CITY NATIONAL BANK BUILDING 

EIGHTH FLOOR HOUSTON CAPITOL 7-3211 
Pfease add 2% Sfafe safes fax 

(Continued from Page 1) 
pose the Chapel service to 
honor Dr. Tillich. 

Dr. Tom Driver of the Union 
Theological Seminary w i l l 
speak on the lasting signifi-
cance of Paul Tillich's ideas in 
the h i s t o r y of Christian 
thought. 

Memorial Statement 
As well as being a contribu-

tor to such magazines as Mo-
tive and The New Republic, 
Dr. Driver is a drama critic 
for the Christian Century. 

Dr. Driver was selected to 
write the memorial statement 
for Christianity and Crisis 
after Dr. Tillich's death. 

Tillich and Arts 
Following Dr. Driver's lec-

ture, Dr. W. Paul Jones, Pro-
fessor of Religion and Culture 
at St. Paul's Methodist Semi-
nary, will speak on the relation 
of Paul Tillich to the arts. 

Dr. Jones, f o r m e r l y of 

Princeton University, is the 
author of 'The Recovery of 
Life's Meaning — Understand-
ing Creativity and the Incar-
nation.' He has also contribu-
ted to such journals as Motive 
and The Student World. 

Bedford Singers 
Music for the occasion is 

being arranged directly with 
Mrs. Tillich. The Bedford Sing-
ers, directed by Rice's Dr. 
Wayne Bedford, will sing two 
pieces by Brahms. Mr. Roland 
Pomerat, Chapel Organist and 
Carilloneur, will coordinate a 
prelude on harpsicord and the 
Chapel organ and bells from 
7:45 to 8:15 on the evening 
of the service. 

Dr. Tillich maintained a very 
special relationship with Rice 
following his visit to the cam-
pus in 1961 for Religious Em-
phasis Week. At that time he 
said he was deeply impressed 
by Rice students and the Rice 

T H E G R E E N E R G R A S S 

Santa Clara Drunks Make Dorm 
Resound With Nighttime Concert 
By CHRIS CURRAN 

Thresher Reporter 
Tulane—"Bitch-In" was ban-

ned by Tulane officials as a 
title of a rally at the Univer-
sity. The rally, which was to be 
the lasit Free Spech Rally of the 
year, was sponsored by th Stu-
dent Lyceum Committee. 

The Lyceum Committee re-
solved that the censorship was 
an effor t to "perpetuate a de-
nial of this student body's duty 
and right to free speech." The 
committee also urged that any 

Do you have: Ambition? 
Personality and Poise? 
Public Speaking Ability? 
College Degi'ee? 
Major in Business Education? 
Business Know-how? 

Are you: Single? 
Willing to Relocate? 

If your answer to all questions is "yes," you should be interested in a career as an 
Educational Service Representative for the Office Products Division of IBM. You have 
the key requirements to open the door for an interesting future. 
As an Educational Service Representative you will be working with schools at all levels 
in the area of office and business education—conducting workshops and clinics for 
educators. Yon will also aid companies through consultation, training clinics, and 
employee instruction for the complete line of IBM Office Products Division equipment. 
If you have a collegiate degree in business education and .are qualified to instruct in 
office occupations and related areas, we would like to hear f rom you. It may open 
a new career path for you. 
Call: Miss Lehmann 

CA 4-9441, Ext. 44 
Write: IBM Office Products Division 

2601 South Main Street 
Houston, Texas 77002 

IBM Corp. 
An Equal Opportunity Employer 

Who is your idea! date? Thousands use Central Control and its high-speed 
computer for a live, flesh-and-blood answer to this question. 

Your ideal date - such a person exists, of course. 
But how to get acquainted? Our Central Control computer 
processes 10,000 names an hour. How long would it take 
you to meet and form an opinion of that many people? 

You w i l l be matched with five ideally suited persons 
of the opposite sex, right in your own locale (or in any 
area of the U.S. you specify). Simply, send $3.00 to Central 
Control for your questionnaire. - Each of the f ive wi l l be 
as perfectly matched with you in interests, outlook and 
background as computer science makes possible. 

Central Control is nationwide, but i ts programs are 
completely localized. Hundreds of thousands of vigorous 
and alert subscribers, a l l sharing thefdesire to meet their 
ideal dates, «have found computer dating to be exciting and 
highly acceptable. 

Al l f ive of your ideal dates wi l l be delightful. So 
hurry and send your $3.00 for your questionnaire. 

CENTRAL CONTROL, Inc. 
22 Park Avenue • Oklahoma Ci ty , Oklahoma 

campus organization "be allowed 
to bring any speakers to campus 
in due exercise of this right." 

Evaluation 
Santa Clara — University of 

Santa Clara students evaluated 
campus professors in a poll held 
on April 14. 

The poll, a result of a joint 
student-faculty effort, is an 
at tempt to determine the ef-
fectiveness of present teaching 
methods. The results, to be 
tabulated by a computer, are 
confidential and will not be 
revealed to the students. 

The Ideal 1 

»Two inebriated men return-
ing from a bachelor par ty 
awoke other residents of their 
dorm at the University of San-
ta Clara with appropriate 
words accompanied with a 
drum and cymbals. 

One rudely awakened resi-
dent dumped water on the pair. 
They responded by kicking in 
his door. 

In the insuing argument an 
occupant of the room produced 
a knife. Grabbing at the blade, 
one of the inebriated cut him-
self. "Cries of "I've been 
stabbed!" roused the police who 
put the boys to bed. 

Of the original pair, one was 
fined $25 and assigned a 2000 
word composition on "What is 
the Santa Clara Ideal?" for 
entering a dorm drunk * and 
disturbing the peace. 

His companion is yet to be 
tried. 

campus as a whole and ex-
pressed the desire to return at 
a later date. 

Scheduled for' Chapel 
Dr. Tillich had been scheduled 

to lecture at Rice last spring, 
but was forced to cancel be-
cause of poor health. The Rice 
Chapel Series arranged another 
date for the theologian in the 
fall of the present aeademic 
year. That, too, was cancelled, 
and Dr. Tillich died but a few 
days before he was to visit Rice 
for. the second time. 

At his death, Dr. Tillich was 
a professor at the University 
of Chicago Divinity School. Dr. 
Tillich had also been Univer-
sity Professor at Harvard and 
Professor of Religion at the 
Union Theological Seminary. 

Nazi Persecution 
Because of persecution by 

the Nazis, Dr. Tillich left Ger-
many in 1933. He had been 
professor at such leading uni-
versities as Tubingen, Berlin, 
and Frankfort-am-Main. 

Dr. Tillich is best remem-
bered for such books as 'Dy-
namics of Faith,' 'The Courage 
To Be,' and 'The Shaking of 
the Foundations.' 

—Learn To Fly— 
Something to do this summer 

Flight Training 
Surprise your friends with a 
private, commercial, instru-
ment or multi-engine license. 
For your initial flight in-
struction learn while you fly 
yourself home—any way. 

.CALL , , 

Thorman Aviation 
Houston 

International Airport 
MI 5-3897—GL 3-4409 

Mini t Man 

Car Wash 
America's Finest 

Car Washing 

5001 S. MAIN 
6900 HARRISBURG 

$1.25 with Rice ID 

HERTZ 
Has Special Low Weekend Rates 

for 
Rondelet and the Senior Prom 

HERTZ rents new Fords 
and other fine cars 

HKRTZ / 
#r*r M C4* let Hertz put you in the driuer 's sent! 

1410 LOUISIANA CA 4-5611 
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MONSOONS ARRIVE 

By SUSAN JACKSON 
ThreBher Reporter 

It's monsoon season in the 
swamps off South Main and it 
appears that the annual quag-
mire of inertia, confusion, and 
overlapping responsibilities has 
once again engulfed the Student 
Association Committee Chair-
men. 

Only two, Dana Copeland of 
the Forum Committee and Ar-
thur Rogers of SCEP, seem to 
have escaped. 

Copeland plans to institute a 
program at Rice similar to Tex-
as' "Challenge Colloquium." 
This year "Challenge" was a 
three day symposium on "Stu-
dent Protest and Involvement." 
Further suggestions included a 
series of ten programs on such 
topics as narcotics, genetics, and 
urban renewal. Copeland said 
that the Forum Committee will 
again attempt to schedule Dr. 
Linus Pauling and Dr. Martin 
Luther King. 

SCEP Projects 
Rogers of SCEP said that his 

committee plans to continue 
pressing the finals proposals 
which would allow students 
themselves to schedule their 
exams. Another SCEP project 

Senate-
(Continued from Page 1) 

Conference Sportsmanship Com-
mittee to which all .Southwest 
Conference schools belong this 
year. 

Sportsmen? 
Although some schools have 

sportsmanship committees Haf-
ter stated that Rice has never 
had such a committee. " I sup-
pose tha t the closest thing we 
have had," he said, "is the Rally 
Club." 

Hatfter added that Rice has 
consistantly ranked at the bot-
tom of the Conference in sports-
manship and has received a 
number of censures. 

Avoid The Draf t 
A booklet entitled 'How To 

Prepare for the Student Dra f t 
Deferment Test ' has b e e n 
placed on reserve in the library, 
although unidentified math ma-
jors have indicated that the 
answers to the questions in the 
math section of the test are in-
correct. 

Buddy .Greig was approved as 
president and Kay Randle, as 
secretary of the f i f th year class. 

Judy Getz. and Chris Curran 
are co-chairmen of the Interna-
tional Students .Committee, and 
Suzy Kitchen was appx-oved as 
chairman of the Student Center 
Board. 

STUDENTS WHO NEED 
CASH 

MUST BE 18 YEARS OLD 
NOW OR OVER 

WORK NIGHTS OR DAYS 
EVERY DAY 

APPLY 

Peakload Male 
Help Contractors 

911 CALHOUN 

WE PAY YOU EVERY DAY 
$1.25 PER HOUR 

1. Furniture Movers 
2. 'Wai'ehouse Work 
3. Factory Workers 
4. Pipe Handlers 

WE CAN USE YOU 
ANY DAY OR NIGHT 

will he the removal of the third 
year language requirement for 
Academs, Rogers plans to de-
velop and publish more accu-
rate course descriptions than are 
found in the catalogue or in the 
departmental course lists. 

Committee on Financial Aid. 
and Student Work chairman 
Charles Lanford said that his 
committee will publicize stu-
dent financial aid offered by the 
University and by the Federal 
Government. Lanford plans to 
publish a list of jobs available 
on the campus. 

Barbara Echols, Chairman of 

the Hospitality Committee, said 
"The Hospitality Committee is 
new—I plan to deal mainly 
with prospective freshmen vis-
iting the campus—the idea is to 
familiarize them with what life 
at Rice is really like." 

Social Work 
Don Des Jarlais of the Com-

munity Affa i r s Council report-
ed tha t the function of this com-
mittee is to coordinate social 
work done by various groups 
and to encourage more projects 
like the Parkway Tutoring Pro-
gram. His committee sponsors 
the annual Blood Drive. 

Achtung Staff! 
Old^and new Thresher Staff 

report for Campanile picture 
to Thresher office at 5 pm on 
Monday, May 2. 

Checks Cashed for 
Rice Students 

AARON LEE 
ENCO SERVICE 

2361 Rice JA 8-0148 

THIS COUPON 
WORTH 25c 

ON ANY LARGE PIZZA 

C A P R I P I Z Z A 
3612 South Shepherd JA 2-2654 

W. HOLCOMBE I 

ONE HOUR MARTINIZING 
Our Clever Cleaners Clean Clothes Carefully 

UNIVERSITY BLVD. 

RICE 

WE CLEAN ALL DAY SATURDAY 

*2400 BOLSOVER — SAME BLOCK AS 
JA 3-9112 

SUNSET . 
VILLAGE POST OFFICE 

The Donut Shop 
2631 Bissonnet 

OPEN UNTIL MIDNIGHT 

JA 8 - 8 1 8 2 

Sandwiches, Bar-B-Que, Breakfasts, 
Pancakes, Donuts 

ORDERS TO GO 

We set out to ruin 
some ball bearings and 
failed successfully 

The Bell System has many small, automatic 

telephone offices around the 

country.The equipment in them 

could operate unattended for 

ten years or so, but for a problem 

The many electric motors in those offices 

needed lubrication at least once a year. Heat 

from the motors dried up the bearing oils, 

thus entailing costly annual maintenance. 

To stamp out this problem, many tests 

were conducted at Bell Telephone 

Laboratories. Lubricant engi- , 

neer Geoege H. Kitchen decided. | 

to do a basic experiment that 

would provide a motor with the 

worst possible conditions. He deliberately set 

out to ruin some ball bearings J§ 

by smearing them with an 

icky guck called molybdenum 

disulfide (MoS2). 

Swock! This solid lubricant, used a certain 

way, actually increased the life expectancy 

of the ball bearings by a factor 

of ten! Now the motors can run 

for at least a decade without 

lubrication. 
% 
We've learned f rom our 

investigate "failures." Our aim 

everything. 

The only experiment that can 

really be said to "fai l" is the 

one that is never tried. 

American Telephone & Telegraph and Associated Companies 
Bell System (M 
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John Fontino Addresses Rice YR's 
"Characteristics of the Ideal 

Political Philosophy" was the 
keynote address at the Rice 
Y o u n g Republican's election 
meeting last Thursday evening. 
The speech was presented by 
Mr. John Fontino, instructor of 
industrial arts at TSU and can-
didate for city councilman in the 
last election. 

Fontino defined the character-
istics of the ideal political phi-
losophy, emphasizing sincerity, 
flexibility, friendliness, and the 
will to work for a prosperous, 
free, and just society. 

Following his talk Fontino an-
swered questions concerning the 
part Rice YR's Will play in or-
ganizing a YR club at TSU. 

Thanks to the 
TSO STUDENT BUDGET PLAN... 

You too can wear contact lenses 
of unsurpassed quality 

This Student Budget Plan is designed 
exclusively for those who may want to 
be fitted with contact lenses, but can-
not pay the entire $70.00 at one time. 
Famous TSO Micro-Sight Contact 
Lenses can be obtained on an easy-to-
pay special Student Budget Plan. Only 
twenty dollars down and just ten dol-
lars a month for the next five months 
is all you pay. No interest, no carrying 
charges. This is in keeping with the 
long standing TSO. policy of convenient 
credit at no extra cost. This most 
reasonable cost includes your profes-
sional eye examination and fitting by a 
TSO Doctor of Optometry. If you're 
contemplating contact lenses visit the 
TSO office near you. 

2515 University 

Paul Boyer, graduate student 
in the Department of Geology, 
member of the Rice YR's, and 
Republican Chairman for Pre-
cinct 60, requested the .group's 
help in running the polls and 
supporting, his reelection. About 
fifteen members volunteered to 
work at the polls May 7. 

The YR's elected Bill Strait, 
President; Ron Webb, Vice-Pres-
ident; Richard Carter, 2nd Vice-
President; and Ruth McGill, 
Secretary by acclamation. In the 
only contested race, John Ten-
nant won the office of Treas-
urer by a small margin over 
Robin Walker. 

By GREG PETERS 
Thresher Reporter 

Rice's performance at the 
gigantic University of Kansas 
Relays in Lawrence was easily 
the most outstanding in the 
Owls' track history. 

A foursome composed of 
John Moss, Bob Thompson, 
Fred Cloud, and Jimmy Elling-
ton ran away from all contend-
ers in the mile relay at Kansas 
to set a new school record, a 
new meet record, a new Texas 
record, and to post the second 
best time in the world so far 

Tie With UT Gains Golfers Fourth 
In Tight SWC Championship Race 

By TOMMY HEARRON 
Thresher Reporter 

Rice's surprising golf team, 
despite finishing far back in 
early tournaments, took fourth 
place in the Southwest Confer-

DEAN'S 
GROCERETTE 

Southgate & Travis 

BEER 
ICE 

SOFT DRINKS 

STAMP OUT 

ft 

BLIND DATES! $3 
Everybody's talking about it. Everybody's doing it. Operation Match. It's camp.' 
It's campus. It's the modern way to meet. It whammo's blind dates. 
It started at Harvard. The original Operation Match—featured in TIME, LOOK, 
and the coming May GLAMOUR. Already there are over 100,000 ideal dates in 
our computer's memory bank. Now's the time to line up your Spring Fling. 
Let our IBM 7090 Computer (the world's most perfect boy/girl matcher) select 
5 ideal dates for you—right from your campus area. (Now a gal can really choose 
the kind of guy she wants, not just wait and hope he comes along !) 
Just send us the coupon below . . . we'll send you the Operation Match Quan-
titative Personality Projection Test Questionnaire. 
Answer the questions about yourself, what you're like, and what you like. Return 
the questionnaire with $3.00. Then we put our 7090's memory bank to work. It 
reads out the qualifications of every member of the opposite sex in your college 
area, and programs 5 or more ideal dates for you. You receive names, addresses, 
and phone numbers. Guys call the gals. You're just a telephone apart. 
Also, your card is kept continuously active. You receive as many dates as the 
7090 finds matches. The sooner you apply, the more dates you may get. 
Let the 7090 take the blinds off blind dating. Get modern. Get electronic. Get 
set quick with your ideal dates. 

\ 

v' 
Dear IBM 7090 . . . I am 17 or over (and 27 or under) and I want to help stamp 
out blind dates. So mail me my questionnaire. Quick! 

NAME SCHOOL 

ADDRESS CITY STATE ZIP CODE 

j o r e n d T u i n i g d n / u i r u 
a Compatibility Research, Inc. / 671 Massachusetts Ave., Cambridge, Mass. 02139 
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after splitting its final 
match with Texas 3-3. 

Building on three lettermen 
returning from a squad that 
finished dead last in 1965 (as 
well as in 1964), new varsity 
coach John Plumbley guided his 
men to their highest place finish 
in years, with a record so good 
that the team could possibly 
have won the championship in 
their final maltch with Texas. 

As it turned out, the Rice 
men finished with a 23%-18% 
record, just half a point below 
the third place Steers. Confer-
ence champion Baylor finished 
with a 25-17 point total. 

Paced by senior Bill Jenkins 
the squad, consisting of return-
ing lettermen Bob Leftwich and 
Jeff Parker, was boosted by the 
excellent play of sophomore Phil 
Woodlhall, who "came out of the 
dorms" to nail down the number 
three spot. 

In the final match against 
Texas, Phil Woodhall and Jeff 
P a r k e r won their singles 
matches, while Woodhall and 
Parker combined their best ball 
to defeat their Texas counter-
parts. Bob Leftwich and Bill 
Jenkins narrowly lost their 
matches to give Rice a 3-3 split 
against the Steers. 

this year. The quarter splits 
on that accomplishment were 
46.6, 47.3, 47.4, and 46.1, re-
spectively, giving an overall 
time of 3:07.4. The best time 
this year was run by Southern 
of Louisiana who earned a 
3:04.7 clocking. 

Ellington and Cloud collabo-
rated with Ronney Conner and 
Jimmy Epps to win the 440-
yard relay in 40.7 and to finish 
15 yards ahead of second place 
Oklahoma in the 880-yard re-
lay with a school record time 
of 123.8. 

Other Fine Efforts 
No points were given out at 

this meet, hence there was no 
winning team. If an outstand-
ing team were picked, it would 
have been a draw between Rice 
and Kansas, since KU set a 
couple of meet records in the 
distance relay events. 

The choice would have swung 
in the Owls' direction through 
the efforts of other Riceites. 

Jim Wilkerson took second in 
the 120-yard high hurdles with 
a time of 14.2 seconds; Ricki 
Jacobs loosed a 208' 8%" 
throw in the javelin for third 
place; and' a fifth place posi-
tion was captured by Tommy 
Marshall in the pole vault with 
a career best height of 15' 4". 
Considering the quality of the 
competition and the size of the 
meet, these showings a r e 
worthy of merit. 

This Saturday a confident 
squad of track men take on 
the Mexican Olympic team on 
their home ground in Mexico 
City, site of the 1968 Olympic 
Games. 

| Earn Extra Money! 
| Weekly or Semi Weekly! 
• Donations | 
I Donors Must Be 21 Yearsj 
I Of Age 

Call MO 7-6142 

Blood Bank 
of Houston 
2209 W. Holcombe 

--Special T o Rice Students--

For Rondelet and All During.. May 

Corsage with two Cymbidium Orchids 
with Boutonniere 

$5.00 Delivered 
c • 

Blanton's FlotOer Shop 
1665 Westheimer JA 9-3738 

SOUTH TEXAS 
VENDORS 
4529 Harrisburg 

"Serving the Rice Campus with 
Automatic Vending Machines" 
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SEEWAGEN FALTERS 

Owl Netters Nab SWC Team Title 
Eice eked out the third con-

secutive Southwest Conference 
Team Tennis Championship 
yesterday as John Pickens and 
B u t c h Seewagen defeated 
SMU's No. 1 Doubles Team in 
a postponed match. 

The victory gave the Owls 
a season mark of 3X-5 to edge 
out the Aggies at 30-6. 

This was one of the closest 
team races in recent years, as 
the Owls needed a 5-1 triumph 
over the Aggies in order to 
make the victory possible. 
Prospects looked dim when 

sophomore netter Butch See-
wagen dropped a won match 
to A&M's No. 2 man Luis 
Rojas, The little Aggie sur-
vived 8 match points, includ-
ing a triple match point on 
Seewagen's point to score his 
team's lone point. 

Both of the decisive doubles 
matches went down to the wire 
as Coach Giammalva split his 
aces, Seewagen and John Pick-
ens, to give a more balanced 
doubles line-up. His strategy 
paid off handsomely as the 
Owls took both doubles matches, 

Soccer Club To Meet 
Cougars, Longhorns 

By SANDY MUELLER 
Thresher Reporter 

The Rice University soccer 
club, an organization unknown 
to most students, completes a 
busy season with matches this 
weekend and next against the 
University of Houston and 
Texas University. 

Bond Takes 11th 
In Bowling; Vied 
With Many Foes 

John Bond, Wiess senior, tied 
for eleventh place among 13,000 
college bowlers who competed 
for the 1966 Champion's crown 
in intercollegiate bowling. 

Has high ranking finish in 
competition was based on per-
formance in singles and doubles 
events at the finals of the Na-
tional Intercollegiate Bowling 
(Championships in Rochester, 
New York. 

Nationally Bond stands 16fch 
in singles and fourth in doubles 
competition. His high scores in 
the finals were a 200 game and 
a 544 series. 

Each finalist overcame odds 
of 184 to 1 to gain a spot in 
the national championships via 
r e g i o n a l eliminations. Some 
13,000 competed for three 
months in campus and regional 
tournaments to determine the 
kings of intercollegiate bowling 
and 16 finalists' berths at the 
Rochester Championships. 

| .Rock and Folk 
Headquarters 

Gibson—Ludwig 
VOX \ 

Sales - Rentals - Lessons I 

EVANS 
MUSIC CITY r 

Z435 University j 
JA 3-9839 I 

I 

Although the players partici-
pate largely for the fun of the 
game, this year has seen many 
good matches, and excluding 
games against the Longhorns, 
Owl victories. 

After compiling a near per-
fect record against local high 
school teams and the Univer-
sity of Houston, the soccer 
club traveled to Austin during 
Round-up weekend to tackle 
the proud Texas club. 

The f ired-up R i c e club 
grabbed an early 1-0 lead. The 
team was led by such swift 
and talented forwards as Luis 
Osorio, B e n n y Castenada, 
Gabor Urgon, and Klaus Graf, 
and half-backs like Klaus Neu-
endorf f, Jon Bruckhaus", and 
Lloyd Youngblood. Chris Cur-
ran and George Hankamer 
played backs and Sand Mueller 
was in the goal. It appeared 
that Rice would run away with 
the game, but the Texas de-
fense was more than up "to' 
keeping the game close. 

Two weeks later the Rice 
soccer club sought revenge in 
a rematch. Strengthened by 
the addition of Dave Bailey, 
Jim Castenada, and many 
others, and helped by the home 
field advantage, and cheered on 
by a loyal following of six, 
things looked good until the 
opening Texas goal after about 
three minutes of play. The 
game degenerated from there 
and the final score was once 
again 7-1. 

The "first string" will again 
take on the mighty Longhorns 
at 2 pm Rondelet Sunday. Co-
captain Chris Curran has said, 
"Rice has a very good chance 
in win this match, but it will 
take a top-flight effort by all 
the players. Furthermore, a 
large and energetic crowd 
would give a great lift to team 
morale." 

Action will get underway in 
the U of H contest this Satur-
day at 2 pm at the Rice Soc-
cer Field behind the gym. 

Sand Mountain Coffee House 
This weekend we're going to give a free bottle of sand to 
the 130th. through the 163rd. customers on both Friday 
and Saturday night. Customer number 130 generally walks 
through the door at 11:30. If your d§te is the 129th, we'll 
let you fight it out with her as to who gets the sand. 

The Best In Live Folk Entertainment 
Every Night 

'Sun.-Thurs. 7:3(M2:00—Fri. Sat. 7:30-2:30 

1213 Richmond Ave. 
Closed Mondays 

JA 8-8164 
NO ALCOHOL 

Harold's 
Garage 

JA 8-5323 
* Automatic Transmissions 

* Paint & Body Shop 
* Air Conditioning 

* Wrecker Service 
2431 DUNSTAN 

Owlettes Barely Siecnmb To UH; 
Last Contest For Girls' Basketball 

i p i 

y;"y 

although the determined Aggies 
forced both teams to three sets 
before yielding. 

The team title victory gives 
the Owls two doubles berths 
and four singles entries in the 
SWC Championships in Austin 
this weekend. 

FroshTracksters 
Gain Records In 
Mile Relay, 440 

Texas' great depth in the 
field events enabled them to 
capture the team title in a 
quadrangular meet held yester-
day at the Rice track stadium, 
but the great Owlet sprinters 
stole the show with several 
superlative races. 

Conley Brown, who gets bet-
ter each time he runs, set a 
new Rice Frosh record of 47.1 
in the open quarter, bettering 
Jimmy Ellington's old mark by 
.1 second. Brown also turned 
in 46.6 to anchor the superb 
freshman mile relay team to a 
new record of 3.11.0. 

Dale Bernauer, who had a 
best-ever 46.6 in the mile relay, 
also ran a blistering 9.5 in the 
hundred. Steve Montoya easily 
won the mile in 4:21.4. 

This meet, which also fea-
tured the Aggie Frosh and a 
team from Victoria Junior Col-
lege, was the only home ap-
pearance by the Owlets this 
season. The Owlets have only 
the SWC Freshman Meet in 
which to better Southern Uni-
versity's nationaJU-fBOsh record 
of 3:08.3 in the mile relay. 

Monday, April 25, marked the 
end off this year's competition 
in 'girls' inter-university bas-
ketball as the Rice Owlettes 
bowed to the University of 
Houston in a 39-36 squeaker. 

The Rice team was led in scor-
ing by Beaver Holecamp, Mar-
tha Tod, and Linda Green, While 
Jean Amspoker rebounded and 
Lee Eggleston, Jane Starling, 
and Susie Abrigiht tried to con-
tain the consistent outside 
shooting of the Cougars. 

In a five-sohool tournament 
held earlier in the season, the 
Rice team came in third, scor-
ing a narrow triumph over 
Wharton. 

Dr. Poindexter and Miss Ha-
hamis coached this volunteer 
group of basketball devotees 
during the semester, and may 
have opened the way for more 
future girls' sports competition 
among Texas schools. 

Timme Elected As 
Council Chairman 

Bob Timme w a s elected 
chairman of the Honor Coun-
cil by Council members this 
week. Craig Davis was chosen 
vice-chairman, Karen Sagstet-
ter secretary, and Dan Van 
Winkle trial clerk. 

BURGER - VILLE 
The Quality Hamburger 

HAMBURGERS —HOME MADE 
CHILI —ORDERS TO GO 

# 1 JA 3-5117 
2216 So. Shepherd 

(IN THE VILLAGE) 

# 2 JA 2-8797 
5503 Kelvin 

Vote May 7 

Vote in the Democratic 

Primary 

Vote Rice 

vote BOB E A S T 0 N 

Precinct Committeeman 

mm 

PERMANENT PRESS SHI 
WITH POW.. . 

liirtiaglne!. Falling .for a shirt! But l'v$ 
'..nev£r!;$e;:efr a shirt 'do so much for a 
man. is. it the aggressive "V-Taper" ft 

: : c styled 
t he • day it 

shia.cfe, need press 
i - N o more laundry bills. No 
cah spend'his money on me.. 

417 m 
i 

itisii 

• 
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Friday April 29 
11 am-5 p m N e w and Used Book 

S a l e Brandeis U n i v Women's Com-
mit tee Westbury Square 

1 p m S igma Tau Meet ing and Init ia-
t ion F L L L 

8 pm 'Julius Caesar' Rice Players 
R H 

8 pm Japanese Movie 'Woman of the 
Dunes' Lib Aud B of H 

8 pm 'The Gypsy Baron' Strauss 
K R B E . 

9 pm Air-condit ioning ditch disap-
pears in facul ty committee as 
amendment t o Woodward P lan 

Saturday April 30 
11 am-10 p m N e w and U s e d Book 

Sale Brandeis U n i v Women's Com-
mit tee Westbury Square 

11 a m CE Sem C L H 
2 pm Intercol lege Track Meet Track 

Stadium 
2 pm Soccer Meet Soccer Field 
S pm 'Julius Caesar' Rice Players 

H H 
T r a c k Mee t R ice -Mex ican Olympic 

T e a m Mexico Ci ty 

Sunday May I 
2 p m Musica l P r o g r a m V i r t u o s o 

S t r i n g Q u a r t e t H a n s z e n C o m m o n s 
3 p m Musica l M a t i n e e ' N i n e Cen tu -

r ies of B r i t i s h S o n g ' Mus ic & F i n e 
A r t s Km F L 

6 :30 -7 :30 p m SCB I n t e r v i e w s RMC 
C o n f e r e n c e R m 

S p m "Jul ius C a e s a r ' Rice P l a y e r s 
H H 

Monday May 2 
5 p m SCB Meet ing RMC Conference 

R m 
6 : 1 5 pm Discuss ion J a m e s Dickey 

Wiess L o u n g e 
7 p m C r e a t i v i t y Sem D r Doug las s 

P r i c e - W i l l i a m s Rice B a k e r Com-
m o n s 

8 p m F r e n c h Dep t L e c C L H 
8 p m ' J u l i u s Caeser ' Rice P l a y e r s H H 
9 : 5 2 p m J u n k e a n d Coyner pub l i sh 

T h r e s h e r S u p p l e m e n t on Sex E d u -
c a t i o n 

Tuesday May 3 
12 noon A l u m n i Execu t ive Board 

L u n c h e o n R M C C o n f e r e n c e R m 
12 noon L u n c h e o n Discuss ion J a m e s 

Dickey B r o w n 
•i :'!(> p m M a t h Coll ' T h e Space of 

M o o r e - P a t h s ' M a r t i n F r i c h s U of 
Mich 101 A H 

7 p m Ronde le t S o n g f e s l R e h e a r s a l 
G r a n d H a l l R M C 

7 : 0 pm P o e t r y , R e a d i n g J a m e s 
Dickey C L H 

8 pm ' J u l i u s Caesa r ' R ice P l a y e r s 
H H 

S p m H a f t e r s t abbed in F o r u m as 
S e n a t o r s r evo l t . N e e d h a m q u o t e : 
" L e n d m e y o u r e a r s . . . " 

Wednesday May 4 
4 :15 p m P h y s Coll ' S t a t e s of t he 

N u d e o n -Nucleoli S y s t e m ' D r H a r -
vey W i l l a r d O a k R idge N a t L a b 
210 P L 

G pm Del t a P h i A l p h a B a n q u e t ami 
I n i t i a t i o n Cohen House 

7 pm ' A r t i s t s Role In Modern Soci-
e ty ' J a m e s Dickey L a r r y M c M u r t r y 
a n d W a l t e r Is le Wil l Rice 

7 p m S o n g f c s t R e h e a r s a l H H 
7 p m Lee D r K D C h a r l a m p o u s Hou-

s ton S t a t e P s y c h i a t r i c I n s t H a n s z e n 
7 :30 p m Movie F a u l k n e r ' s 'Mississip-

p i ' G r a n d H a l l R M C 
7 ::>0 p m Ronde l e t S o n g f e s t dress re-

h e a r s a l F a c u l t y inv i ted H H 
8 p m Poil Sei Lec F L L L 
.8 pm Del t a P h i A l p h a Lec *Wilhelm 

M e i s t e r s L e h r j a h n - e i n Hiedungsro-
man* H a n s K i e h n e r Queen ' s U n i v 
Cohen H o u s e 

3 a m T r i v i a H o u r : College Bowl 
T e a m B a k e r 

Thursday May 5 
1:30 p m Ger S e m ' A n t h e n a e u m s -

F r a g m e n i 116' H a n s E ichne r 
Q u e e n ' s U n i v R H F a c L o u n g e 

8 p m Chape l P a u l Til l ich Memor ia l 
Se rv i ce D r T o m D r i v e r U n i o n 
Theo l S e m a n d D r W i l l i a m P a u l 
J o n e s S t P a u l ' s S e m Discussion 
Fo l l owing Chape l 

8 :15 p m Conce r t L y r i c A r t S t r i n g 
Q u a r t e t H H 

Apri l 2S-Majr 12 A r t S h o w Sponsored 
by Arch i D e p t Grand H a l l RMC 

Apri l 27-May 29 Photography Exhi -
bit ion Ted A RozumaUki Jones Gal-
lery Museum of F i n e A r t t s 

May 1-80 Pre-Columbian A r t f rom 
Mexico Ster l ing Gallery Museum of 
F i n e A r t s 

May 9-20 N a v y Exhibi t s and Display 

of A n n u a l Award* F L 

Lost and Ftand 
The Gaahier'a O f f i c e has found a 

b a * w i t h about 15 pa irs o f dirty 
socks. 

' They would like whoever lost them 
t o please pick them u p — t h e smell is 
bad ! ! 

the is coming 

To Over 200 Recent 
Rice Grads 

Ronnie Marshal l 
Class of '62 

Proven Reliability and 
Lifetime Service 
Professional Estate 
Planning 
Guaranteed Insurability 

Before deciding w h o wi l l advise you in your 
long-range estate p lanning , w h y n o t see w h y 
so m a n y Rice grads have chosen t o work 
with Ronnie Marshall in this important f ie ld . 

Li 

ONE'S A MEAL 
Brooks System Sandwich Shops 
Fine Food For Everyone 

2520 Amherst 
IN THE VILLAGE 

2128 Portsmouth 

9307 Stella Link 
IN STELLA LINK CENTER 

5422 Richmond Rd. 

SUPERB QUALITY 
6211 Kirby at University 

Phone — JA 8-0963 

10% discount w Student ID card 
on 60^ or more purchase 

DEVILISH GOOD ORANGE JULIUS 
DRINKS 

BETTER THAN EVER 
World famous chili dogs, delicious burgers the 

way you like them. 
Only top quality gov't inspected beef & all meat 

weiners used. 
Phone JA 8-0963 for foil-wrapped orders to go. 

>1 

With this one exception, 
GT&E is committed to national defense 
We leave it to youth to secure the 
nation against little people from 
space. In all other respects, GT&E 
has the advantage. 
® It started at the turn of the cen-
tury, when one of our member 
companies equipped U. S. naval 
ships with telephone switchboards. 

Today, GT&E is a major factor 
in military electronic systems de-
signed for defense. 

Among our contributions to na-
tional security are hardened com-
munications for missile bases; 

ground stations for Syncom relay 
satellites; two big new radar track-
ing systems for space vehicles; and 
the AUTO VON Automatic Voice 
Network, a worldwide communi-
cation system that can complete 
military calls between continents 
in less than 10 seconds. 

Our unique capabilities in mili-

tary electronics are the result of a 
high degree of teamwork practiced 
by GT&E's family of member com-
panies. 

If you're interested in GT&E's 
activities in communications and 
electronics at home and abroad, 
ask your Placement Director for a 
copy of the booklet that tells the 
story. Or write General Telephone 
& Electronics, 730 Third Avenue, 
New York, N.Y. 10017. 

GENERAL TELEPHONE & ELECTRONICS 
7 3 0 THIRD AVE..N.Y. 10017 • GT&E SUBSIDIARIES, General Telephone Operating Cos. in 33 states • GT&E Laboratories • GT&E International • General Telephone Directory Co. • Automatic Electric • lenkurt Electric • Sylvanij Electric 

0 
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-A THRESHER SUPPLEMENT-

The 1966 General Course Review 
• This^Simmary report of the SCEP 1966 General 
Course Review presents reviews of courses offered dur-
ing the academic year 1964-65 and the fall term of 1965-
66. Such a course review was last conducted in 1963; 
in the interim, SCEP has instead produced depart-
mental evaluations. 

The course review and report seek to equip students 
and faculty with information pertinent to the selection 
of individual study programs and to the evaluation of 
the effectiveness of the courses, the instruction, mate-
rials and format. 

In addition to this Thresher supplement, SCEP has 

architecture 

prepared complete bound reviews for circulation in the 
various campus libraries. These comprehensive reviews 
contain evaluations of those courses which, for lack 
of space, could not be included in this Thresher supple-
ment. Only those few courses for which there is a 
conspicuous lack of data or which will not be offered 
in the coming year have been deleted. 

All of the non-confidential information gathered in 
the course review, including all of the individual 
evaluation sheets which were signed by the student, 
are also available on reserve circulation in Fondren 
library. Students and faculty are urged to consult the 

Fondren sources for further detail on courses in which 
they are particularly interested. 

The Student Committee on Educational Policy 
Richard Juhnke, Charman; John Robert Behrman, Bar-
bara Campbell, Richard Darilek, Ken Narahara, Jim 
Radford, Sharon Van Amburg. 

Sub-committee Chairmen 
Jay Bailey, Barry Buechner, Carl Daw, Mary Fros-
sard, Gil Fulmer, Bev Gatlin, Mary Jane Gilchrist, 
Malcolm Gordon, Boyd Harrison, Bill Kennedy, Roy 
A. F. Lowey-Ball, John Martin, Rex Naden, Walt Rudd, 
Susan Scales, Barbara Stark, Susan Sutton, Susan 
Thompson. 

ARCHITECTURE 100 
Miss Evans 

Miss Evan ' s 100-level course received 
by f a r the mos t enthusiastic praise of 
any of the architecture classes. Al-
though only slightly more than 25% 
of the s tudents re turned their forms, 
approval among these s tudents was un-
animous. They praised her good teacher-
pupil relations, and the "amount of 
t ransferable knowledge" gained f rom 
the course. 

Her teaching methods were ra ted ex-
cellent and good, reflecting, according 
to one s tudent , her excellent "knowl-
edge, ability, and a t t i tude toward her 
s tudents ." 

The f r e s h m a n architects all ex-
pressed sat isfact ion with the variety of 
additional instruction by other profes-
sors, but a t the same t ime criticized 
Mr. Ransom's apparen t dis-organiza-
tion and lack of interest in spending lab 
t ime with the class. 

Methods of Instruction 

To improve the methods of instruc-
tion, the f reshmen echoed upperclass 
demands t h a t the "professors should 
take into account the class's background 
and give ample t ime to do research." 
They f u r t h e r f e l t t h a t the School of 
Architecture should pay more at tention 
to the sequence of problems and pro-
fessors . 

Course mater ia ls were regarded as 
excellent by all but one of the con-
tr ibut ing students. The others fel t tha t 
the simplicity and var ie ty of the design 
problems required ingenuity and imagi-
nation to solve them. 

Suggestions fo r f u r the r improving the 
course included a request f o r some read-
ing mater ia ls and some sort of out-
line fo r each problem presented. 

All reviews "general ly" recommended 
Miss Evan 's course. 

ARCHITECTURE 200 
Mr. Kendrick 

With 33% of the s tudents contribut-
ing, the sophomore class's response 
clearly ref lec ts the ad jus tment pains 
the School of Architecture is under-
going. 

Instead of joining in praise of their 
new professor—Mr. Kendrick—the soph-
omores reacted with unusual bi t terness, 
each contributor f inding his own par -
ticular epi thet to describe the instruc-
tion of Ass is tant Professor Kendrick. 

All the s tudents fe l t t ha t Architecture 
200 was a course wor th taking, yet 
no one a t t r ibuted its meri ts to the 
instructor, r a t h e r to the other profes-
sors who periodically assigned prob-
lems. 

They regarded Mr. Kendrick's in-
struction as ei ther f a i r or poor, punctu-
a t ing this classification with remarks 
such as : " instruct ion more sadistic than 
helpful" . . . "rudeness, .poor architec-
tura l criticism, non-understanding of 
Rice and i ts students, specifically their 
work load, poor a t t i tude." 

The la t t e r r e f r a i n was echoed, in one 
form or another , by all of the s tudents 
re turn ing reviews, and in the end i t all 
seemed to be summed u p by: "ge t a 
more human instructor , one who recog-
nizes the student 's lack of knowledge 
a t this point, and one with a sense of 
other pressures on the s tudent ." 

To Improve Instruction 
To improve instruction then , the con-

census was tha t a more qualified archi-
tect be brought in, one "not so much 
concerned with get t ing something out, 
but ( ra ther ) with learning by doing." 

The general a t t i tude toward the prob-
lems was an ambivalent one. The course 
mater ia ls (problems) were regarded as 
both good and bad, or, as one sopho-
more put it, as "par t ia l ly st imulat ing." 

The overall feeling, however, was 
tha t the excessive length of each prob-
lem tended to kill in terest and tha t 
more short problems would have been 
more desirable. In connection with this, 
some students fe l t t ha t ample t ime 
should nevertheless be set aside for re-
search, lest the scope of the problem 
overwhelm the class. 

Suggestions fo r improvements dealt 
chiefly with a more careful selection 
of j u r y members, paying part icular a t -
tention to informing the members of 
the scope of the problem involved. 

Visiting Professors 

The "visi t ing" professors — Evans, 
Schorre, Wingfield and Sobel—were all 
held to be s t imulat ing teachers, in pa r t 
because they injected a degree of va-
riety. 

Mr. Morehead's stat ics course was 
well received, while Mr. Leifeste 's ma-
terials course was termed "uninterest-
ing" and "unchallenging." One s tudent 
fe l t tha t Mr. Leifeste "makes the best 
of aageneral ly boring subject." 

Fur the r suggestions and complaints 
included a demand for a l ighter course 
load; deplored the excessive drop-out 
r a t e and grading methods; and repeated 
the desire fo r more short problems and 
a new professor. 

Four of the five students f i l ing re-
views recommended Architecture 200, 
while the f i f t h recommended it "gen-
erally." 

ARCHITECTURE 300 
Mr. Wingfield 

Replacing Mr. Cannady as the third 
year instructor , Assis tant Professor 
Magruder Wingfield passed relatively 
unscathed through the critical reviews 
submitted by five of the f i f t een stu-
dents enrolled in his course. 

Instead of directing criticism a t the 
instructor, the students concentrated on 
other professors and on problems of a 
la rger scope. 

Although everyone fel t tha t the 
course was worth taking, only one stu-
dent believed tha t it was "par t icular ly" 
worth taking, citing as his reasons "a 
f u r t h e r development and introduction in 
the s tudy of architecture." 

In direct contradiction, the others fe l t 
t ha t nei ther the introduction nor the 
development had occurred. This was at-
tr ibuted to a s tu l t i fy ing lack of any 
instruction dealing with the principles 
of design and contemporary thought ; 
and, lastly, to the poor instruction of 
Mr. Kendrick. 

Design Instruction Good 

Generally, hoVever, the design in-
struction was thought to be either ex-
cellent or good. 

One s tudent wrote tha t the "s taf f 
is generally a t a high level of compe-
tence." Another singled out Mr. Wing-
field and Miss Evans fo r praise in re-
gard to good student-teacher relat ion-
ships, while glancing criticism was 
leveled a t Mr. Kendrick fo r not spend-

ing enough time in the lab. 
Mr. Morehead's technical instruction 

was praised a t least as much for his 
personali ty as fo r his f ine teaching. 
Mr. Leifeste, on the other hand, was 
universally regarded as a poor teacher 
and the t ime spent in class has of ten 
been characterized as a "waste of 
t ime." 

Improvements were seen in the fo rm 
of outside reading in contemporary 
architecture; the choosing of conscien-
tious professors, especially in juries; 
and in the fo rm of the presence of the 
instructor during the entire lab period. 

This year 's problems were considered 
to be either f a i r or poor, due to the 
general boredom result ing f rom the 
seemingly endless residential design 
problems. Thus f a r this class has spent 
more t ime designing residential proj -
ects than anything else. As a result , 
the greates t improvement to the course 
would be to introduce variety. 

The third year class praised the en-
thus iasm of Mr. Morehead, and the 
equally enthusiastic help f rom the 
graduate students. In addition, the stu-
dents fe l t t ha t the critic's personal 
at tent ion was very good. 

On the other side of the coin, how-
ever, an equal number of students criti-
cized the excessive time necessary to 
fulf i l l their academic obligations due 
to the unreasonable requirements of 
the architecture curriculum. 

Fur the r Suggestions 

Fur the r suggestions and complaints 
re-emphasized demands placed on the 
s tudents and repeated the plea fo r some 
instruction in contemporary architec-
tu ra l philosophy. I t was also sug-
gested tha t the awkward scheduling of 
the Materials and Structures classes be 
changed to allow students a wider choice 
of possible electives. 

ARCHITECTURE 400 
Mr. Sobel 

The sparse re turns f rom the class— 
two out of f i f teen students returned 
forms—leaves little to be said. 

music 
MUSIC 300 

Mr. Hall 

All six students who returned reviews 
fo r this course enrolled either because 
of some at tract ive fea ture of the course 
or because of unstructured curiosity. 
Half thought the course worth taking 
while the other half fel t it was par -
ticularly unworthy of their attendance. 

All six, however, were critical of the 
course. Mandatory attendance was a 
common source of complaint. This was 
f u r t h e r coupled with what were termed 
"poor lectures and lousy material.1 ' 
1 Mr. Hall 's instruction was generally 
regarded as either f a i r or poor, and in 
one case "horrible." "Hall dwells in the 
land of t r iv ia" and was unwilling or 
unable to teach about music, but only 
about dates and names," wrote one junior 
Geology major . The students generally 
fe l t t h a t his tes ts were arbi t rar i ly grad-
ed and tha t the basics of music were 
not given clear explanation. 

• In an effort to improve the course, 
one senior suggested that the class 
meet two hours each week, with the 

The Rice Thresher 
section 2 

seep 
—architecture 
—fine arts 
—philosophy 
—humanities 

The instruction by Mr. Sobel, a new-
comer to the s t a f f , was described as 
"good" and "outstanding." The course 
itself was regarded as worthwhile. The 
only signif icant complaint stated that 
the choice of problems was bad. 

ARCHITECTURE 500 
Mr. Caudill & Mr. Mitchell 

With only two reviews out of eighteen 
returned, this class's at t i tude reflected 
the increasingly hostile reaction of the 
upperclassmen toward the School of 
Architecture 's administration. 

A f t e r discussing their year with some 
of the f i f t h years, it became evident 
t h a t they were disappointed and b i t t e r 
about the "qual i ty and quant i ty of the 
instruct ion" during the f i r s t semester 
of this year, and, in a more general 
sense, disappointed with the five years 
tha t they had spent in this universi ty 's 
ax-chitectural program. 

They fe l t tha t the good, of the many 
had been sacrificed for the good of the 
few. Fu r the r they complained of poor 
instruction and poor organization in 
scheduling problems. 

One s tudent ' s concluding s ta tement 
should suff ice: "I would fu r ther like to 
complain t h a t a general disregard fo r 
the ma jo r i t y of students in the class, 
in order to 'exemplify ' a few 'extra 
gif ted ' s tudents, has been very evident, 
throughout f ive years, resulting in a 
loss of respect fo r the professors and 
the depar tment in many students. ' ' c 

f i r s t hour reserved for lectures and 
the second devoted exclusively to music 
l istening. The same student requested 
also t h a t at tendance no longer be manda-
tory. One junior suggested the insti tu-
tion of research papers, and hoped a t 
the same t ime tha t fu tu re tests would 
be a r r anged so that arb i t rary grading 
would not be possible. 

Students Split 
The students were split in thej(r 

evaluation of the course materials. Three 
fe l t t h a t the music and text were clear 
and interest ing, while the other three 
categorized the course mater ia ls as 
e i ther f a i r or poor. 

One aspect of the course tha t some 
s tudents appreciated was the visual 
presenta t ion of music as the s tudents 
listened to the score. 

F u r t h e r suggestions and complaints 
included a demand that Mr. Hall "be 
removed f rom the university." Another , 
however, concluded that the "course suf -
f e r s most ly from the quality of s tudents 
i t a t t r ac t s . " He fur ther fel t t ha t g r ad ing 
should be stiffened to oust "crib hunt -
ers ." 
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history of art 
HISTORY OF ART 215 

Mr. Chillman 
All four of those returning reviews 

for Mr. Chillman's History of Ar t 
course deemed this course worth taking. 
The students registered particular ap-
proval of his "conciseness and com-
pleteness," stating that he provided 
students with a "general background." 

Instruction, however, was either ex-
cellent, fair , or poor. The feeling was 
tha t Professor Chillman has a "good 
command of the material," but tha t he 
is "dull and biased," and that he tends 
to "linger on unimportant material." 

Improvements in instruction were 
seen in updating his slide collection, 
thereby offering a more "ordei'ly pro-
gression of the material covered." The 
same student also expressed the hope 
that more emphasis be given to the 
"social and aesthetic aspects, rather 
than the facts." 

The slides, nevertheless, were general-
ly regarded as being good, "well chosen, 
and clear," but the text, Art Through 
the Ages, was criticized for being too 
skimpy. Therefore, to improve these 
course materials, better and more sup-
plementary texts should be used. 

Mr. Chillman's tests were regarded 
by one student as being "poor," stating 
at the same time that the professor's 
questions are "completely subjective" 
and that the tests usually boil down 
to an impossible right or wrong evalua-
tion of subjective questions. 

The course was generally recom-
mended. 

HISTORY OF ART 315 
Mrs. Brown 

All the reviews returned pointed to 
a particular satisfaction with this 
course. The students were particularly 
satisfied with the "instructor's personal 
involvement in the material," and they 
further appreciated Mrs. Brown's good 
lectures and "clear organization." 

Her instruction was regarded by 
everyone as excellent. "I could not im-
agine better instruction," wrote one 
student. Her emphasis of main points 
"rather than trivia," further reflected 
her clear presentation and thorough 
organization. 

Few Improvements Suggested 
Few improvements were suggested, 

and those that were involved the im-
provement of the mechanics of slide 
presentation. 

The course materials were generally 
felt to be good or excellent. One student 
however, complained that "history of 
art scholars tend to insert esoterically 
related names and facts, specifically 
Pevsner," in his Outline of European 
Architecture. 

Better reading, then, was suggested 
as an improvement in lite course ma-
terials. 

Further suggestions and complaints 

included a desire to see the allocation 
of more money for a more complete 
slide library and a request tha t "limits 
be set on term projects to deter over-
spending and overworking." 

The course was generally recom-
mended by everyone. 

HISTORY OF ART 345A 
Mr. Kane 

Mr. Kane's History of Modern Archi-
tecture course fulfills a long-standing 
need for a summary review of con-
temporary architectural thinking. Most 
students who enrolled in this course felt 
that they needed a command of the 
material covered. 

All but one of the students submit-
ting forms felt that the course was 
generally worth taking, although all 
qualified their approvals. The main 
criticism centered about poor organi-
zation and poor lectures. 

The students were unanimous in their 
feeling that the instruction was poor. 
Mr. Kane's teaching was characterized 
as "lacking direction," . . . "rambling, 
redundant, floriate, verbose, and tang-
ential." 

Suggestions 
Suggestions for improving the course 

fine arts 
ART 325 

Mr. Schorre 

Everyone wants Mr. Schorre back. 
All of those who took his course last 
year feel that his present status as 
"advisor" represents an "irreparable 
loss" to the School of Architecture and 
that "if he can be persuaded to instruct 
(on a regular basis), he should definitely 
return to the faculty." 

Everyone who returned reviews felt 
that the course was one of the best 
they had ever taken at Rice. Wrote one 
student: "the instructor was excellent; 
the course structure allowed the student 
a great deal of freedom in the use of 
his creative ability." His instruction 
then, was generally regarded as ex-
cellent, particularly with regard to the 
tapes and discussions. 

Some students would have liked to 
have seen more emphasis on drawing 
techniques, while others felt that this 
lack of emphasis was an asset. 

Problems Excellent 

The variety of problems was con-
sidered excellent, with particular regard 
to the life drawing, the discussions, the 
reading, and the writing. 

Mr. Schorre's critiques also received 
praise. 11 was characterized as "most 
perceptive" and "unusual." 

All complaints centered about the 
fact that Mr. Schorre no longer teaches 
regularly at Rice. Commented one 
student: "I would suggest that he be 

introductory philosophy 
PHILOSOPHY 220 
Mr. Mackey et al 

Thirty-seven reviews of this course 
were returned. Of the persons taking 
the course, seven took the course be-
cause it was required by degree and/or 
major. Twenty-three persons stated 
that they took the course because they 
felt that they needed a command of 
the material covered. Twenty said that 
they were attracted to the course by 
some feature other than the nature of 
the material presented. Most of these 
said that the instructor attracted them 
to the course. About twelve indicated 
that they took the course because of 
"unstructured curiosity." 

Twelve persons indicated that the 
course was worth taking for the reasons 
that they took it, except for some fea-
tures. In this group the complaints were 
quite diverse, so much so that it is 
impossible to give any summary state-
ment. Two people complained about 
the selection of philosophers read, and 
two others admitted that they had an 
aversion to writing papers. 

Twenty-six people' thought that the 
course was indeed worth taking for the 

reasons that they took it. Most people 
praised Dr. Mackey's lectures or said 
that they regarded it as a good intro-
ductory course in philosophy. Only two 
people thought that the course was not 
worth taking for the reasons for which 
they took it. 

Main Point 
Twenty-six people felt that the in-

struction was excellent. The main point 
of praise was Dr. Mackey's lectures. 
Some people were lyrical on this sub-
ject. Eighteen people rated the instruc-
tion as good or fair , the groups being 
about equally divided. Several rated 
some aspect of instruction as poor. The 
main complaint here seems to be the 
tutorials. 

Frequently the lectures would be 
rated as excellent and the tutorials as 
fair to poor. The gist of the complaints 
seems to be that the tutorials are bor-
ing, ill-organized, ill-prepared, and 
don't really contribute much to under-
standing the material. Several sugges-
tions were made about improving the 
tutorials, but few wanted to abolish 
them. 

Two persons suggested that the tu-

included a request for field trips, a 
better slide collection, and less outside 
reading ("Do not rely on books to teach 
you," wrote one junior). 

The course materials, slides and out-
side reading, were generally regarded 
as either excellent or good. The read-
ing list was considered excellent, con-
taining much valuable information. 

In order to improve the course ma-
terials, the students repeated the de-
mands for more slides, and requested 
that only "really contemporary sub-
jects" be dealt with in the outside read-
ing. 

The students suggseted that the 
course be extended into a full year 
course, as "this is too much material 
to pack into one semester." 

Mr. Kane's course was generally re-
commended. 

HISTORY OF ART 415 
Mrs. Brown 

As - in her 300-level course, Mrs. 
Brown once more received critical 
praise for her teaching. One student 
specifically pointed out that this course 
"has filled in many of what I consid-
ered blanks in my education." 

Mrs. Brown's instruction was rated 

asked to resume teaching. I would ask 
other professors to take note of what 
a really creative course is like." 

FREE HAND DRAWING 225 
Mr. Parsons 

Four out of the five students who re-
turned fox-ms, questioned the worth of 
Mr. Parson's Freehand Drawing course. 
They maintained that drawing as such 
was not really taught, citing Mr. 
Parson's emphasis on sculpture as a 
"prohibitive factor." 

They criticized his lack of organiza-
tion, his erratic problem assignments, 
and his unwillingness to teach tech-
niques. Generally, the students felt that 
his instruction was poor and that the 
exercises he assigned were, in the words 
of one junior, "repetitive, boring, and 
pointless." 

In order to improve the course, some 
believed that more emphasis on basic 
skills is necessary; that more explicit 
assignments be given; and that fewer 
digressions be allowed. Emphasizing the 
latter, one student aptly pointed out 
that "important points can be em-
phasized by injecting them to break 
the silence made by students concen-
trating, instead of camouflaging them 
inside of paragraphs of personal ex-
perience." 

Enjoyed Life Drawing 
Most students enjoyed the life drawing 

sessions, but felt that the successful 
completion of other problems was hamp-

torials could be improved by co-ordi-
nating them according to some central 
plan and giving the instructors a better 
guide for conducting tutorials. Another 
suggestion was that the size of the 
tutorials be reduced. Despite the com-
plaints, several tutorial leaders were 
mentioned as conducting excellent 
classes. Among them were Mr. Wilkins, 
Mr. Archer, and Mr. Huff. 

Sixteen persons thought _,the course 
materials were excellent while sixteen 
rated them as good. Most seem to think 
that the selections, while preserving a 
balance between depth and diversity, 
well illustrate the development of 
philosophy. Several people said that 
they felt a need for readings f rom a 
history of philosophy. 

Papers and Tests 
In the section labeled "other aspects" 

of the course quite a few people took 
the opportunity to make some more 
disparaging remarks about the tutorials. 
Another aspect of the course, the papers 
and tests, were generally praised. 

Twenty-seven persons said that they 
would generally recommend the course. 
Most of the ones that didn't generally 

either good or excellent, reflecting the 
student's appreciation for her consist-
ently "crystal clear organization, very 
fine taste in choice of slides and words," 
and her very persuasive interpretation 
of Renaissance art . 

As a step toward improving her 
teaching, one student pointed out that 
less attention be paid to minutiae on 
her exams, since it is trends that she 
emphasizes in class. 

Everyone approved of the reading 
list, though some felt tha t there was 
not enough motivation to consult it. 
Two students requested that more 
books dealing specifically with the 
Renaissance and Baroque periods be 
made available to the students. 

Another aspect of the course enjoyed 
by Mrs. Brown's students was the "take 
home to the museum test." The group 
problems were termed a "lovely idea," 
but the problems were criticized for 
not working too well in actual practice. 

Everyone who can possibly take this 
course should, people who graduate 
from college should be well-rounded, 
and this is a painless method," com-
mented one sophomore. All reviews 
recommended this course. 

ered by the lack of freedom in choosing 
one's own media. 

The students fur ther suggested that 
more specific criticisms be given, and 
that more and different models be used. 
They complained that "Mr. Parsons has 
a t his command a wealth of knowledge 
concerning ar t ; he alienates students, 
however, with his lack of organization 
of material." 

Mr. Parson's course received one re-
commendation, three general rejections, 
and one abstention. 

THEATRE 300 
Mr. Havens 

Though little can be said with but 
two reviews returned, it seems evident 
that those two students, neither of 
whom enrolled in this course as part 
of their degree program, derived a 
great deal of enjoyment and satisfaction 
from Mr. Havens's course. 

Unqualified Approval 
The course received unqualified ap-

proval f rom the two reviews. One 
student particularly appreciated the 
lessons in directing as well as the ses-
sions dealing with the history of 
theatrical art. 

The instruction was regarded as 
either excellent or good and nothing 
was said about improving the course. 

The course materials were felt to 
be good, with particular praise for the 
text. 

Both students recommended 'the 
course. 

recommend it recommended it to people 
in their major field in their junior or 
senior year. 

Apparently the only aspect of this 
course which is not generally regarded 
as excellent is the tutorial situation. 
Several students stated that the failure 
to make a go of this system was partly 
the fault of the students. However, a 
much larger number placed the blame 
on the tutorial leaders. Despite this, 
few want to do away with tutorials. 

Several persons think that the prob-
lem* is that the leaders don't have a 
very clear idea of what should be done 
in the tutorials, and that t h i s . i s a 
major source of difficulty. Still others 
think that the grad students can't come 
down to their level, while others think 
that the problem is insufficient prepa-
ration. 

Whatever the source of difficulty, and 
it is clearly multiple, it seems apparent 
that quite a few of the people who 
participated in this course review think 
that the tutorials fall below the level 
of the rest of the course, which is 
generally regarded as one of the best 
courses on campus. 
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HUMANITIES 100A, B 
Mr. Taanoff 

. Eleven academs and seven science-
engineers submitted reviews of "Lead-
ing Minds in Western Civilization," a 
general and rapid survey of philosophy 
offered by Trustee Distinguished Pro-
fessor of Humanities Radoslav A. Tsa-
noff. Three of the students had taken 
the course in 1964-65; the others either 
were currently enrolled in this two 
semester course or had taken it only 
in the fall of 1965. 

Most reviewers indicated that they 
took the course both because they felt 
they needed a command of the material 
covered and because they specifically 
desired Dr. Tsanoff's instruction. 

Most liked the course, particularly 
its broad survey aspects (this, espe-
cially among the S.E.'s); although a 
formidable number took exception to 
the sketchiness or lack of depth in 
the survey, to the narrow concentra-
tion on philosophy—excluding other 
aspects of humanities such as art , 
music, etc.; and to the ease and repeti-
tion involved in the virtually identical 
lectures, tests, and text. 

Special Praise 
In general, Dr. Tsanoff's instruction 

found favor among his student review-
ers. His scholarship and knowledge of 
the subject received special praise, 
while his "individual attention," his 

"enthusiasm," and his "desire to imbue 
his students with a desire to enjoy and 
to study the great ideas of man" gar-
nered even more. Some, however, 
thought his lectures difficult to follow, 
or too repetitious of his own text, which 
is used in the course; and therefore 
boring. 

The text itself, The Great Philoso-
phers, was rated highly, particularly 
for its overall coverage of the subject. 
One commentator liked the idea of 
having a text written by the instructor; 
several, indeed, preferred the direct 
connection between the text and the 
rest of the course. 

Adverse criticism was largely direct-
ed against the other readings, Echo of 
Greece and The Age of Belief; they 
were not considered worthwhile. Be-
sides elimination of these works to im-
prove the course materials, it was 
fur ther suggested that readings of 
original sources might be added. 

Recommended Solution 
More class discussion, perhaps a tu-

torial, was the recommended solution 
for lack of classroom interest. No other 
aspect came in for as much criticism 
as this feature of the course. 

Students divided evenly on the other 
structural requirements: one liked the 
low pressure; another thought the 
course too easy; one favored both the 
survey approach and the material for 

their intrinsic worth; yet another called 
for more orientation to the present and 
for more depth. The mutual repetitions 
of lecture and text, however, combined 
with their regurge for examination 
purposes, represented a resentment 
which was consistent throughout a good 
number of reviews. 

As a group, the science-engineers 
tended most to appreciate the course 
and its survey of Western philosophers. 
One lamented the scheduling conflicts 
between it and Chemistry 120 with the 
result that "few SE's are able to take 
this humanities survey." 

On the whole, the course was recom-
mended generally for a student in his 
f irst or second year. One academ sum-
med up the case for his side succinctly 
by saying that Humanities 100 was "a 
good preparation for Philo. 220 if high 
school was not top notch; if so, could 
be a waste." 

HUMANITIES 101A, B 
Mr. Lear 

Offered annually by Harris Master-
son, Jr., Professor of History and Floyd 
Seyward Lear, "The Classical Founda-
tions of Political Thought," Humani-
ties 101, had reviews submitted by four 
currently enrolled students. Three of 
them had taken the course for the ma-
terial it covered; some too, because of 
the favorable reputation of the course 
or of the instructor. One student took 

it solely on the grounds that it was 
supposed to be easy. 

Overall i t was considered to be, in 
the words of one reviewer, "a very 
good course," particularly with regard 
to the study of the Greek and Roman 
contributions to political ideas; the at-
tention given specifically in the second 
semester to political ideas; and the 
rigorously thorough but not insur-
mountable work load involved. The last 
reflects the opinion of the student who 
took the course for its reputed ease 
and who found that it "has been 
changed since last year and is harder, 
but (is) still not a tough course." 

Opinion High 
Opinion of Dr. Lear's instruction ran 

very high indeed. His lectures were 
praised for their breadth and learning 
as well as for their penetration and 
ability to interest. That the lectures 
had a tendency to be overly long was 
overcome in one critic's estimation by 
their pointedness and clarity, as evi-
denced particularly in Dr. Lear's analo-
gies between concepts in antiquity and 
modern experience. 

The course materials were likewise 
well regarded. The reading was thought 
to provide a comprehensive background 
in political philosophy—"excellent" and 
"basic," if not very fascinating. One 
student paid particular tribute to Dr. 

See HUMANITIES on page 12 
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DO YOU HAVE 
WHAT IT 
TAKES TO BE 
A LEADER?* 

* f f you dof don't settle for less. 

w , . 

If you will complete yourfirsttwo years of college this spring 
and have not had ROTC training, you now have a special 
opportunity to earn an Army officer's commission in the next 
two years. You can qualify to fulfill your military obligation as 
an officer while you study for a college degree in a field of 
your choice. 

Through a new two-year Army ROTC program you will 
receive leadership training and experience that will be valu-
able assets for the rest of your life, in. either a military or a 
civilian career. You will receive an allowance of $40 each 
month during your Junior and Senior years. If you desire, you 

may request postponement of your military service while you 
complete your studies for a graduate degree. 

Most large business and industrial firms prefer the college 
graduate who has been trained and commissioned as an 
officer—who has the ability to organize, motivate and lead 
others—and who has had experience in accepting responsi-
bilities beyond his years. 

You owe it to yourself to investigate this important op-
portunity. 

For complete information on the new two-year Army ROTC 
program see the Professor of Military Science on campus. 

Room 302 Lovett Hall 

ARMY ROTC 
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PHILOSOPHY 270 (INTRODUCTION 
TO RELIGIOUS PHILOSOPHY) 

Mr. Austin 
Four reviews were received: two 

took the course because of unstructured 
curiosity, and two because of a need 
for a command of the material covered. 

One described the course as indeed 
worth-while, listing "a perspective of 
the history of this particular area, the 
problems involved, and the methods of 
study and approach to religious con-
cepts." The other three regarded the 
course as generally worth-while, with-
out listing specific shortcomings. 

Reading materials were described as 
excellent (2) and good (2); "generally 
thought-provoking" was a typical re-
mark. Rudolph Otto's The Idea of the 
Holy received special praise from one 
student. 

Mr. Austin's conscientious grading of 
papers was listed by one individual as 
another aspect of the course which was 
excellent, since his "critical, construc-
tive comments" were very useful. An-
other student, however, complained that 
the four short papers were too many. 

Several commented that many of the 
faults of the course were due to the 
relative inexperience of the instructor, 
and were impressed with his efforts to 
improve: students were asked to hand 
in evaluations of material read. Lack 
of class discussion was cited with dis-
appointment in two reviews. 

Three recommended the course "gen-
erally," and one remarked that he was 
"neutral about recommending t h i s 
course." 

PHILOSOPHY 301 
ANCIENT PHILOSOPHY 

(THALES TO PLOTINUS) 
Mr. Fulton 

Of the three persons returning course 
reviews o||> this course, all took it be-
cause it was required by their major 
(i.e., philosophy). One also said that 
he took it because he felt that he need-
ed a command of the material covered. 

Of the three, one thought that the 
course was worth taking except that 
the presentation and class discussion 
were somewhat dull, and that the ap-
proach, being quite scholarly, would 
have been more appropriate to a gradu-
ate class where a reading knowledge 
of Greek and Latin could "be assumed. 
Another thought that the course was 
worth taking in that it provided an 
opportunity to learn the material with 
a minimum of molestation by the in-
structor. The third felt that the course 
was not worth taking. 

Two students termed the course ma-
terials "excellent." One commented that 
very good editions of the works read 
were used. One student commented that 
the materials were fair . The required 
reading was worthwhile, he said, but 
unimaginative. 

One person commented that the 
papers assigned were good. He also 
said that they were read carefully and 
that the comments on them were infor-
mative. 

One student did not recommend the 
course to others in his field. Two re-
commended the course to others in the 
field, but one commented that he would 
recommend the course to others in an-
other field "only if they are deeply 
interested in ancient philosophy." 

PHILOSOPHY 321, 322 (LOGIC) 
Mr. Robinson 

Twenty-three reviews were received 
for this course; eleven enrolled because 
they needed the material, and another 
eleven were attracted by some other 
feature of the course; of the latter, ten 
cited the instructor as one factor. An 
additional nine gave unstructured curi-
osity as a reason. 

Six listed the course as generally 
worth-while for their reasons, fourteen 
as indeed worth-while, one as generally 
not worth-while with exceptions, and 
two as not worth-while with particular 
complaints. 

In the six describing the course as 
generally good with exceptions, few 
specific complaints were made. One sug-
gested that "The course would have 
been more effective if the material had 

been covered in a more systematic and 
usual manner." Another complained 
that Robinson slighted classical logic. 

Those listing the course as indeed 
valuable were often highly complimen-
tary: Dr. Robinson's enthusiasm and 
lecture style were repeatedly praised. 
"Number theory," and "emphasis on 
intuitive understanding of logic," were 
other points mentioned. 

Robinson Rare Breed 
Approval of the quality of instruction 

was very wide-spread; it was described 
as excellent by eighteen, good by three, 
fair by two, and poor by one. Typical 
comments were "Emphasis on philoso-
phy and not mechanics of symbolic 
logic," and Dr. Robinson is one of a 
rare breed on the Rice campus: he is 
a mathematician who is interested in 
disseminating knowledge . . . " 

Dr. Robinson was fur ther described 
as a "brilliant lecturer, and his presen-
tation as "engaging." His good control 
of a large class was highly praised 
by several. The physics major who 
characterized instruction as poor (he 
received a 1) complained that "Students 
were not expected to do any particular 
work during the year." 

Point of Dissatisfaction 
The greatest point of dissatisfaction 

was the reading material, which was 
rated "excellent," (5), "good" (12), 
" fa i r" (7), and "poor" (1). Some com-
plained that the texts used in 64-65 
were largely ignored. 

Opinion was divided about the mimeo-
graphed notes distributed in 65-66: 
they were described as "great," and 
as "not too successful." One criticism 
was that they were not always avail-
able until a f ter the relevant lecture; 
a more common one was that toward 
the end of the semester the notes were 
sometimes not available at all. 

The single paper required in the sec-
ond semester was frequently mentioned, 
usually favorably; "Grade based on a 
paper gave opportunity for student to 
pursue special interests." However, 
several students wished for more than 
a single paper as the, basis for the 
grade. 

All but two recommended the course 
to others. 

"Robinson is Great" 
Six reported instruction as excellent, 

and four as good. (Throughout the re-
port more than one response was often 
checked in a given category.) Typical 
comments were "Robinson is giv»at," 
"Dr. Robinson motivates students," and 
"Robinson has an excellent communi-
cative mind." 

Suggestions for improving the course 
ranged from "No way," to "More care 
in formal proofs, when given." Several 
students did not care for the seminar 
format of the course, commenting that 
attention was difficult to maintain. 

Seven recommended the course to 
others, often specifying special interest 
and/or background, since the material 
is rather advanced. 

PHILOSOPHY 323, 324 
(PHILOSOPHY OF SCIENCE) 

Mr. Austin 
Four students handed in evaluations 

of this course; two fel t that they 
needed the material, one took it out of 
unstructured curiosity, and one needed 
a Group A elective. Three regarded 
the course as generally worth taking 
for their purposes, the only specific 
exception being "the f i rs t 4 weeks 
weren't." One student described the 
course as not worth-while complaining 
that "Little information was learned." 

Reading materials were judged good 
(2) and fair- (2) Criticism centered 
about ^one text, Philosophy of Science; 
comments ranged from "remarkably 
biased," to "B.S." 

Comments on the quality of instruc-
tion were varied: "Instructor is very 
sharp as to thinking on his feet in 
class," and "lacked good organization 
and presentation . . . " were typical. 
Some adverse comment was directed at 
failure to stimulate class discussion. 

Three students recommended the 
course to others in one or another 
classification; one did not. 

PHILOSOPHY 361 AESTHETICS 
Mr. Mackey 

Four course reviews were returned 
on this course. Of the four, two said 
that they took the course because they 
felt they needed a command of the ma-
terial covered, three were attracted to 
the course by the instructor and three 
were motivated by "unstructured curi-
osity." 

All four felt that the course was 
worth taking for all of the reasons they 
took it. 

Mackey Again 
Again, all four felt that the instruc-

tion was excellent. Two individuals 
praised the lectures. One noted that 
Dr. Mackey was readily available for 
extra-curricular discussions, but another 
thought that one hour per week might 
have been made available for class dis-
cussion of the reading. 

Apparently all the students taking this 
course enjoyed it. 

Opinion of the reading materials was 
quite varied. Two rated the course ma-
terials as excellent, one as "good," and 
one as "fair." Of the two who felt that 
the materials were not excellent, one 
was aggravated by the "necessary deal-
ing in excerpts," and one felt that the 
reading was dull except for Plato and 
Kant. One person felt that it would 
improve the course materials to con-
centrate on modern theory. 

Three persons recommended the 
course generally, and the other recom-
mended it to other English majors and 
to philosophy majors. 

PHILOSOPHY 560, 561 
Mr. Robinson 

Eight returns were received, equally 
divided between academic and science-
engineering Students. Four reported 
taking the course because of a need 
for a command of the material covered, 
five were attracted by the instructor, 
etc. Four students regarded the course 

as indeed worth taking for their pur-
poses, citing features" like "instruc-
tion, material." One math major re-
ported, "It covers programming theory 
of recent time, which I like and need 
for my graduate degrees (computer 
sciences). Three returns described the 
course as generally worth-while with 
exceptions ranging from "pace too 
slow," to "It was a bit hairy." 

One individual reported that the 
course was not worth-while, since it 
was "pure theory," and the " . . . lec-
tures . . . are of no relevance." One 
feature of the course criticized by this 
and other students was the term paper, 
which was not assigned until quite late 
in the semester. 

Humanities --
(Continued from page 11) 

Lear's practice of assigning original 
sources in translation as well as works 
of a more general nature. 

Because they covered a wide range 
of both the lectures and the reading, 
the tests were regarded as excellent. 
Even the grading policies of Dr. Lear 
were singled out for acknowledgement 
as "good and fair," strict and efficient. 

One complaint registered against the 
course was that the work load, con-
sisting of three major tests and two 
long, original essays, was excessive— 
to the point of hindering one student's 
further interest in the course. Another 
reviewer called for less reading or 
more time to do it in. 

It was also suggested that Dr. Lear 
place less emphasis on historical facts 
and details and concentrate more on 
general trends, and that he talk a little 
slower. All the reviewers, however, 
concluded their assessments by recom-
mending the course to others. ' 
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ADDITIONAL COURSES 
The summary reviews of the following courses, which could 

not appear in this Thresher supplement because of space limitations, 
are included in the bound copies of the General Course Review 
available in the Colleges and on reserve in Fondren Library. 

Biology 301 

Biology 360 

Biology 420 

Biology 445 

Biology 450 

Biology 460 

Biology 470 

Biology 490 

Chemistry 430 

Chemistry 460 

Economics 304 

Economics 495 

B.A. 300 

Geology 310 

Geology 33Q 

German 207 

German 320/350 

Mathematics 330 

Mathematics 360 

Philosophy 310 

Philosophy 331 

Philosophy 471 

Physics 330 

Physics 400 

Polotical Science 460 

History 300 

History 370/575 
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CHEMISTRY 120 
Messrs. Salzburg and Sass, '65-'66; 

Messrs. Margrave and Salzburg, '64-'65 
Chemistry 120 (1965-66), taught by 

Drs. Salzburg and Sass, was declared 
worth taking by a great majority of the 
70 freshman chemistry students report-
ing, despite the criticisms leveled at it. 

The complaints voiced most often 
were that the course material was 
covered too rapidly to permit an ade-
quate comprehension of basic concepts, 
that many students lacked the back-
grounds (especially in mathematics) to 
get the most from the course, and that 
tests emphasized speed more than com-
prehension of the material. However, 
there was substantial agreement that 
grading was fair, even generous. Stu-
ents were particularly appreciative that 
Dr. Salzburg gave review sessions be-
fore examinations, 'and that Dr. Sass 
had an interesting presentation and good 
lectures. 

Students agreed that in most cases 
lectures were well organized, but there 
was a feeling that Dr. Salsburg tended 
to "talk over their heads." A small 
group of students thought that certain 
poi'tions of the text, especially the 
topics of equilibria and thermodynamics, 
were glossed over too rapidly. 

Text Praised 
Almost all of the evaluators agreed 

that the text (Mahan, University Chem-
istry) was excellent, although som'ewhat 
vague in a few places. The supple-
mentary texts were thought to be very 
good in clarifying certain topics; the 
laboratory manual was well received, 
although criticized by some as being too 
"cook-bookish." 

Other aspects of the course which 
were commented upon were the labora-
tory, grading, and tests. Students 
praised the excellent laboratory facilities 
and asked for more help and interest 
from lab assistants. There was some 
feeling that lab grades were overem-
phasized, as luclf seemed to play a 
major role in obtaining good results. 
The examination grades were well-; 
curved, and the grading was thought 
to be very good. Tests were criticized 
for being too long, too difficult, and 
for dealing with material nto covered 
in great detail either in the text or in 
lectures. 

Chemistry 120 (1964-65), taught by 
Drs. Margrave and Salsburg, was 
thought to be a worthwhile course by 
a' majority of the 32 students submitting 
questionaires, particularly with regard 
to the material covered and the labora-
tory work. Some of the more important 
criticisms of the course were that it 
covered a large amount of material 
superficially, that the pace was too 
rapid for comprehension, that the stud-
ents had poor background preparation in 
chemistry and mathematics, and that 
there was poor correlation between the 
lectures and text. 

The instruction of the class was con-
sidered fair to good by the majority^ 
of the evaluators. Many thought the 
material was too difficult to understand 
and that the classes were too large to 
allow for questions and student partici-
pation. Recommendations were that the 
lectures should present problems similar 
to those on tests, and include less-
detailed example problems, and that 
classes should be smaller. The idea of 
having alpha and beta sections was 
considered excellent; students wanted 
these sections continued and expanded. 

The textbook (written by Cokes and 
Andrews) was considered vague, with 
poorly chosen example problems. (Its 
use has since been discontinued.) The 
supplementary books were considered 
excellent. Other aspects of Chem 120 
which were commented upon were grad-
ing and laboratory. Several students 
felt they were under too much pressure 
to get good results in the laboratory 
and that labs were too long. Generally, 
grading was considered to be enlighten-
ed. 

CHEMISTRY 200 
Mr. Richter 

The review of Chemistry 200, Elemen-
tary Organic Chemistry, is based on the 
return of 39 SCEP questionaires. Ap-

proximately twice as many of the re-
views were from those students in the 
SE curriculum as those in the academic 
curriculum. However, there was no evi-
dence of gross disagreement between 
the two curricula. 

A large majority of students praised 
Dr. Richter's lectures for good organi-
zation and humor. The major criticism 
of the lectures was that they presented 
organic reactions as isolated facts, with-
out any apparent unity. Some of the 
material presented is out of date and 
does not correspond to the presentation 
in the textbook, written by Morrison 
and Boyd. 

Dr. Richter places very little em-
phasis on chemical theory, especially 
reaction mechanisms. The teaching of 
reaction mechanisms, even at the ele-
mentary level of the course, would help 
considerably in unifying the great 
amount of material presented. The 
course materials consist only of the 
lectures which are not correlated with 
the text. At least ten students (20%) 
complained of the expense of the text-
book (which was not used) and felt 
that the lectures should enhance and 
supplement the text, considered to be 
quite good by most students. 

The professor advocates rote memori-
zation of the lecture material. Although 
a certain amount of memorization is 

physics 
PHYSICS 101 

Mr. Legg 
Physics 101 is officially designated as 

an "Introductory Survey of Physics." 
The majority of students reporting felt 
that the course had not been properly 
defined in that it was actually a history 
of scientific thought rather than an 
introductory survey of the practical re-
sults and principles of modern physical 
science. 

The 21 questionnaires which were re-
turned fell easily into three groups on 
this topic: 4 students, explicitly citing 
the study of historical and philosophical 
development of physical ideas, were en-
thusiastically pleased with the subject 
matter of the course; 3 students saw 
potential for the concept of an academ 
physics survey if less emphasis were 
placed on history and more on jihysics; 
the remaining 14 students were scath-
ingly critical of the course content, con-
tending that Physics 101 was a severe 
waste of time and a sham concession 
to the ideal of exposing non-science 
majors to scientific ideas. 

Desire for New Direction 
A clear majority expressed a desire 

for a course more in the driection of 
Physics 100 but which would remain 
free of the mathematical complications 
of that course. Modern explanations of 
physical phenomena without recourse to 
rigorous development were requested. 

It was the unanimous opinion of those 
returning questionnaires that, although 
Dr. Legg was quite a competent physi-
cist, he was less than an inspiring lec-
turer and should be replaced with 
someone who would incorporate more 
interesting material to supplement the 
textbook and more of his own enthusi-
asm for the subject into his lectures. 
The most frequent specific criticism of 
Dr. Legg's performance was that he 
merely re-hashed the textbook in a 
most uninteresting manner. 

The tutorial/problem sessions were 
generally found to be helpful, particu-
larly in the hands of a leader who 
could come down to the level of the 
students. The patience of the graduate 
instructors was praised, both in prob-
lem sessions and in the laboratory. 
While it was held that the lab helped 
to provide a demonstration of some of 
the concepts of the lecture course, a 
very common criticism was that the 
degree of scientific sophistication re-
quired by the write-ups was out of 
phase with that otherwise required by 
the course. 

More Physics 
This year's text, Holton and Roller, 

in contrast with Physics for the In-

certainly necessary in the learning of 
basic organic chemistry, the students 
felt that strict and total repetition of 
the lecture notes made the course quite 
boring. A majority desired investigation 
of the material presented in lecture in 
greater depth. 

Comments On Testing 
The testing policy of Chemistry 200 

received some comment. A majority of 
students felt that tests were graded 
fairly. Again, there was little attempt 
on the exams to make the students do 
more than reproduce selected memorized 
reactions. The most criticized aspect 
of the testing policy was the complete 
lack of make-up examinations. A large 
majority of students felt that Dr. 
Richter's policy of not giving make-up 
exams was very unfair, because it 
penalizes a student who is ill at the 
time of the examination. 

The laboratory was one of the best 
features of the course, according to 
about 70% of the reviewers. Students 
felt that they learned a substantial 
amount of chemistry in the laboratory. 
Laboratory work was described as "rela-
tively independent, interesting, and 
somewhat challenging." Most of the 
students felt that Dr. Cantrell did a fine 
job in setting up the laboratory format 
and that the graduate assistants were 
quite competent. 

quiring Mind, met with general ap-
proval, with the reservation that it con-
cerns itself too much with historical 
development. Altogether, the most sig-
nifcant result of these reports is that 
the students taking Physics 101 want 
the course to be more of a physics 
course and less of a history and phil-
osophy of science. 

PHYSICS 100 
Mr. Bryan, Mr. Rorschach 

Approximately 50% of the students 
enrolled in Physics 100, "Mechanics, 
Heat and Sound," returned evaluation 
forms. Of these, some 75% deemed the 
course worthwhile, although most of 
these students had reservations of some 
sort. Eleven percent of those returning 
forms took particular issue with the 
course content, with a significant num-
ber comparing it unfavorably with their 
high school course with regard to con-
tent. The varying reactions to the 
course material which were received are 
indicative of the Avidely varying back-
grounds in Physics among the fresh-
man SE's. 

Students were more critical of Dr. 
Bryan's lectures than of Dr. Rorschach's. 
Fifty-seven percent of Dr. Rorschach's 
section gave him a rating of "good" 
or better, while only 39% of Dr. 
Bryan's students reporting rated him 
above "fair." In general, instruction 
was found to be dull and needlessly 
repetitive of the textbook, although 
some students termed the presentation 
helpful. Here, again, the range of 
backgrounds among the students pro-
duced opinions on the lectures varying 
from "trite" to "interesting." There 
was a significant lack of mention of 
challenge in any form. 

Texts Criticized 
Fifty-six percent of the students re-

porting were satisfied with the text-
book, Resneck and Halliday. Criticisms 
were that the book is uninteresting, 
aimed at producing plugs without prop-
er theoretical development, or that "it 
covers the material, drearily but com-
pletely." One-third of those repoi-ting 
suggested a change of text; one-half 
of this number specifically mentioned 
Feynman I as a replacement. 

General dissatisfaction was expressed 
with the laboratory text, Baird's 
Experimentation. Those whose lab in-
structors had not used Baird much felt 
the expenditure wasteful, while those 
students who did work from the book 
found themselves lost in a statistical 
complexity which they found excessive. 

Bronze Age Relics 
The laboratories were the object of 

the most severe criticism, as about 90% 
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Several suggestions were made to 
improve the course: 

(1) divide the course into two sec-
tions: one a course as presently 
taught; the other a more rigorous 
course for those desiring such. 

(2). have lectures amplify material 
readily obtained from the text, 
rather than merely repeating this 
material. 

(3) have the professor suggest pro-
blems which emphasize important 
aspects of organic chemistry. 

CHEMISTRY 310 
Mr. Brooks 

Most students felt the course was 
worth taking although there was some 
comment that there was an overemphasis 
on basic thermodynamics and electro-
chemistry at the expense of the other 

See ADVANCED CHEMISTRY on page 20 

rated them only "fair," or worse. 
Equipment was described as "relics of 
the Bronze Age," and the lab reports 
were found to be too long and overly 
stereotyped. The idea that the laljs were 
a waste of time was abundantly present 
among the evaluations. One student i'elt 
that he had been writing "PhD theses" 
on "ninth grade experiments." 

Testing was criticized for not being 
comprehensive and for emphasizing 
pai'ts of the material at the expense 
of others. The consensus on grading 
and testing was, however, that the tests 
were straightforward and that the in-
structors would try to give the student 
a break where possible. 

A number of people expressed a de-
sire for an advanced course at the 100 
level which would be similar in its re-
lation to 100 as 310 is to 200. The need 
for such a course has been demon-
strated by the obvious differences in 
background among the students in 
Physics 100. The advanced section 
might use volume I of the Feynman 
Lectures as a prelude to Physics 210 
in which volume IT is used. The inclu-
sion of a treatment of Special Relativity 
in the freshman course was specifically 
requested. 

Should the honors course be estab-
lished, the regular course might be im-
proved by limiting lectures to one or 
two sessions per week and instituting 
a problem session with smaller groups 
on the remaining day of the week. Thus 
the lecturer would not have to pad his 
presentation with excessive repetition 
of himself and of the text in order to 
last th^"length of the term. Perhaps 
the addition of an honors course would 
motivate a sadly needed re-juvenation 
of the laboratory, also. 

PHYSICS 200 
Mr. Duck, Mr. Wildenthal, Mr. Trammell, 

Mr. Risser 
Physics 200 was considered an ade-

quate presentation of basic topics in 
electricity, magnetism, and optics. Peo-
ple seemed to be satisfied with the 
course as a whole (22 yes, 7 no), al-
though there were several specific criti-
cisms. The text (Halliday and Resnick) 
was considered good (19 good, 11 fair) 
particularly for an engineering curricu-
lum. However, the text did not provide 
a rigorous mathematical development of 
the material; indeed, some sections 
seemed like little more than shabby 
motivations of the plugs. 

The text completely omitted a num-
ber of impoi'tant topics, notably AC 
circuits and electronics. It was sug-
gested that portions of the Physics 210 

See ADVANCED PHYSICS on page 15 
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ENGINEERING 211 
Mr. Holt 

Description: Engineering mechanics, 
treating vector methods, equilibrium oP 
static system^, kinematic and vibrating 
systems. 

Opinion was evenly split on the qu'ality 
of Dr. Holt's instruction and the value 
of the text, Principles of Mechanics 
of Solids and Fluids, Yeh and Abrams. 
There were many complaints concerning 
various aspects of coordination, both 
within the course and within the Rice 
engineering curriculum. 

Many considered the course redundant 
- covering the material of a prerequisite, 
Physics 100 - and at the same time too 
far ahead of background (particularly 
in differential equations) acquired in 
their mathematics courses. 

Homework Excessive 
Homework, assigned every class and 

due the following meeting, was con-
sidered excessive by some. Also, several 
students complained that the tests seem-
ed to bear little relationship to the 
homework. Seven of twenty thought 
the tests were too difficult or too long, 
although two of these seven still thought 
the exams were fair . Some students 
felt too many "trick" solutions were 
required on the exams. 

chemical engineering 

Comments on grading were mostly 
concerned with its seemingly arbitrary 
nature. Although only a few thought 
grading was low, several students de-
sired to be better informed of their 
standing in the course as it progressed. 

Most of the electrical engineering 
majors in the course considered it use-
less in thier major and expressed dis-
approval with the requirement that they 
take it. 

The above evaluation is based on 
twenty completed S.C.E.P. individual 
course evaluation forms. 

ENGINEERING 212 
Mr. Paslay 

Description: engineering mechanics: 
dynamics of systems of particles and 
rigid bodies, moments and products of 
inertis, Lagrange's equations, Hamil-
tonian methods. 

Compliments on Dr. Paslay's instruc-
tion were widespread. 
A repi'esentative comment is the follow-
ing: 

Paslay was an excellent lecturer. He 
was organized, interesting, and had a 
very good command of the material. 
Another student stated that Dr. Paslay 
was "the only 'light' in engineering I 
had in my sophomore year." The course 

was considered worth taking, especially 
because of Dr. Palsay's instruction. 

Short open-book quizzes were given 
weekly. One student favored this pro-
cedure because it "prevented a large 
buildup of material for a test," while 
another felt that open-book tests pro-
vided no incentive, for learning the 
material. 

The course materials were considered 
either good or excellent. 

The above evaluation is based on 
five completed S.C.E.P. individual 
course evaluation forms. 

ENGINEERING 251 
Mr. Holt 

Description: Engineering computation 
laboratory: an introduction to the 
Fortran language and material analysis, 
offering the opportunity to program and 
operate the IBM 1620 computer. 

The course was considered an adequate 
introduction to computer programming; 
enoyable, if not valuable, for majors 
ranging from biochemistry to engineer-
ing to philosophy. Access to the 1620 
computer and the apportunity to operate 
it were widely appreciated. 

Dr. Holt's instruction was evaluated 
at above average, with twelve out of 
nineteen responses rating quality of 

instruction excellent or good. Many 
students suggested splitting the class 
into smaller sections to allow more 
contact with the instructor and further 
specialization for those interested. Help-
ful lab instructors were appreciated. 

Supplementary Text Suggestions 
More than half of the evaluators con-

sidered the course materials "fair" or 
"poor." A text to supplement the IBM 
1620 Fortran II specifications was re-
quested. D. D. Mccracken's A Guide to 
Fortran Programming was suggested on 
one evaluation, while others suggested 
additional IBM literature. 

For the most part, the problems 
assigned were considered interesting and 
useful. While there were few complaints 
concerning the difficulty of the home-
work, it was considered too time-con-
suming. One hour's credit was consider-
ed inadequate. A typical reaction to the_ 
amount of time required for the course 
is as follows: 

For a course worth only one hour 
credit, preparation for class and lab 
took much too long—I worked as 
hard as I do for most three hour 
courses. 
The above evaluation is based on 

sixteen completed S.C.E.P. individual 
course evaluation forms. 

CHEMICAL ENGINEERING 301 
Mr. Deans 

Description: Chemical engineering fun-
damentals: material and energy balances 
for systems undergoing change. 

The course was considered an excellent 
introduction to fundamental chemical 
engineering principles, largely due to 
the teaching of Dr. Deans. His lectures 
were well organized and well presented, 
and he demonstrated enthusiasm for 
teaching and willingness to help the 
students. One student classified the 
instruction as good; especially as re-
gards "humor." 

The course text (Introduction to 
Chemical Engineering, Anderson and 
Wenzel) did not contain much useful 
material, and several students requested 
a change in text. Mimeographed notes 
handed out periodically in class were 
very valuable, being "able to convey all 
the ideas of the course without any other 
necessary material." 

Exams Praised 
Exams, all take-home, were good. 

Some permitted the student to exceed 
the specified time limit subject to a 
reasonable penalty for over-time, thus 
eliminating low exam scores due solely 
to initial nervousness. This procedure 
was considered good since it more fully 
tested comprehension of course material 
and not only speed in solving problems. 

The grading procedure was fair to 
the students. 

The above evaluation is based on 
five completed S.C.E.P. individual course 
evaluation forms. 

CHEMICAL ENGINEERING 302 
Mr. Ivobayashi 

Description: separation processes: distil-
lation, extraction, absorption; work with 
difference equations. 

All evaluation forms received were 
from chemical engineering majors, all 
of whom considered the material in this 
course necessary for their future work 
in chemical engineering. Although one 
student considered the text (Design of 
Equilibrium Stage Processes, B. Smith) 
difficult, all felt that it was valuable and 
would serve as a good reference. 

The methods of problem solving ("with 
the use of technical data found in 
industry") was considered good by one 
student. Most evaluations of the instruc-
tion complained that the lectures were 
not well organized. One student felt 
that additional background material 
should be presented, complaining that 
"topics were started at . . an advanced 
stage." 

Exams were considered somewhat 
ambiguous. 

Supplementary material from the 
journals was duplicated and distributed 

in class. This was considered an asset 
to the course. 

The above evaluation is based on four 
completed S.C.E.P. individual course 
evaluation forms. 

CHEMICAL ENGINEERING 401 
Mr. Deans 

Description: Introduction to transport 
phenomena: analysis of microscopic 
physical systems based on the continuum 
equations for heat, mass, and momentum 
transport. 

Dr. Deans' instruction in this course 
was widely praised. The lectures were 
well organized and well presented, ex-
cellently combining theory and appli-

cations. Dr. Deans' enthusiasm and con-
cern for good teaching were appreciated 
One student called him "the best pro-
fessor I have had at Rice." The grading 
in the course was characterized as 
"exceedingly fair ." 

The supplementary material in mimeo-
graphed handouts was valuable. One 
student requested an increase in the 
number of handouts. 

The textbook, Transport Phenomena 
by Byrd, Stewart, and Lightfoot, was 
considered very good. Most of the chemi-
cal and mechanical engineering majors 
felt that it would be a valuable ref-

mechanical and civil engineering 

M. E. 313 
Advanced Dynamics 

Mr. Cheatam 
All three respondents felt that M. E. 

813, Advanced Dynamics, was a good 
course, and that the teaching was ex-
cellent. Dr. Cheatam was praised for 
his well-organized, interesting lectures 
and for his obvious interest in the 
students 

The materials concerned with Hamil-
ton's Principle were felt to be worth-
while, but it was suggested by one 
respondent that other topics such as 
electro-mechanical systems should be 
included. Another respondent felt there 
was excessive repetition of material 
covered in Engineering 212. 

The desire for a text was expressed 
by all respondents, although the tests 
and homework were thought to be ex-
cellent teaching aids, which, to a great 
extent, eliminated the need for a text. 

M. E. 395 
Materials Science 

Mr. Brotzen 
M. E. 395, Materials Science, was 

rated by all six respondents as a good 
sui-vey of a wide range of topics re-
lating to materials. 

All respondents praised Dr. Brotzen's 
lectures as being interesting and well 
organized, with the exception of the 
section on statistical mechanics, which 
two respondents found difficult to under-
stand. One respondent recommended 
that more visual and graphical aids and 
more models be used. One individual 
objected to the lab lecture. 

° Two Semester Needed 
Half the respondents, however, felt 

that the scope of the course is too broad 
for one semester, and that the course 
should be expanded to two semesters or 
reduced in content so that the subject 
matter might be treated more fully. 

The text, Engineering Materials, by 

Jastrzebski (not used 65-66) was rated 
poor by five of the respondents. Two 
respondents suggested that class notes 
be handed out. 

M. E. 400 
Senior M. E. Lab 

Mr. Plapp 
Forms on M. E. 400, Senior M. E. 

Lab, were returned by five of the six 
M. E.'s presently taking the course. 
While it was felt by four respondents 
that the experiments done were worth-
while, the focus of the course and course 
preparation were criticized. 

Four respondents felt that there is 
excessive emphasis placed on detail and 
form, rather than on content, in the lab 
reports. Two respondents fur ther ques-
tioned the motivation behind the ex-
periments, feeling that they are only 
traditional bits of subject matter, with-
out too much value for modern engineer-
ing. 

I t was suggested by one that long-
term, individual experiments would be 
more meaningful. Two respondents also 
felt that the amount of time required on 
lab write-ups was excessive for a one 
credit course. 

Three respondents felt that they were 
not adequately acquainted with the 
theory of the labs, and it was suggested 
that a theory sheet be handed out with 
each lab. Three respondents asked that 
the lab sheets be handed out fur ther 
in advance, and one respondent sug-
gested that lab lectures be given in the 
presence of the equipment. 

C. E. 401 
Mechanics of Materials 

Mr. Merwin 
Forms on C. E. 401, Mechanics of 

Materials, were completed by four re-
spondents. All rated the course, tha 
materials and the instruction as excel-
lent. I t was suggested by one respondent 
that the specific topics covered be related 

Problems Difficult 
Some students felt the problems in 

the text were too elaborate, requiring 
mathematical ingenuity rather than an 
understanding of the course material. 
Other students felt that the examples in 
class were too long, and they indicated 
a preference for a larger number of 
shorter examples. 

I t should be noted that the widespread 
praise of Dr. Deans comes from students 
in all branches of engineering. Present-
ing a course of such comprehensive 
appeal is a feat not often achieved. 

The above evaluation is based on nine 
completed S.C.E.P. individual ,,course 
evaluation forms. 

more to the whole of engineering analy-
sis. 

Two respondents felt that the C. E. 
lab work now being done in Senior M. 
E. Lab should be coordinated with this 
course. 

M. E. 401 
Thermodynamics 

Mr. Chapman 
M. E. 401 was considered by all eight 

respondents to be a good basic thermo-
dynamics course, but one that was ham-
pered by boring lectures. The lecturing 
was rated as only fair by five of the 
respondents. 

While Mr. Chapman was complimented 
by three on his organization, particularly 
his outlines of the lecture topics, and on 
his command of the subject matter, by 
two respondents; five respondents re-
marked that it was difficult ^to stay 
awake listening to his eight o'clock 
monotone delivery. 

Improvement in the homework is 
needed as well. Two respondents felt 
that the homework was too easy, while 
three others felt that more frequent 
homework should be given as a teaching 
aid and to help the students keep up 
with the course. 

M. E. 404 
Thermodynamics 

Mr. Mayersak 
M. E. 404, Thermodynamics, was con-

sidered a good course by only two of 
the four respondents. Three criticized 
the teaching as being merely an unin-
spired rendering of the text, without 
any motivation for the study of the 
materials presented. 

The tests were criticized by one re-
spondent as being poorly planned and 
for sometimes requiring tricks for their 
solution. Two respondents felt tha t the 
course materials were of such a limited, 
specific nature that the course should 
be made an elective. 
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BIOLOGY 100 
General Biology 

Mr, Dsvies 
Since Biology 100 is no longer the 

introductory biology course for majors 
in the field, the fourteen reviews re-
turned represent the response of a 
dross-section of majors and classes, 
with freshman and sophomore academs 
accounting for ten reviews. About half 
of the reviewers felt that the course 
was worth taking for their particular 
reasons, the other half found it not 
worthwhile, a few emphatically so. 

Instructor's Enthusiasm Praised 
Responses dealing more specifically 

with Dr. Davies' methods of instruction 
included praise for his genuine enthusi-
asm and "great lecture style" as well 
as for his interest in students. Others 
expressed regret that the course was 
based solely on the personality of the 
instructor and lamented the non-scien-
tific nature of the material presented. 

A good book integrated with the 
course was one suggestion for improve-
ment; emphasis on concepts rather than 
memorization, the use of up-to-date 
material, and a new approach to testing 
were also suggested. 

Biology 100 labs and exams drew the 
strongest criticism. Comments on the 
labs ranged from calling them a nuisance 
or a waste of time to suggestions that 
the lab be reorganized and correlated 
with lecture material. Numerous refer-
ences were made to "key word" memory 
exams, which do not test knowledge or 
understanding. A few students pointed 
out that old reviews are the only 
material relevant to the exams, which 
one student considered "unapproachable 
by rational analysis". 

A few reviewers stated that they 
could not recommend the course to any-
one. The prize for the most original 
complaint, however, goes to the girl 
whp wi'ote, "Dogfish are the most awful 
smelling things." 

BIOLOGY 201a 
Introduction to Biology 

Mr. Woodward 
Ten of the fourteen students who 

returned reviews on Dr. Woodward's 
Biology 201a, the new introductory 
course for biology majors, felt that the 
course was well worth taking; nine of 
the fourteen were biology majors, pri-
marily sophomores. The low pressure 
atmosphere of the course, offering "in-
finite possibilities for learning", was 
cited several times as a major strength; 
others included the emphasis on current 
ideas and methods and the amount of 

electrical engineering 

E.E. 301a. 
Mr. Leeds 

Dr. Leeds' reveiwers consider him a 
good 'engineer with a deep interest in 

• teaching. While proceeding too fast 
at first, he soon slowed to a pace more 
suited to junior level students. Points 
praised most were his patience in ex-
plaining difficult concepts and his very 
useful handout sheets and problem ses-
sions. His interest in conveying the 
material was appreciated by all his 
reviewers. 

Areas criticized in 301 were the text, 
the ... exams, and the homework. 
Balabanian's Fundamentals of Circuit 
Theory was a good survey of the 
material, but had few useful example 
problems and was poorly organized; 
graphs and Laplace transforms came 
late in the book and were treated too 
lightly. The homework was classified as 
too difficult and too much busy work. 

Suggestions For Improvement 
Dr. Leeds' tests were closed book 

take-homes; these were critized, be-
cause of the amount of memory work 
necessary to prepare for them. However, 
the material is basic and a first hand 
knowledge of it is necessary, at least 
for the E.E.'s. 

Dr. Leeds seems to be the man to 
teach the course, with following changes 
to be considered: 
(1) . Grade the majors and non-majors 

material covered. 
A weakness mentioned by a number 

of reviewers concerned the paucity of 
basic facts presented. A certain lack 
of organization or structure in the lec-
tures was also considered an important 
weakness of the course. Three students 
definitely felt that the course left them 
uncertain about the nature of biology 
and unprepared for upper-level courses. 

The enthusiasm and sincerity of Dr. 
Woodward were cited as major assets 
of the course, but all degrees of opinions 
were expressed concerning the quality of 
the lecture presentations. A couple of 
students wished the lectures had con-
tained more biology, less additional 
material. 

Both the text, Simpson and Beck's 
Life, and outside reading materials, in-
cluding paperbacks and original papers, 
were generally rated good to excellent. 
One student commented that she had 
read more for this course of her own 
free will than she ever would have if 
the low pressure atmosphere had not 
prevailed. 

Labs Need Revamping 
Most reviewers agreed that including 

Biology 100 labs with this course was 
quite unsatisfactory. The need for a 
modern thought-provoking lab was ex-
pressed several times. 

Grades for this particular semester 
evidently were based primarily on one 

advanced physics 

(Continued from page 13) 
text (Feynman Lectures on Physics) be 
assigned to supplement the theoretical 
development. 

Wasted Labs 
The sorest point with everyone was 

the labs (1 good, ' fair, 2' poor). The 
labs and lectures were completely un-
related and the experiments were based 
on material which gave no theoretical 
development. As a result, no one, lab 
instructors or students, took the lab 
seriously and it was a complete waste 
of time. 

The instructors, with the exception 
of Dr. Duck, were rated fair to poor 
(Duck: 4 excellent, 6 good, 1 fair; 
others: 5 good, 5 fair, 10 poor). The 
principal objection was that the lec-
tures seldom seemed to be prepared in 
advance and that they usually came out 
as a confused rehash of the material 
in the text. 

It is possible that a really enthusias-
tic professor who attempted to approach 

separately— issue the same tests, but 
require closed book, open notes to the 
majors , with open book and notes fo r 
the non-majoi'S. 
(2) Give more instructive homework— 
the instructor should make up all the 
problems and guard against busy work, 
(3) Coordinate the lectures w i t h ' t h e 
book. Possibly a two week course in 
Laplace transforms should serve as an 
inti-oductory part of the course. 

E. E. 341 
Mr. McEnany 

The Rice E.E. should receive the best 
possible instruction in the introductory 
course in electronics. This is an im-
portant course and should prepare the 
student to face his senior and f i f th years 
with a genuine grasp of electronics. 

Rice has failed to produce this neces-
sary instruction. Mr. McEnany is a fine 
administrator, and is vitally interested 
in the Rice undergraduate; however, 
he does not have the time nor motivation 
to teach a good course in electronics. 
This is a fast-changing field and de-
mands continuing study to stay "on top" 
of the newest develapments. Of all the 
excellent E.E. profs at Rice, certainly 
a qualified teacher can be found for 341. 

In particular, students complained 
about poor lecture organization and 
preparation, infinite time take-homes, 
and lab assignments that included ma-
terial not yet covered in the course. A 
lack of practical applications to electon-

paper. At least three students expressed 
their disappointment and surprise at 
the "vague, stereotyped" comments they 
received on these important papers. They 
felt that the time and effort spent 
merited more individual and detailed 
attention. 

Two suggestions were repeated a 
number of times: distribute some sort 
of outline of thei course and of possible 
reading material at the beginning of the 
semester; and incorporate some method 
of learning basic facts into the course. 

BIOLOGY 303a 
Biochemistry 
Mr. Awapara 

A majority of the nine students who 
reveiwed Dr. Awapara's introductory 
biochemistry course agreed that it was 
worth taking, with a few reservations. 
Objections were centered primarily 
upon the content and presentation of 
lectures, the concensus being that the 
lectures were somewhat unorganized and 
not very stimulating. 

Other objections focussed upon the 
disparity between emphasis in class and 
emphasis on exams and upon dislike of 
the necessity for memorizing compounds 
and reactions which were "instantly 
forgotten". One reviewer thought the 
information covered and examples used 
were very good. 

Text Good 
With the exception of one student 

the mater ial f rom a slightly d i f ferent 
viewpoint f r o m tha t of the text might 
make this into an interest ing course. 
But as the course stands now, a student 
with a real interest in Physics would 
be advised to t ry his hand a t Physics 
210. 

PHYSICS 210 
Mr. Baker, Mr. Trammell 

Physics 210 covers the topics of elec-
tricity, magnet ism, optics, and rela-
tivity. I t d i f fe rs f rom Physics 200 in 
the more mathematical t r ea tment of the 
subject and a more difficult lab. Thir ty-
three repor ts were "received: f r om last 
year 's class, there were 7 f rom Dr. 
Baker 's section and 3 f rom Dr. Carter 's ; 
f rom this year 's class there were 12 
f rom Dr. Baker 's section and 11 f rom 
Dr. Trammell 's . 

Dr. Baker was ra ted as excellent by 
58% of the students in his sections, 
and the textbook, Feynman's Lectures 
got "excellent" ra t ings f rom 65% of 
this year 's class. Dr. Trammell received 

ics was noticed. (Oddly enough, the tests 
consisted primari ly of practical circuit 
applications and were, in tha t respect, 
the best par t of the course!) 

Improvements Suggested 
The following suggestions are offered 

as a possible means of re insta t ing E.E. 
341 as a valuable addition to the Rice 
engineering curriculum: 

(1) Divide the course into two sections, 
one each fo r ma jo r s and nos-majors . 
The non-major 341 could be a qualitative 
one-year survey course with a lab con-
sist ing of building and investigating the 
propert ies of predisigned circuits. E.E. 
341 for ma jo r s could cover the mater ia l 
in a more quanti tat ive fashion, with 
a lab s t ress ing construction and com-

pute r ized analysis and practical circuit 
design dur ing the second semester. 

(2) Several requii'ed applicable elec-
tronics books could be placed on reserve 
in the l ibrary. 
(3) More problem hand-outs, poop 
sheets, and problem sessions should be 
instituted. 
(4) Regularly scheduled limited time 
take-homes (perhaps every three weeks) 
would serve to keep students up-to-date 
with less pressure. 

Obviously all these ideas are aimed 
a t overcoming the criticisms voiced, 
but the main requirement for an improv-
ed E.E.341 course is a dynamic, interest-
ed instructor . 

who considered the text, Conn and 
Stumpf's Outlines of Biochemistry, too 
simple, everyone agreed that the book 
was a good introductory text, clear and 
competent. 

The subject of exams and grading 
drew the heaviest criticism, although 
there were instances of satisfaction with 
both these aspects of the course. Strong 
objection was raised to exams based on 
minutiae and trivia and to arbitrary 
or haphazard grading. The need for 
greater predictability and flexibility with 
respect to exams was cited by at least 
two students. 

A wide range of suggestions for im-
provements included: the assignment of 
some kind of homework problems, the 
indication in class of pert inent re fer -
ences, and the use of lectures for 
expansion and deepening of text mater ial 
by t rea t ing modern problems in bio-
chemistry. One student suggested re-
ducing the size of the class; others 
considered t h a t expanding laboratory 
space and general improvement upon 
the "cookbook" lab would be very help-
ful . 

Four or five students recommended the 

course "general ly," others limited the 

recommendation to biology or chemistry 

majors . 

See BIOLOGY on page 17 

no ra t ing above " fa i r , " and 45 % of his 
section suggested t ha t he teach no 
undergraduate courses. The chief com-
plaints on presentation of the course 
were insufficient preparation, repeat ing 
the text without explaining it, and in-
ability to speak at the students ' level. 

Labs Rated "Poor" 
Other ma jo r complaints this year 

were excessive de-emphasis of problems 
( 5 2 % ) , tes ts which "seem somewhat 
removed f rom the mater ia l" (17%, 
grades curved too low (13%) , need of 
a f i r s t year course in Feynman I to 
permit all of volume II to be covered 
(13%) , and the lab course. Lab com-
plaints were received about obsolete 
equipment (35%), unduly long- labs 
(3CX ), and correlation. Only 13% of 
the reports rated the lab higher than 
" fa i r , " while 43 r>- rated it "poor" or 
worse. The lab is felt to have no place 
in an honors course. 

The general conclusion i< that Phys-
ics 210 is a very good course for stu-
dents willing to work for a l>asic under-
standing of physics. The ccnu-se is not 
generally recommended for ivn-physics 
majors . 

PHYSICS 310 
Mr. Barnard 

The reactions to Dr. Barnard.- I 'hys-
k-s 310 varied great ly, apparently with-
out correlation to the part icular grades 
received. The course material , introduc-
tion to atomic and nuclear physics, is 
given a par t ly mathematical , but pri-
marily quali tat ive t rea tment . I ts intent 
seems largely to expose physics majors 
to theory they will s tudy with more 
r igor in advanced courses. 

While some who took the course were 
satisfied with the texts and Dr. Bar-
nard 's presentation, others felt that the 
course had the weaknesses of a survey 
course. Those critical of the present 
course would favor changing the course 
significantly, with the idea of studying 
a smaller amount of subject ma t te r with 
greater precision. Those who found 
fau l t with Sproull as a text suggested 
the use of Leighton, a book too ad-
vanced fo r the present course, possibly 
for a period of three semesters. 

One s tudent suggested tha t as a 
course improvement several lectures 
should be devoted to research develop-
ment a t Rice, a subject about which 
undergraduates know little. 

Typical criticisms of Dr. Barnard 's 
lectures were tha t he seemed unpre-
pared, and tha t his qualitative reason-
ing was a bit f l imsy a t times. Most of 
the non-physics majors agreed tha t only 
physics majors should take the course. 
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mathematics 
first year 

MATHEMATICS 100 
(12 Instructors) 

In apite of the apparent variety among 
the individual sections of Math 100, 
several general features of the course 
elicited considerable response from those 
completing forms. 

The most-repeated single comment was 
that the theoretical portions of the 
material tended to outweigh greatly the 
practical; many students, particularly 
those who listed fields other than 
mathematics as their major, wanted 
more specific problems discussed, less 
emphasis placed on the formality and 
theoretical rigor of proofs, and a gen-
erally more intuitive approach to the 
concepts presented. 

Another widespread view was that 
many students were inadequately pre-
pared for the course and that the pro-
fessors often neglected this fact in their 
rapid presentation of theoretical por-
tions. 

A noticeable feature was the failure 
of somct students to understand, or at 
least to appreciate, the significance or 
the underlying' motivation behind the 
formalism of proofs and definitions. I t 
was felt in some cases that this problem 
was at least partially the fault of the 
professor, in not providing adequate 
explanations and useful motivation. 

Another Course? 
These related views prompted several 

students to suggest an additional fresh-
man-level course, for persons with tech-
nical interests other than purely mathe-
matical, for persons with less-than-
satisfactory backgrounds, or possibly 
both. I t was suggested that at least it 
might be made clearer to incoming 
freshman that a high school background 
in calculus is highly desirable. 

Paradox 
On the other hand, these same features 

which were criticized by many students 
were commended by others as comprising 
a valuable and educational basic mathe-
matics course for serious mathematics 
students and those ' with backgrounds 
(qualifying them to understand and 
appreciate the material. 

The instructors were in almost all 
cases considered to be competent in 
their grasp of the material, and it was 
generally conceded that the course was 
"worth taking" particularly for mathe-
matics students. 

The textbook used received a great 
deal of criticism; it was thought to be 
often obscure, sometimes incomplete, 
and at other times simply confusing. 
Common specific suggestions were that 
a previous textbook (Thomas, Calculus 
and Analytic Geometry) be adopted 
again, and that supplementary refer-
ences or books on a more elementary 
level be made available. 

Problem Sessions 
Another frequent suggestion was that 

tutorial meetings or problem sessions 
be re-instituted. In cases where they 
were held, they received favorable com-
ments; in other cases, instructors were 

' sometimes criticized for not being suf-
ficiently familiar with the homework 
assignments (or not even being able to 
work them in class.) 

Those returning forms who were in 
large sections generally objected to the 
size of the classes, and those in smaller 
groups commented favorably on their 
size. The examinations were generally 
felt to be comprehensive and fair; there 
was some objection, however, to their 
length and also to occasional inequities 
in grading due to the differences in 
the individual professors' sections. 

A Few Object 
A few students objected to "trick" 

problems on tests which tended to re-
ward trial-and-error methods rather 
than true knowledge of the material. 
The homework, in a few cases considered 
to be too long, was felt on • the whole 
to be helpful and fairly complete. 

Individual professors who were singled 
out as seeming particularly interested in 
helping the students master the material 
and in making the lectures interesting 
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and informative \tfere Fabes, Wells, and 
McNamara, though for several others, 
the returns were so light as to make 
the results inconclusive. 

In several cases, the instructors were 
accused of failure to understand the 
students' problems, of talking over the 
heads of the class members, of lecturing 
almost verbatim from the text, and of 
occasionally faulty organization and 
preparation for lectures. 

Bewildered 
A great many students, it appears, 

were simply somewhat bewildered by 
the combination of large amounts of 
new theoretical material, unfamiliar 
methods of instruction and presentation 
of written material, and work which they 
felt was generally beyond them. 

It is not clear to what extent this is 
the inevitable rseult of requifing stu-
dents, some of whom are neither interest-
ed nor qualified, to take a basic college 
math course, and to what extent it is 
the fault of the instructors for failing 
to get across in class the fundamental 
ideas of the course. 

MATHEMATICS 101 
Mr. Durst 

Twenty-seven students returned forms 
reviewing Dr. Durst's Math 101 course. 
The criticisms often centered not so 
much upon the course itself as upon 
the need for any academ math require-
ment at all; frequent comments were 
that the material was useless in the 
students' program of study, that they 
had no interest in mathematics, and that 
no course intended only to satisfy 
such a requirement could be expected 
to accomplish much else. 

The specific comments about the 
course were somewThat mixed, and diffi-
cult to evaluate, particularly in view 
of this apparently underlying attitude:. 

Lecture 
The professor was criticized somewhat 

for his manner of lecturing.; he was 
thought to speak indistinctly at times 
and to address his remarks' mainly tO' 

second year 

indication of a lack of interest, although 
it was pointed out by others that the 
poor attitude of the class was respon-
sible to a large extent for the lack of 
an exciting classroom atmosphere. 

The material of the first semester, 
consisting chiefly of logic, generally met 
with approval, though some criticized 
it for being too mathematical. That of 
the second semester, an introduction 
to calculus and analysis, was described 
by some as too elementary for a college 
math course, by others as too advanced 
for the students in the class. 

The textbook first semester was 
praised as being clear, systematic, and 
interesting; the second semester materi-
als were thought to be somewhat less 
readable, but few specific complaints 
were made. 

Pure Generosity 

I t was conceded that the tests and 
homework were helpful and mildly in-
teresting and that grading in the course 
was reasonable to the point of pure 
generosity. In fact, several students 
suggested stricter grading procedures, 
remarking that with test averages 
centering around 25 %, high grades could 
be gotten with no real command of the 
material. 

One common criticism was that the 
lectures tended to follow the textbook 
too closely, to the extent that class 
attendance was really unnecessary. I t 
was suggested that more class time be 
spent in motivational discussions, in 
discussing interesting problems, and in 
covering other areas not discussed in 
the texts. 

The size of the class was also a 
frequent object of criticism; tutorial 
sessions were suggested, as well as 
splitting up the class into smaller 
classes. 

Specific Ideas 
Several students had specific ideas 

for a freshman course to provide a 
more satisfactory method of satisfying 
the' academ' requirement'. These included 

MATHEMATICS 200 
Mr. Ulrich and Mr. Tierney 

The course was universally criticized 
for spending too much time on theorem 
proving, not enough on practical appli-
cations and problem solving. Also, it 
was considered to move a little too 
slowly, developing a small amount of 
material in excessive detail. 

Dr. Ulrich was generally considered 
by those who made good grades to be 
quite a good lecturer. However, it was 
objected that he frequently had difficulty 
doing computations at the blackboard, 
having to redo large sections, and that 
he spoke too softly and indistinctly. 

Those students with poorer grades 
tended to emphasize the dullness and 
lack of organization of the lectures. 

Second Semester 
The course taught in the second 

semester of 1964-65 under Dr. Tierney 
met with general approval by those 
returning forms; he was considered 
to have done an excellent job presenting 
the material. 

Mr. Durst 
The main criticism of this course, 

mentioned on almost all the forms, 
was lack of practical applications. The 
applications that were given were con-
sidered good. Homework assignments 
were described as overly long, with 
mainly problems of a purely computa-
tional nature. , 

Examinations were also considered 
somewhat too long. In general, the class 
was thought to move too slow a pace. 
The textbook used ;n the course was 
praised very highly. -

Many Suggestions 
Many suggestions were made that Dr. 

Durst t ry to speak louder; also, it was 
thought that he should spend more time 
before class preparing example problems, 
in order to be able to work them 
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the blackboard. Some took this as an 
an filstorial approach to the most w e l l ^ 
known problems of mathematics, a uni-
fication of the basic elements of math-
ematics, chemistry, and physics into some 
sort of conglomeration, and a course 
dealing with geometry and or trigo-
nometry. 

Others seemed to feel that any science 
requirement at all would be a waste 
of their time, and that no improvements 
in the content or nature of Math 101 
would solve this problem. 

MATHEMATICS 220 
Mr. Hempel, Mr. Dyer 

Those reviewing Math 220 expressed 
slightly varying reactions to the course. 
It was generally felt that the material 
was presented in an interesting and 
effective manner and provided a fairly 
comprehensive theoretical background. 

I t was pointed out, however, tha t the 
content of the course was misrepre-
sented in the catalog description; some 
students expressed dissatisfaction with 
the lack of correlation to the material 
in Math 100 and 200, and with the lack 
of attention given to problems and 
applications. Specific suggestions were 
that supplementary problems covering 
these areas might be assigned, and that 
more time in class might be spent in 
less formal explanations and discussions 
or in the consideration of specific prob-
lems. 

The textbook received generally very 
favorable comments, but it was suggest-
ed ,that additional materials, principally 
on linear algebra, be made available to 
make clearer certain sections of the 
course material. 

One final comment was that the nature 
of the course might be made more clear 
to incoming freshmen and that the ad-
mission requirements be made more 
strict, so as to avoid admitting those 
without necessary qualifications or in-
terest. 

In spite of these suggestions, most 
people _ indicat^d ^ p ,^u.thu?iasjtdc/ 
proval of the course as a whole. 

satisfactorily and to discuss more com-
pletely the general, methods of problem-
solving. 

Mr. Bray c 

Mathematics 210 is the honors course 
in analysis for those students coming 
out of Mathematics 100 who are pri-
marily interested in theoretical math-
ematics. There was considerable con-
troversy as to just how good an intro-
duction to analysis it provides. 

One faction praised the classical ap-
proach taken in the course, which makes 
minimal use of such concepts as vector 
spaces or topology. They thought the 
course "much more organized (in a 
topical sense, building up to major 
classical theorems) than most other 
math courses, which seem to be one 
theorem after another." 

Another group of students thought 
that this classical approach tended to 
make the basic ideas very obscure. A 
specific example cited was differentia-
tion of functions of several variables, 
the treatment of which made no use 
whatsoever of vector ideas. 

Text Suggested 
Seven of the ten forms returned 

suggested that a text be used, freeing 
the instructor from having to prove 
everything in class. One text suggested 
was Apostol, Mathematical Analysis. 
Four people suggested that more practi-
cal applications be developed, and several 
suggesed that the term paper be omitted. 

Dr Bray was uniformly praised for 
his interest in both his subject and his 
students, and the general conduct of 
the class met with approval. 

MATHEMATICS 310 
Mr. Jones and Mr. Tierney 

1964-65 
With only one or two exceptions, the 

response to Dr. Jones' Math 310 course 

offered in 1964-65 was one of scarcely 
qualified approval. Dr. Jones was cited 
for his command and presentation of 
the material, his stimulation of interest 
among the students, and his willingness 
to answer questions and help anyone 
having trouble. 

The most frequent objection was to 
the lack of a textbook; the, professor's 
notes were thought to be excellent, but 
many said a good text would have been 
extremely valuable, and the references 
on reserve in the library were considered 
to be too advanced to be of much help. 
The examinations and homework assign-
ments were generally described as valu-
able and genuinely challenging, though 
time-consuming. 

1965-66 
For Math 310 under Dr. Tierney, 

offered in 1965-66, only three forms 
were completed; the textbook used in 
the course was thought to be quite 
good, and thus an improvement over 
the previous year. 

The chief objection was the lack of 
lectures covering the material; the 
method of assigning students to prepare 
reports was thought to be a poor sub-
stitute for the professor's lectures, and 
it was suggested that he spend more 
time in class in explanations and discus-
sion. 

Objection To Students 
There was some objection, in both 

years, to the number of unqualified or 
unprepared students admitted into the 
course. I t was felt that the course, 
intended as an honors course in con-
tinuation of Math 220, did not thus 
accomplish as successfully as it might 
have its general objectives. Those stud-
ents who were qualified apparently felt 
that they benefited greatly from it. 
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mathematics 1 

MATHEMATICS 300 
Mr. Douglas 

The most controversial aspects of this 
course, as taught by Dr. Douglas, were 
the Material covered and the grading 
procedures. 

Theoretical Viewpoint 
The course was given from a theoreti-

cal viewpoint and since the greater 
part of the students were engineer-
ing majors this approach met with 
criticism. The major (complaint was 
that very few differential equations 
were actually solved and the relation 
of these to the physical situation was 
not emphasized. 

It would seem that many of the stu-
dents wanted only to know the methods 
to solve differential equations and were 
not concerned with the theory behind 
them. Dr. Douglas, of course, did not 
agree with this point of view. 

Testing Procedures 
This controversy carried over to the 

testing procedures. Many students in-
sisted that the material covered in the 
tests was much too theoretical and that 
it consisted mostly of proofs. Never-
theless, the tests consisted mostly of 
exercises from the textbook and in 
many cases hints were given which, if 
followed by the student^ made the 
problems quite simple. 

A very common complaint was that 
the tests were too long and that the 
graders were too harsh, taking many 
points off for trivial mistakes. These 
factors, together with a certain amount 
of the students' lack of interest in the 
material, .are mainly blamed for the 
very low means on most tests. 

Student-Pitofessor Relationship 
Dr. Douglas is considered a good 

teacher and most students consider his 
lectures very well-organized and clear, 
though sometimes they are given too 
rapidly. A serious problem which was 
present was the relationship between the 
professor and the students. 

Many students entered the course with 
a defeatist attitude and from the begin-

* nirag were--certain that "it was not- a 
good course for them (this feeling was 
predominant among engineering majors), 
and the professor after noticing the 
very poor results of the first exam 
apparently lowered appreciably his 
opinion of his students, and the quality 
of the course seemed to decline after 
this point. 

Another complaint was that Dr. 
Douglas did not permit students to see 
their final exam, thus not allowing them 
to see the mistakes they had made. 

Mr. Ulrich 
Dr. Ulrich's class did cover somewhat 

more the solution of actual differential 
equations, while giving a fair theo-
retical base as well. The emphasis given 
to theory was not enough, though, for 
most mathematics and a few physics 
majors. 

The lectures were quite clear and 
well-organized, although the lecturer was 
not thought to be particularly inspiring. 
Dr. Ulrich did cover certain subjects 
better than the textbook, going deeper 
into them, and these areas were praised. 

The tests in this class were very long 
though not difficult. The length of the 
tests made it almost impossible for 
students to finish, but this was taken " 
into account sufficiently in the final 
grades. 

Mr. Durst 
Very few of the students that took 

this course under Dr. Durst in 1964-65 
returned their evaluation forms (less 
than 10%). The lectures given by Dr. 
Durst were good, but most students 
objected to their being taken straight 
out of the text. It seems that the practi-
cal use of differental equations was 
emphasized to a great extent. 

The textbook used (Coddington, An 
Introduction to Ordinary Differential 
Equations) was "considered by most stu-
dents to be quite comprehensible and not 
to present any particular difficulties. 
Nevertheless, it was felt that it could 
be shorter and covered in less time. 

General Suggestions 
In view of the general response to 

the various sections of Mathematics 300, 
the following suggestions seem to be 
in order: 

j) Two separate courses,, one fox* 
mothematics and physics majors and the 
other for the other science and engineer-
ing majors. Mathematics and physics 
majors cannot be required to take a 
course which teaches only methods of 
solution of differential equations, and 
this seems to be what most engineering 
majors have in mind. 

The course for engineers should then 
emphasize more the solution of equations 
and their use in physical situations. 

ii) The course for mathematics and 
physics majors should emphasize more 
the fact that differential equations 
play a large part in and have an im-
portant relationship to other areas of 
mathematics. 

iii) The length of the examinations 
should be decreased, and the graders 
perhaps instructed to take off points 
only in the case of non-trivial mistakes. 

MATHEMATICS 370 
Mr. Glasser 

Dr. Glaser's Math 370, taught in 
1965-66, received some varied comments 
but a generally favorable reaction from 
the four people turning in review forms. 

Specific aspects of the course which 
were praised were the amount of indi-
vidual attention given interested stud-
ents, the in-class solution of problems, 
the informal classes, the professor's 
command of the material, and the 
clarity and readability of the textbook. 

Except for one student who apparently 
would have preferred a "baby" algebra 
course intended for uninterested non-
math majors, the students were general-
ly pleased with the subject matter and 
the level on which the course was con-
ducted. 

The tests were regarded as reason-
able; other suggestions were that the 
class might be smaller, that discussion 
between students be pei'mitted on home-
work, and that more practical applica-
tions be included, so as to make a 
greater distinction between this . course 
and the more advanced beginning alge-
bra course, Math 371. 

MATHEMATICS 371 
Mr. Connell 

This course presents an introduction 
to fundamental algebraic ideas, and is 
thus basic to mathematics majors. The 
textbook (by Herstein) was widely 
praised; it was agreed that the materials 
it covers ar« made most meaningful by 
numerous examples. Several important 
gaps in the text were supplemented in 
class lectures. 

Dr. Connell's presentation was very 
favorably received, especially regarding 
his capacity for explaining concepts and 
his ability to organize large quantities 
of material and present them clearly. 
Instead of repeating the book's material 
in class, he emphasized those points on 
which the text's account was unclear 
or incomplete. 

The homework load was .thought 
reasonable, or slightly light, though some 
felt it constituted too great a part of 
the final grade. The tests were . con-
sidered good, although some thought 
more should be given. Tests were rela-
tively short and required understanding 
and ability to apply the results covered 
in class. 

Policy Appreciated 
Dr. Connell's teaching policy was 

appreciated. One student commented 
that he "recognizes that students are 
capable of getting a lot of material 
on their own, and lectures accordingly; 
he is extremely patient with students." 
There was a general feeling that the 
course is very valuable for mathematics 
majors. 

MATHEMATICS 340 
Mr. Glasser 

This one-semester course is intended 
to provide an introduction to topology, 
and as such is basic to anyone seriously 
considering mathematics as a major. 
It was widely recommended that the 
course be expanded to a full year (which 
the mathematics department has decided 
to do). 

Dr. Glaser's teaching ability was gen-
erally regarded favorably, although 
many complained that some of the proofs 
were too sketchy and that the pace was 
sometimes too fast. Dr. Glaser was 
considered very understanding with the 
students and willing to assist them in 
clearing • up difficult points. 

The homework was thought to be too 
long, especially since it was pledged; 
however, Dr. Glaser worked many of 
the difficult problems in class. Some of 
the problems that the students were 
expected to tackle had appeared in pro-
fessional journals. 

Boo Hu 
The textbook by Hu was generally 

heavily criticized as being very hard to 
read and understand; it was felt that 
the author tried to cover too much 
material very concisely, giving only a 
bare minimum of explanation; according 
to one student, "Hu goes out of his way 
to make things difficult and compli-
cated." 

The grading and the tests were more 
favorably received than the homework. 
The tests were considered good, and the 
grading took into account the difficulties 
of the material and especially of the 
homework. 

MATHEMATICS 400a 
Mr. Fabes 

The textbook used in Math 400a 
(Ahlfors, Complex Analysis) was criti-
cized as being inadequate for the course, 
especially by the non-math majors. One 
student complained that "Ahlfors reads 
like it was written by a mathematician 
for mathematicians who already under-
stand complex variables and who want 
a reference on the shelf." 

Several students suggested other text-
books, especially Hille's and (for physics 
majors) Dettman's Applied Complex 
Variables. 

Divergence 
There was some divergence of opinion 

on the value and quality of the home-
work, and whether or not it should 
count half the grade. Those who com-
plained, thought, th,a,t t ^ hojriework was 
excessively long and difficult; others 
considered it well-designed, if somewhat 
demanding—that it was challenging and 
encouraged students to think carefully 
about the material and to consult library 
sources. One student suggested that 
whenever homework counts so much it 
should be pledged. 

There were some complaints that more... 
attention was not given to practical 
applications of the material; there were 
suggestions that the need of physics 
majors for training in solving physical 
problems be considered. Some interest 
was expressed in problem sessions. 

Several expressed the feeling that 
while Dr. Fabes was interested in the 
material, he was having some difficulty 
conveying his understanding to the stud-
ents, particularly as regards visualiza-
tion of techniques. 

Opinion was split about evenly as to 
whether Dr. Fabes was concerned or 
indifferent regarding students' problems; 
the favorable opinions corresponded in 
general to the students with better 
grades in the course. 

MATHEMATICS 445a 
Mr. Hempel 

The fii'st semeter of Math 445, as 
presented in 1965-66 by Dr. Hempel, 
consisted of a rapid review of point-set 
topology and an introduction to algebraic 
topology. Although several texts were 
recommended for the course, the presen-
tation followed none. Several students 
were especially unhappy about Homology 
Theory by Hilton & Wylie, which they 
found hard to read, expensive ($17) and 
generally useless for the course. 

Student opinion varied considerably 
regarding the quality of the lectures. 
Some felt that far too many details were 
omitted in the exposition, that it was 
dull and did not exploit the possibilities 
of a potentially exciting course. 

Others thought that Mr. Hempel's 
presentation, although hard to follow 
in class, provided the student with as 
much material as was necessary for him 
to be able to construct complete proofs, 

if he worked extensively on the omitted 
details. 

Two Assignments 
The grade depended on two extensive 

homework assignments and a final; the 
consensus was that the homework was 
worthwhile, although the grading of it 
was poor; the final received mixed re-
views. 

One student wrote, "It is the best 
math final I've ever taken; it has 15 
true-false questions, in which one said 
which and proved it; these questions in-
volve understanding rather than regurge 
ability; the otHP' part was 3 "essay" 
questions (chosen from 7), which called 
for a discussion of the ideas leading 
up to major results—a great testing 
idea in math." 

MATHEMATICS 465 
Mr. Curtis 

This course is intended for those 
mathematics majors intei-ested in ana-
lysis, who like the kind of mathematics 
that combines techniques and results in 
topology and algebra with analytical 
methods; among other topics, the ideas of 
the calculus are generalized into a 
wider setting. 

Because the course integrates so many 
varied mathematical methods and con-
cepts, it is extremely valuable for well-
prepared mathematics majors; however, 
because of this, it is often necessary, 
even for the student with a strong 
undergraduate background in mathemat-
ics, to accept certain results "on faith", 
whenever a thorough exposition of them 
would lead the course too far astray. 

Mimeographed Notes 
The course materials follow mimeo-

graphed notes written by Dr. Curtis; 
tre sonsensus is that these notes are 
very good, except that non-trivial points 
are often ignored in the proofs; it was 
suggested that more consideration be 
given to details in proofs, especially in 
this exposition presented in class, even 
at the expense of sacrificing some of the 
matei'ial. 

In this course, as in other mathematics 
courses, when details in proofs are 
consistently glossed over, students find 
themselves losing faith in the veracity 
of the theorems. It was suggested that 
homework, which is to be checked but 
not graded, be assigned, and that the 
class not meet at 8 A.M. 

Very favorable comments were made 
concerning Dr. Curtis' interest in stu-
dents. For example, "He is always 
patient and never sarcastic. He is a great 
person to have as chairman." 
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BIOLOGY 47", 
Cells and Tissues 

Mr. Philpott 
The three seniors, two biology majors, 

one in biochemistry, who reviewed Dr. 
Philpott's histology course agreed em-
phatically that the course was well 
worth taking. The excellent introduction 
to analysis of electron micrographs, 
together with the emphasis on" current 
research, was considered by all to be 
the particular strength of the course. 

Instruction was rated good to excel-
lent, with praise for Dr. Philpott's 
enthusiasm and interest. One student 
noted that a little more preparation 
could have gone into some of the 
lectures. 

Valuable Materials 
The high quality and value of the 

lantern slides made from electron micro-
graphs was indicated in each review. 
Tlie text, Fawcett and Bloom's Hist-
ology, was considered adequate for its 
coverage of classical histology, and the 
supplementary text, Porter and Bonne-
ville's An Introduction to the Fine 
Structure of Cells and Tissues, was a 
valuable aid in electron micrograph 
interpretation. 

Suggestions for improving the course 
included concentration on electron 
microscopy in lab. The three reviewers 
recommended histology to seniors in 
biology, biochemistry, and medicine. 
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FRENCH 109 

Beginning French 
Bine, Courtine, Foster, Mrs. Jones, Miss 
Jones, Lauderdale, Life, Tappan, 
Touladis, Weber. 

Twenty students returned the evalua-
tion forms. Of these, fifteen were S.. E's 
and there was one architecture major. 
Only two students were taking the 
course because of their major. Thirteen 
gave as their reason the language re-
quirement while eleven (there was con-
siderable overlap) mentioned a desire to 
learn French or a feeling that they 
needed a command of the language. 

Response to the course as a whole 
was generally favorable. Sixteen stud-
ents found the course worth taking and 
of these five were relatively enthusi-
astic while only four students answered 
question IB negatively. Eleven students 
would recommend the course generally; 
two would not. Two students recommend-
ed the course for others in their field 
(political science). 

One of these was also willing to 
recommend it for those in other fields, 
"but not if you really want to speak 
the language." An architecture student 
recommended it "for those who have 
more time to study than architects", 
and a freshman who failed the course 
recommended it for sophomores. One 
Senior S.E. chemistry major would not 
recommend it to upperclassmen or 
to those in his field. 

Course Material Fair 
In evaluating the course materials, 

most students thought L'Etranger (as 
well as Le Petit Prince) was a good 
choice for outside reading, but there 
were dissenters who found the book 
boring or too difficult for a first year 
course. One student praised the novel 
as "Excellent", but suggested that 
several shorter works would have pro-
vided more variety. 

Opinion on the grammar was divided, 
sometimes bitter ("the book is awful"; 
"probably the worst text I have seen at 
Rice1') and on (balance unfavorable. 
Most common complaints were that the 
book was unorganized, making it dif-
ficult to locate specific information, and 
that grammar rules were not reinforced 
in the text and readings. 

Two students found the conversations 
"ridiculous". Favorable reports empha-
sized that the book presented "useful 
French" in an interesting way. One 
student found it well-organized; others 
commented "helpful" exercises and good 
illustrative examples. However, five 
students suggested that the course 
materials could be improved by changing 
the text; one suggested replacing the 
grammar by graded readers as in Ger-
man 100. 

Instruction is difficult to evaluate 
fairly because of the dearth of re-
sponses: only one to three students 
replied from any one instruction group, 
and opinion was often divided even in 
such a small sample. Few students 
gave either very high or very low rat-
ings, and most comments seemed at-
tempting to be constructive. 

Some Instructors Praised 
Mr. Foster and Mrs. Gloria Jones 

each were evaluated by a single student, 
and each was rated as excellent. Mr. 
Foster was especially praised for the 
classroom atmosphere of his sections. 
Mrs. Jones' evaluation emphasized her 
interest in the students and the fact that 
she demanded hard work. 

Mrs. Lauderdale also was praised for 
the interest shown in her students and 
in the matei'ial, which helped make the 
class interesting. Mr. Life received a 
"good" rating from a student, who 
praised his emphasis on oral work and 
"interesting and fun classes." However, 
another student criticized his emphasis 
on "rote exercises" at the expense of 
a "feel" for French, and a third, who 
failed the course, found classes "boring." 

Dr. Tappan received one "good" and 
two "fair1" ratings. He was criticized 
for giving insufficient spoken and writ-
ten work, for too little emphasis on 
vocabulary, and for "superficial" gram-
mar presentation. One of Mr. Blue's 

students found "class time fairly well 
spent," but critiaed the lab; another 
suggested more individual attention in 
lab. 

Miss Courtine received only one rating, 
from a student who failed the course. 
He found her "interested in helping the 
students," but critized the tests and 
the "inadequate and arbitrary" presen-
tation of grammar; he also suggested 
more use of the language lab. 

Criticism of Mr. Touladis included 
his apparent difficulty in understanding 
and answering satisfactorily the ques-
tions of students puzzled by the gram-
mar. More emphasis on specific grammar 
rules, as well as closer correlation be-
tween the instruction and the text, were 
suggested. While the instructor was 
praised for speaking French in class, 
it was felt that students should be made 
to speak more French. 

Mr. Weber also had apparent diffi-
culty in "getting across" to students. 
His lab sections and "subjective grading" 
were also criticized. 

Speaking vs. Grammar 
General comments centered on two 

areas: the question of more French and 
requests for better grammar presenta-
tion. A number of students who seemed 
interested in acquiring a "feel" for 
French and French culture felt that 
there was insufficient emphasis on this 
aspect, in particular on learning to 
speak French. 

A number criticized the labs as not 
very helpful: comments ranged from 
suggestions for improvement—for in-
teresting tapes, slower speeds, more 
individual attention—to proposals to 
abolish lab as a waste of time or make 
it voluntary. 

Students seemed to want as much 
of the class as possible to be conducted 
in French, but one student who proposed 
this also suggested that complex gram-
mar rules should not be introduced, in 
a foreign language. There were sugges-
tions that students be made to speak 
more French in class; one student sug-
gested use of "informal conversations" 
rather than increased oral drill to im-
prove speaking ability. 

Another group of students were less 
interested in ..learning French for 
French's sake than in acquiring the 
basics of grammar and vocabulary. 
Their comments reflect this: there were 
several requests for a greater emphasis 
on grammar rules through use of drills 
and reviews, although other students 
complained about too much "rote work". 

These students also tended to criticize 
the text as unorganized and placing 
insufficient emphasis-on grammar rules. 
Two students opposed the third year 
language requirement on the grounds 
that two years of "intensive study" 
would provide an adequate background 
in the language. 

e Trends Seen 
Almost no position was without op-

position, but certain trends can be out-
lined tentatively. One is that the quality 
of instruction covers a fairly wide range 
and has a good deal to do with the 
success of the course; another is that 
the students see the course as ideally 
going in two directions—towards pain-
less French with an emphasis on culture 
or towards a sort of cram course of 
grammar rules and vocabulary—which 
must be interesting at the same time. 

FRENCH 200 
Miss Courtine, Miss Gerstel, Mr. Hodges, 

Mr. Robertson, Mr. Shelton 
An Introduction to main currents in 

French literature: Emphasis on intensi-
fied oral, written, and translation prac-
tice. 

Of the 29 people who evaluated £he 
course, about half said that the course 
was not worth taking. One student who 
had received a grade of 1 summed up 
the objections „by commenting: "I am 
illiterate in French." The most common 
criticism was that the teachers spoke 
little or no French in class (with the 
exception of Miss Courtine and Mr. 
Robertson). 

Other criticisms included these: that 
the pace was too slow; that there was 

no challenge; that there was no im-
provement in writing, speaking or com-
prehending French; that, "exams were 
designed to stifle thought." 

Partly because of these facts, many 
students felt that they could have spent 
their time more profitably in courses 
in other fields. This was especially the 
case with Science-Engineering majors, 
who commented that the reading ma-
terial held no interest for them. 

Of the people who said that the 
course was worth taking, several quali-
fied their evaluation with, "only because 
it is required for a degree." Some 
people complained that grammar was 
not emphasized enough, while others 
said that the grammar review was 
repetitious, unstimulating, and unneces-
sary. Several people praised the course 
as an introduction to French literature, 
though others wished that the literature 
had been discussed more fully (see 
below). 

Pace Slow 
With regard to the quality of the 

instruction, the ratings were as follows: 
Excellent—3; Good—6; Fair—13; Poor— 
14. The most common objections were 
that the instructors either could not or 
would not speak French. Other very 
common remarks were: that the pace 
was too slow; that it was easy to get 
a good grade while learning nothing; 
that not enough written French was 
required. 

Some students wanted practice in 
writing essays; they claimed that the 
tests emphasized translation and plot 
summary of the readings, with no dis-
cussion of their literary worth. 

Courtine and Robertson Favored 
The few students who replied from 

Miss Courtine's and Mr. Robertson's 
classes were much more favorable. 
These teachers spoke more French and 
tried to teach something about the 
liter a t'une. Students were .glad that 
Mr. Robertson did not use departmental 
exams, and complained that Miss 
Courtine did. 

In reply to the question,. "What 
would you suggest that would improve 
the method of instruction?" the general 
opinion was quite clear. Almost every 
student wanted to have more French 
spoken in class. Some wanted the second 
semester to be conducted entirely in 
French. They wanted more demanding 
exams and practice in writing essays, 
both for homework and on exams. 

The course materials were rated 
mostly as "Good" or "Fair" but opinions 
conflicted on almost every aspect. Most 
students said that the grammar book 
was repetitious and badly organized, 
that the stories were very interesting 
and that the "Cinq Comedies" were not, 
but opposite opinions were expressed on 
all these points. Many students wanted 
to read more contemporary literature, 
with "more real literary criticism." 

Qualified Recommendations 
About half of the students said that 

they would recommend the course to 
others, but some specified, "only because 
it is required for graduation." 

In "further suggestions and com-
plaints," people said that: All grammar 
should be covered in French 100; that 
the department should review second 
year instruction; that good students 
should skip French 200. Some people 
suggested a lab for second-year French, 
and several suggested instituting two 
levels of the second year, for slow and 
gifted students. They complained that 
they did not feel prepared for third-
year French. 

In summai'y, while some students were 
opposed to having to take any foreign 
language in any form, the great majority 
would have been quite willing to learn 
French, but did not feel that they had 
been given the opportunity, The ten-
dency in the evaluations was to ask 
for more work and more' challenge. 
Students would prefer an intensive, de-
manding course in the first and second 
years to a boring, unprofitable one. 

FRENCH 300 
Mr. Shelton 

A thorough study of French manners 

as reflected in selected French dramatic 
masterpieces, as well as the study of 
the different arts in each historial 
period. 

The four students who returned forms 
for French 300 had taken the course in 
order to satisfy the third-year language 
requirement and for this reason, felt 
that the course was worthwhile. Other-
wise, they felt that the course consisted 
of "pure busy work" and "duplication 
of material and methods of French 200." 

The instruction was particularly criti-
cized for "uninspired presentation," and 
"too much attention to unimportant 
details rather than ideas in literature." 
The students suggested more French 
speaking in class, clearer and more 
definite assignments, less subjective 
grading, less emphasis on class attend-
ance, and elimination of busy work. 

The course materials were considered 
good, but the treatment of the materials 
was criticized. One student recommended 
reading and discussing contemporary 
French publications: Match, Figaro, Le 
Monde. Other criticisms of the course 
were the poor class attitude and partici-
pation, the attendance requirements and 
notebooks, and the grading and tests. 

The course was generally :not recom-
mended. 

FRENCH 310 
Mrs. Raaphorst, Mr. Tappan and 

Mr. Lecuyer 
(2nd Semester) 

A comprehensive survey of the main 
currents in French literature from its 
beginning to the present. 

Of the 18 reports for French 310, 16 
students felt that the course was worth-
while and a particularly good survey of 
French literature. Praise was given to 
to the course materials, the amount of 
reading required, and the language skills 
gained from the course. 

However, the majority of reports 
criticized the superficial treatment of 
the material, "uninspiring class ses-
sions", and poor class participation, 
which was blamed partly on the instruc-
tor's attitude in class. 

Mrs. Raaphorst Praised 
Mrs. Raaphorst was praised for her 

knowledge of the material and the 
amount covered, and for her speaking 
in French. Five reports commented 
that the instructor was "close-minded" 
and would not admit any interpretation 
but her own, and that she showed 
"favoritism" in class. Two students felt 
that she "seemed hostile" and intimi-
dated the students", while two others 
felt that she did not understand the 
students' questions. 

Two others felt that the grading was 
arbitrary. One student (who had made 
a 1 in the course) who also felt that 
the grading was subjective suggested 
that the "grading standards, i.e. gram-
mar or content of ideas, should be 
established before the first exam." 

The instructor's "use of directed 
questions limited student participation" 
and several students felt that more class 
discussions with less emphasis on ques-
tions which demand a word or summary 
answer rather than "valid ideas" would 
improve the course. Three others sug-
gested a "modification of the instruc-
tor's outlook." 

A more favorable impression was 
received from students in Mr. Tappan's 
and Mr. Lecuyer's sections the second 
semester. There were also several sug-
gestions for limiting the size of the 
class or separation of the French majors 
and other interested students and those 
who merely take the course to satisfy 
third-year language requirements. 

The textbook was considered excellent; 
it is well-written and provides good 
coverage of the literature. Other favor-
able aspects of the course were that the 
papers were written in French. How-
ever, the tests were criticized for too 
much concentration on details rather 
than on ideas. 

French 310 was generally recommend-
ed for students in any literature field, 
for French majors, and for those who 
need to fulfill language requirements. 
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GERMAN 100 s 
Stiff 

Forty-nine evaluations were returned 
for German 100. Most of the students 
felt that the course was adequate as 
a basic German course. The grammar 
text was generally considered good, al-
though in need of revision. Many of 
the students said that the outside readers 
were interesting; however, the necessity 
of looking up each word made reading 
them only an exercise in "dictionary 
thumbing." The suggestion was made 
that if the text were revised, a reader 
could be written to be used with the 
grammar text. 

Although the labs were considered 
to be a good idea, most s tudents fe l t 
t h a t drastic changes need to be made. 
Several s tudents suggested tha t lab 
workbooks should be provided so t ha t 
the students could see the printed word 
as he listens to the tapes. Many sug-
gested t ha t the teachers supervise the 
labs more closely, assist ing the students 
and correcting pronunciation. The f i lms 
shown in lab were termed "useless" 
because the nar ra t ion was usually too 
f a s t to be understood. The suggestion 
was made t h a t the mater ia l be discussed 
in class before it is presented in the 
labs. 

In many cases the students fe l t t ha t 
the professors "made the course," giving 
excellent explanations on points which 
the t ex t presented ambiguously. Mr. 
Van Houten 's mimeographed assign-
ments were considered by one student 
to be " the most useful p a r t of the 
course." Students commented tha t they 
enjoyed the relaxed atmosphere of Mr. 
Slayton's class, and Mr. Lowe's well-
planned presentation was praised. Many 
students called Mr. Milburn's classroom 
techniques excellent and Mr. Dvoretzky's 
challenging. Most students fe l t t ha t the 
gradua te students teaching German 100 
were good although there was some 
complaint t h a t several showed no inter-
est in teaching and were continually 
unprepared. 

More Conversation Needed 
The main suggestion for improvement 

was t h a t more emphasis be placed on 
conversation. Some students thought 
dictations would be a profi table ad-
dition to the course. Some memorization 
of conversations might give the students 
a feel f o r the language. Students fel t 
tha t more German should be spoken 
in class and tha t by the second semester 
the entire class should be conducted in 
German. Several students suggested un-
graded speaking practice in the fo rm 
of "conversation sessions" to occasionally 

replace the hour in lab. 
Several felt that not enough credit 

hours were given for the course. They 
felt that the labs and classes should be 
combined to make an actual f ive hour 
course with four hours of credit given. 

One problem in the first year course 
is the variety of standards desired by 
different instructors. There was no 
standardized content for the courses yet 
all students were expected to know the 
same material at the end of the year 
to pass a departmental examination. 
Students felt that this was an unfair 
method of testing their knowledge. 
Either a syllabus should be set up for 
all the German 100 classes, or else the 
departmental exam should be eliminated. 

GERMAN 201 
Staff 

Ten evaluations were re turned fo r 
German 201, Scientific German. Students 
fe l t t ha t the reading selection was good, 
and tha t scientific and l i te rary mater ia l s 
were combined in the proper proportion. 
Many fe l t t ha t the assignments were 
f a r too long and time-consuming fo r 
the value gained. Students praised Mr. 
(Stavenhagen^s teaching methods; he 
required no needless busy work, and the 
students were able to learn more under 
less pressure. Mr. Van Houten's review 
of g r a m m a r was praised; s tudents in 
other sections sugested tha t more g ram-
mar be studied. 

GERMAN 205 
Staff 

Thirty-f ive reviews were submitted 
on German 205, Li te rary and Scientific 
German. The most f requent criticism 
of the course was t h a t there was too 
little emphasis on conversation. Many 
students fe l t t ha t they had obtained a 
good reading ability, but were unable 
to speak the language. The other ma jo r 
complaint about the course was the 
language lab. I t was suggested t h a t the 
tapes be improved and tha t the lab be 
oriented toward conversation. 

The literature text, The German 
Heritage, an anthology containing ex-
cerpts frbm the works of major German 
writers, was praised by some students 
but others would have preferred study-
ing fewer complete works; they felt that 
the approach to literature through ex-
cerpts was too superficial. 

The g r a m m a r text, Review and Pro-
gress in German, was generally un 
popular; it was suggested t h a t the 
addition of a g rammar text which would 
complement the Louis text used in Ger-
man 100 would help provide continuity 
in the course sequence. Some science-
engineering students fel t t ha t more 

french literature 
FRENCH 320 

French l i terature of the seventeenth 
century. 

Mr. Tappan 
This is a good course for French 

ma jo r s or f o r the student with back-
ground in French l i terature; the students 
should be able to understand spoken 
French. The course was not recommend-
ed fo r f reshmen or for a student who 
has jus t completed French 200. All five 
of the students who returned forms fo r 
the course fe l t t ha t the course was 
worthwhile; one said tha t the course was 
part icular ly worthwhile fo r the "good 
knowledge of 17th century French li tera-
tu re presented." 

One student fe l t t ha t she had gained 
no improvement in language ability 
f r om the course. Four students com-
mented tha t the instruction was good, 
but two criticized the instructor 's lack 
of interest in the subject and the f ac t 
t ha t there was "no life in the presen-
ta t ion." Several considered the class 
"boring". 

The fac t t ha t the course was t a u g h t 
in French received special praise, and 
one student suggested more French 
spoken in class. 

There was divided response on the 
evaluation of the course materials. All 
felt that the readings gave a good 
background in 17th century literature 

and covered "worthwhile" authors. One 
objection was placed agains t the novel 
read (L'As t ree) and the t e rm paper 
topic. This s tudent suggested leaving out 
L 'Astree and using texts with footnotes. 

The students fe l t tha t the course 
would be improved by more class dis-
cussions, more lively presentat ion by 
the instructor and deeper coverage of 
the mater ia l . One student suggested 
a " revamping" of the reading list. 

FRENCH 330 
French literature of the eighteenth 

century. 
Mr. Topazio 

Both s tudents who re turned forms 
fo r French 330 agreed tha t the course is 
well worth tak ing fo r the high quality 
of both the mater ia ls covered and the 
instruction. The course mater ia ls are 
excellent because of the course's com-
prehensive coverage of eighteenth 
century French l i terature, especially the 
"concentration on key wri ters and major 
works of the period." 

The instructor is "lively, interesting, 
and open-minded," and the instruction 
is of high quality because of his "under-
s tanding and love of the period and his 
ability to project the personali ty of 
a specific wri ter , as well as the tone 
of the entire period." 

Closer analysis and discission of 

scientific reading materials should be 

added. 

Miss Patrick, Dr. Schubert, and Dr. 
Kreuzer were all praised for their 
interesting comments in class about 
Germany and German life. Students 
felt that the oral work in Dr. Kreuzer's 
class was good, and that Dr. Schubert 
was particularly helpful to the individual 
student. Dr. Lehnert's students liked 
his conducting of the class in German, 
his promotion of individual responsi-
bility, and the additional reading of 
Durrenmatt's Die Physiker first semes-
ter. 

GERMAN 305 
Staff 

Nine evaluations were re turned on 
German 305, and all of the students 
agreed tha t more emphasis should be 
placed on the conversational aspect of 
the course. Several s tudents commented 
tha t the course should be conducted 
entirely in German. Students praised 
Mr. Van Houten's well-planned and 
interest ing class periods, and his assign-
ments, which one student called "almost 
fun ." The reading mater ia l was con-
sidered of generally high quality. Stu-
dents especially enjoyed the German 
newspapers read in Mr. Stavenhagen's 
class. 

Several students fel t t h a t g rammar 
as such should not be t augh t in a 
300-level course, but t h a t g rammar 
skills should be developed through the 
wri t ing of short papers . Students com-
plained about a rb i t ra ry grading in some 
sections, and personality conflicts les-
sened the effectiveness of the instruc-
tion in other sections. Those in Mr. 
Kreuzer 's section enjoyed the oppor-
tuni ty of studying under a native Ger-
man and consider his interest in the 
s tudents to be an important fac tor in 
making the course successful. 

GERMAN 339 
Mr. Dvoretzky 

Two evaluations were re turned for 
German 339. The s tudents fe l t t ha t the 
course was excellent with regard to 
organization and presentat ion of ma-
terial. The course was well s t ructured 
and the lectures were interest ing and 
valuable, and covered the high points 
of German l i terature. The course ma-
terials used were fe l t to be adequate 
although i t was suggested that in many 
cases the entire work should be read 
instead of only excerpts. The main com-
plaint was tha t the tests , a l though in-
terest ing exercises, dealt too much with 
minutia. 

works covered was suggested, as well 
as more challenging paper topics. The 
course requires much reading, and is 
highly recommended, par t icular ly to 
French majors . 

FRENCH 350 
French romantic poetry and novel— 

fall semester. 
French romantic drama—spr ing 

semester. 
Mr. Bourgeois 

Of the two evaluation forms returned, 
both agreed tha t the instruction and 
the course mater ials in French 350 were 
very good. The mater ia l fo r the course 
is well-chosen and comprehensive, and 
the instructor is par t icular ly effective in 
"impressing certain basic concepts" of 
the l i terature of the period and in 
conducting interest ing classes." 

Class discussions and participation 
are good, bu t "more flexibility of in-
te rpre ta t ion" should be encouraged in 
class to st imulate class opinions and 

•more discussions. The 2 forms were 
re turned by a French major , who took 
the course because it was required by 
the major , and by a non-French major 
a t t rac ted by the mater ial covered. 

The course was recommended to non-
majors a s well as majors . 

FRENCH 450 
French realism and natural ism in 

levels of the nineteenth century. 

GERMAN 390 
Mr. Kahn 

Two forms were returned for Ger-
man 390. Students felt that not enough 
material was covered and that progress 
was too slow. It was suggested that 
the reading requirements be increased 
and that several short papers in Ger-
man, rather than one long paper in Eng-
lish, be assigned. 

Although the students liked the idea 
of some informal discussion, they felt 
it would be beneficial if Dr. Kahn would 
lecture more extensively on the works 
and on the general characteristics of 
the period, instead of having the entire 
class depend on student interpretation. 
Students praised Dr. Kahn for speaking 
German in the class but felt that "to 
the point" lectures in German were defi-
nately needed. 

GERMAN 370A 
Mr. Lehnert 

Three evaluat ions. returned forms on 
German 370a. The course was praised 
for the method of approach used by 
the instructor, techniques learned in 
d o i n g critical research, and the 
thoroughness with which the mater ia l 
was covered. A criticism was t ha t there 
was not enough German spoken in class; 
lectures are mostly conducted in Ger-
man, bu t class discussions are usually 
in English. I t was suggested t ha t the 
instructor assign three or four short 
papers, instead of two long ones. 

The work load was heavier than usual 
but not overly demanding. Informative 
and well-prepared lectures were praised. 
I t was suggested tha t more background 
be given concerning the period in which 
Hofmannsthal "wrote. The use of out-
side sources and the wri t ing of research 
papers contributed to student interest . 
Choice of materials , reading assign-
ments, f inal examination, and method of 
grading all were considered very fa i r . 

LINGUISTICS 400 
Mr. Lowe 

Two forms were re turned fo r Lin-
guistics 400. This was a new course 
this year and seems to have been suc-
cessful in inspiring interest , for the 
request for more courses in linguistics 
was made. Dr. Lowe, described as both 
understanding and sarcastic; was praised 
for his unique methods of instruction, 
and the course was fe l t to he good 
preparation for fu r the r language study. 
The complaint was made tha t the text 
was dull and should be replaced. I t was 
suggested that the course could be im-
proved by the addition of more outside 
reading. 

Mr. Bourgeois 
Of the four reports on this course, 

two had taken the course for their 
major , and two had taken the course 
because they wanted a command of the 
material covered. The course was par -
ticularly praised for having a small, 
responsive class and for the quality of 
the instruction. Dr. Bourgeois has an 
intensive knowledge of the mater ia l 
and of the period, and takes an interest 
in the psychology of the authors and 
the characters of the novels. 

Students appreciated that the course 
was conducted entirely in French and 
tha t the paper topics were good and 
well-graded. The reading mater ia l was 
considered excellent, but two studenfs 
thought t ha t the numB'&p of texts read 
was much too small and recommended 
an extension of the reading list and 
the number of papers in order to more 
thoroughly cover the period. 

One criticism was that while the 
course mater ia ls were excellent in detail, 
there is too much emphasis on Stendhal 
and not enough on large trends. One 
student fe l t tha t the pace of the course 
was too slow and recommended increas-
ing the number of texts. The course was 
recommended for French ma jo r s and 
those with a good background in French. 
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GREEK 100 
Mr, Heath 

Two forms were -returned for the 
course. There was concurrence on 
almost everything. 

Greek 100 was particularly recom-
mended for the quality and variety of 
the reading selections. The instructor 
was praised for his understanding of 
the difficulties of the complex syntax, 
his avoidance of busy work and his 
competence. 

The organizational layout of the text 
was criticized, but the value of the 
reading selections therein partially re-
deemed it. The grading system was 
commended by both students as "liber-
al." The tests were termed "fair and 
comprehensive." One student suggested 
that weekly quizzes might provide an 
impetus for keeping up. The course was 
generally recommended. 

RUSSIAN 200 
Mr. Skarginsky 

Most of the eight evaluators of Rus-
sian 200 took the course to fulfill re-
quirements, but did not feel it was 
worth taking. Although the instruction 
Avas good, the material was considered 
poor. 

The major problem in instruction was 
the difficulty in communication between 
student and professor. However, if 
more challenging materials and texts 
had been used, class time would not 
have been wasted on boring recitation 
of temporarily memorized conversations. 
The large size of the class in the fall 
semester of 1965-66 was felt to be a 
disadvantage. The main suggestion for 
improvement of the course was better 
use of class time and inclusion of better 
materials. 

advanced chemistry 

(Continued from page 13) 
areas. However, the material covered 
was considered important and one stud-
ent stated that the experience gained 
from the lab was valuable in summer 
work. 

Most students rated Dr. Brooks' in-
struction as fa i r or good. The most 
frequent complaint was lack of prepa-
ration leading to disorganized lectures 
and uncertainty in presentation. One 
student would have preferred more 
rigorous development of theory in the 
lecture, but Dr. Brooks' expansion of 
text material was appreciated. The pro-
fessor's attitude toward the students 
was cited as "antagonistic" and "con-
descending," although most realized that 
lie was willing to discuss questions 
outside of class and was quite available 
for fur ther explanation. 

Text Rated Good 
The text by Moore was rated "good" 

and is probably the best overall text 
available for this level course, although 
it sometimes lacks rigor in derivations 
and makes little at tempt to tie sections 
together for some overall scope. The 
lab text was considered "good" but one 
student noted tha t it did not always 
suggest the most accurate techniques. 

The laboratory itself was rated ex-
cellent by one student due largely t o ^ 
the freedom of experimentation allowed. 
There was unanimous criticism of the 
equipment which is often old or unavail-
able. Two students commented tha t the 
lab reports themselves required too 
much time to receive a decent grade. 
One specific suggestion was tha t it not 
be necessary to change lab partners a t 
semester. This has meant that the fields 
open to a student in the second semester 
are limited because if his new par tner 
had covered one area f i r s t semester, 
he cannot now run experiments in. tha t 
area since this would only be repetition 
for his partner. 

Homework Changes Suggested 
An important par t of physical chem-

istry is the approaching of specific 
problems, derivations and experimental 
data. Individual problem solving is a 
vital pa r t of the learning process 
hence, the necessity for homework 
assignments. Nevertheless, homework 
was often deemed excessive an# too 

RUSSIAN 100 
Mr. Jitkoff 

Mr. Skarginsky 
The majori ty of the fourteen evalua-

tors signed up for Russian 100 because 
it was required for a major or a de-
gree; some took it because they fel t 
a need for a command of the material. 

I t was generally agreed t h a t the 
course was worth taking, particularly 
with regard to the thorough study of 
grammar. However, it was pointed out 
that lack of conversational practice in 
both lab" and class was a weak point 
of the course. Except for the lab, the 
course materials and instruction were 
considered good. Suggestions w e r e 
made concerning use of labs; students 
desired improvements in the format of 
the tapes, and inclusion of more oppor-
tunity for student response. 

Most students felt tha t the insruc-
tion of the two professors was com-
petent and that both showed interest 
in the student. However, Dr. J i tkoff 's 
class explanations were vague, and Dr. 
Skarginsky's lack of ability in English 
sometimes made communication be-
tween instructor and student difficult. 
Due to the amount of time spent in 
preparation for class and to the rapid 
pace of the course it was recommended 
particularly to students interested in 
languages. 

SPANISH 100 
Returns for this course totaled five 

and represented four different instruc-
tors; the importance of the individual 
instructor in determining the quality 
of the class is obvious. Dr. Castaneda's 
students had no major complaints, and 
felt they were learning the language 
and moving ahead rapidly. His "format 

often assignments preceded lecture ma-
terial. 

The suggestion made here was that 
sample problems be madq available and 
that assignments be due on a weekly 
basis or at the conclusion of units ra ther 
than for every class period. This would 
perhaps bring unity to the material 
and allow more opportunity to absorb 
the theory before being forced to work 
out applications. A special weekly or 
biweekly problem session was suggested. 
Thus, time could be devoted to problem 
solving without taking valuable time 
from the development of the lectures. 

Grading of the course was considered 
very fa i r and exams which were usually 
take home exams were cited as "instruc-
tive." The course is valuable for most 
students in scientific fields in both the 
material presented and the skills intro-
duced. A better balance in the areas 
covered and a few modifications in 
organization would allow the course 
to require no more ef for t f rom the 
student than the. material itself de-
mands—enough in any case. 

CHEMISTRY 401 
Mr. Magid 

All five students evaluating Chemistry 
401, the advanced organic chemistry lab 
course taught by Dr. Lewis and Dr. 
Turfter, thought that the course- was 
"worth taking, particularly with regard 
to lab techniques" and tha t the instruc-
tion was excellent. There was much 
praise for personal attention given to 
the students by both teachers. (The only 
suggestion for improving their teaching 
methods was "Raise their salaries.") 

The course is remarkable in being 
the f i r s t chemistry course a major 
encounters with a "non-cookbook" lab. 
Besides this, the people reporting prais-
ed the organization of the material 
covered, the easy access to needed equip-
ment, the interesting reactions en-
countered, and the good practice in 
keeping a notebook. Two of the students 
recommended the course "generally to 
science majors ." 

The only suggestion for change in 
the course was to schedule the course 
the sophomore year, to enable students 
to work on multiple step syntheses in 
the junior' year. If this change resulted 
in a larger number of people in the 

and presentation" of material are ex-
cellent; his teaching, imaginative. How-
ever, in the case of instructors Lauder-
dale, Munos and Siracusa, the students 
felt they were not moving fast enough 
and that the course was elementary or ̂  
even boring. There was a definite lack 
of conversation and communication in 
the classroom and an overabundance of 
drill. 

Drs. Castaneda, Lendinez and Sira-
cusa are the co-authors of the pilot text 
used this year. I t is excellent. The lab 
exercises are coordinated with the text, 
which offers a good opportunity to gain 
skill in the language via familiar ma-
terial. Lab attendance was not always 
mandatory, depending on the instruc-
tor; this was criticized. 

SPANISH 200 
Sr. Lendinaz 

The five students who returned forms 
for this class all entered it because 
they felt they "needed a command of 
the material covered." With one excep-
tion they all made l ' s . Yet each em-
phasizes tha t the course isn't easy. 
Often the reading was difficult, but 
most thought it excellent. The opinion 
of the grammar book was lower; it 
was felt tha t a text offering a greater 
challenge should be found. Also, the. 
introduction of supplementary materials 
such as newspapers and magazines was 
suggested. 

The instruction is excellent. Sr. Len-
dinez, described as both likable and 
a little sarcastic, speaks mostly Span-
ish in class. Nevertheless there were 
utter pleas for NO ENGLISH IN 
CLASS. Sr. Lendinez emphasizes indi-
vidual performance and class partici-
pation; he has an interest in each stu-
dent and his ability to express himself 

course, it would detract f rom one of 
the best features of the course—the 
personal attention available f rom Dr. 
Turner and. Dr. Lewis. 

CHEMISTRY 400 
Mr. Magid 

Of the ten people who evaluated 
Chemistry 400, Dr. Magid's Advanced 
Organic Chemistry course, 100% fel t 
that the course was ideally suited to 
their needs, and tha t the instruction 
was excellent. The most impressive 
features of the course seemed to be 
the homework (which was optional, and 
very helpful as a study tool), the exams 
(which most people found fa i r and 
representative of the material covered), 
the enthusiasm and organization of the 
professor, and the sort and amount of 
material covered. 

geology 
GEOLOGY 200a. 

Mr. Rogers 
Geology 200a. is an introductory sur-

vey of the findings" and investigative 
methods of the earth sciences. The 
material is presented from an academic 
viewpoint and is designed to meet the* 
general interests of students of varied 
backgrounds in the supporting sciences. 

The responses f rom 27 reviewers 
indicate a mixed reaction to this type 
of course - eight appreciated its general 
scope and academic orientation and five 
lamented the lack of emphasis on 
"facts" and rigorous examination of 
supportive theory (especially with, re-
gard to meeting the interests of geology 
majors) . 

On the mat ter of testing, while there 
were a few who regretted the lack of 
factual material called for, most approv-
ed the testing techniques, which required 
the logical application of basic geologic 
principles to specific problems. Some 
found it a "st imulating" learning ex-
perience, and a few suggested that 
more class time be spent on such 
exercises. 

Excellent Teacher 
I t seems tha t the best attr ibute of 

the course is its instructor. Dr. John 
Rogers won a unanimous vote of appre-

naturally in Spanish. There is also an 
emphasis on grammar as a t o o l of 
speech. Consequently, the large amount 
of conversation and discussion in the 
class is "great" for improving both 
speech and grammar. 

Even though this is a 200-level lan-
guage course there is no evidence of 
the usual problems attached to such 
intermediate courses. It is felt that 
this is the direct result of the really 
fine instruction of Sr. Lendinez. 

SPANISH 340 
0 Sra. Leal de Martinez 
I t is obvious f rom the evaluations 

returned tha t the high quality of Span-
ish 340 is due almost entirely to the 
instructor. A stimulating and informa-
tive lecturer. Sra. Leal de Martinez 
speaks nothing but Spanish; consequent-
ly a good working knowledge of the 
language is a necessity for the student. 

The material read was excellent and 
well-chosen. The reading was thorough-
ly covered in lectures which demon-
strated the instructor's intimate knowl-
edge of the subject. I t was fel t tha t 
more forms of literature other than 
drama should be included, yet a t the 
same time students fel t the class could 
move at a more comfortable pace if 
the generally heavy course load were 
lessened. There was a complaint re-
garding the easiness of exams as well 
as the speed at which the instructor 
sometimes speaks. 

SPANISH 300 
Sr. Lendine 

Depite the exciting subject matter , 
the enthusiasm of the students was 
greatly dampened by the material used. 
The book, a very elementary historical 
survey of Spain, was factual enough, 

(See SPANISH on page 26) 

Several people, however, felt «that the 
outside reading could have been better. 
The texts used, written by Cram and 
Hammond in the '64-'65 term, and Gould 
this year, were called difficult or im-
pertinent. Suggestions for improvement 
included more mimeographed notes (Dr. 
Magid did hand out some of these.), and 
extension of the course to two semesters. 
There were several requests for more 
homework problems. 

The professor was praised for his 
enthusiastic instruction and for his 
stimulation of thought, ra ther than 
demand for repetition of the notes on 
tests. A majori ty of evaluators recom-
mended the course for people outside the 
area of chemistry. "Should be required 
for biology and biochemistry majors," 
was a typical comment. 

ciation from the reviewers who described 
him variously as "a fine speaker," 
"excellent teacher," "interested in stud-
ents," "delightful lecturer," "humorous," 
"cheerful," "a personable man who likes 
to teach." Field trips conducted by 
Dr. Rogers were also popular. 

The major complaints centered around 
the oversized ' class, especially where 
labs were concerned. Although the sub-
ject mat ter of the labs was "well 
organized" and "interesting," too many 
students often made them "hectic." The 
text was voted down on general grounds 
(15-4), and the 8 o'clock hour of classes 
received five disapproving votes. The 
course was recommended to sophomores 
and juniors generally. 

GEOLOGY 201b. 
Mr. Lankford 

Historical geology deals with the 
major time divisions of the earth's 
history and the succession of life forms 
upon which they are based. Reviewers 
indicated tha t the lectures were well-
organized and well presented, but tha t 
the lecturer tended to follow the text too 
closely. The material is interesting* the 
text quite illustrative, and in general, 
one gains a reasonable perspective of 
geologic time. 
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The Rice Thresher 
section 4 

a 

HISTORY 100a, b 
Mrs. Drew and Mr. Straka 

"Europe Since 1500," History 100, 
lies somewhere between good and ex-
cellent in the minds of those who have 
reviewed it for this report. Among the 
comments received from the 84 differ-
ent evaluators, those favorable to the 
course f a r outweighed those opposed 
to it. However, a vast majority of 
critical statements were aimed at the 
tutorial system—leading to conclusion 
that this method of instruction has, for 
all intents and purposes, failed here. 

The general picture the students 
gained from the course was considered 
valuable, and many students recom-
mended History 100 as an important 
background for philosophy, fine arts, 
and language, as well as history. Be-
sides having obtained an overall im-
pression of the modern European ex-
perience, the greater number of com-
mentators believed that they had ac-
quired a good command of the facts 
and details to which they had been ex-
posed. 

Assignments Criticized 
The most favorable remarks centered 

upon the course materials, particularly 

american 
HISTORY 110a, b 

Mr. Masterson 
Fifty-nine reviews were submitted for 

History 110: eleven by students who 
had taken the course prior to the cur-
rent academic year; forty-one by pres-
ent freshmen; seventeen by sopho-
more and one by a junior. Almost all 
replied that they took this basic course 
in "American History" to fulfill some 
type of requirement—degree, major, 
teaching certificate, law school, medical 
school, etc. And though there were a 
large number who took issue with the 
course, only five students said that 
History 110 was not worth taking for 

.whatever reason they took it. 

Instruction was very highly rated. 
Dr. Masterson's lectures drew wide ac-
claim as "cogent, informative, percep-
tive, amusing," "masterful" (no pun), 
and "interesting, entertaining, well-
organized, good in general." There was, 
of course, the traditional "lecturer 
managed to be good even at 8:00 in 
the morning." Indeed, the lectures were 
the chief reason students thought the 
course particularly worth taking. Only 
one student specifically did not like 
them. 

Tutorials Complimented 
The tutorial system also drew a good 

many compliments. It was that "other 
aspect of the course" which was most 
often and most highly recognized. Sev-
eral reviewers expressed a particular 
regard for the efficacy of tutorial dis-
cussions (e.g., for "making the* student 
think and be prepared for anything. 
Student asked for his opinion.") 

One thought the system the best part 
of the . course; another "learned more 
in them than in lectures or text." 
Among the tutorial leaders specifically 
mentioned by reviewers, Mr. Matusow 
in particular ("great") and a l s o 
Messrs. Raucher, M u i r , Kaufman, 
Higginbotham, Neu, Harsh, Wakelyn, 
and Thomas (1964-65) came in for spe-
cial praise for the conduct of their 
tutorials. 

A sizable amount of criticism was 
levelled at the tutorials, however. Sev-
eral students did not like them at all; 
some termed them a waste of time and 
called for their elimination completely. 
A large number confined their criticism 
to certain aspects of the system: Stu-
dents apathy ("tutorial torpor"), class-
wide failure to do the reading, heavy 
reading assignments, bad books, a 
dearth of good teachers, and the evi-
dent lack of preparation or the absence 
of real, critical discussion by some 
instructors. 

Potential Improvements 
A number of suggestions were off-

ered for change or improvement in the 
tutorials, aside f rom the more obvious 
one like "fewer and better readings." 

the text by Palmer and the paperback 
readings by de Tocqueville and others. 
Students found value in the selected 
readings from the Contemporary Civili-
zation In the West source books, but 
harshly criticized the length of each 
assignment. 

Recommendations varied from re-
placing current reading to concentrating 
on just a few sources. The Monarch 
Outline Series for these materials came 
highly praised, both as a time-saver and 
as a clarifier. Suggestions were made 
for additional materials to be placed 
on reserve in the library, and more 
readings from the post World War II 
period. 

The lectures were found to be satis-
factory. Reviews of Mrs. Drew's lectures 
commented on her fine organization and 
her detailed treatment of the material. 
"Uninspiring" and "dull" were the only 
derogatory adjectives applied to her 
presentations. Students found Mr. Stra-
ka's lectures more interesting, but less 
well structured and often rambling. 

Suggested Improvements 
Suggestions were made for changing 

the 8:00 lecture hour, for having printed 

One student called for more discussion 
of lecture and text materials as well 
as outside reading to stimulate inter-
est in the tutorials. For the same rea-
son, another suggested the balanced 
coverage of all three materials on hour 
exams—not just on the finals as at 
present. One even called for increased 
reading assignments in order to bring 
forth more discussion. 

The more adamant demanded instead 
the abolition of tutorials and a third 
lecture given by a specialist in the topic 
under consideration, or a sort of re-
volving fund of tutorial leaders with 
one man leading all the discussions 
concerned with his particular field of 
interest. 

A majority of those commenting on 
them approved the course materials, 
although a good number of these limit-
ed their nods in support of the two-
volume text by Hicks, Mowry, and 
Burke—one, with the quip, "childish 
but . . . " The more openly hostile on 
this subject, a large minority, declared 
the text "poorly organized and written," 
"boring and useless," or "typical," with 
"too much padding," suggesting instead 
a straight outline or, at least, "a better 
general text with more than just facts." 
Two suggested doing without a text 
completely and one favored "using 
good books on individual eras." 

Tutorial Selections Acclaimed 
Tutorial books were generally well 

regarded:' either "excellent" or "good," 
or "current" and "complimentary." One 
student alone found them "worthless," 
though a few tempered their otherwise 
complimentary remarks with "a little 
boring tyut useful," "a few . . . un-
necessarily dull and repetitious,' and 
"sometimes overly recondite." Singled 
out for special acclaim were Slavery, 
The Strange Career of Jim Crow, The 
Federalist Papers, and Democracy in 
America. Two students deplored Politi-
cal Parties in a New Nation and one, 
f j r s t semester reading in general. 

The sharpest and most consistent 
criticism given the course fell into thp 
three areas of exams, grading and 
classroom procedure. Dealing with "too 
much material covered too closely," 
exams were considered exercises in 
"mass memorization," or "regurge" de-
manding "meticulous editing to get the 
information required down in the re-
quired time." There was "not enough 
emphasis on complete understanding," 
several felt, and one student summed 
up the consensus that more time was 
needed for writing them by declaring 
that "any good stenographer could do 
better on the tests than Rice students." 

"I for one do not appreciate Master-
son's aid in helping me to organize 
large quantities of material," wrote one 
sophomore. "Memorizing the book and 

lecture outlines, and for moving at a 
quicker pace in the lectures. 

Major faul t was found with the tu-
torial system as it exists in this course. 
From the comments on the returned 
evaluation forms only Mr. Straka and 
Mrs. Drew were rated as satisfactory. 
Except for Mr. Loewenheim, the re-
maining instructors taken as a whole 
were rated fairly low. Comments varied 
from "incompetent" to "dull." Most stu-
dents found little value in attending 
the tutorial sessions. Even those in 
the "satisfactory" tutorials found much 
lacking in the system. Complaints were 
drawn up against the lack of ability 
of various instructors, and the impossi-
bility of covering the weekly assign-
ments in one hour. 

Comments regarding Mr. Loewen-
heim fell into a class by themselves. 
The overwhelming opinion was that he 
was unsympathetic, too impatient, and 
impolite with his students, unfair in 
his grading practices, and much too 
demanding for a freshman course. Two 
students praised his ability as a tu-
torial leader, but most recommended 
that he no longer be given a discussion 
group. 

lecture notes before the tests were the 
biggest wastes of time I've ever spent. 
Creative general tests as in History 
100 are infinitely better." Six students, 
however, disagreed with the prevailing 
view; one even thought the tests "fun 
to take." 

Poor Grading 

Grading policy came next in the gen-
eral derision. I t "would burden an ele-
phant," declared one student. Said an-
other: " . . often very - vague. The 
questions did not ask what they in-
tended to ask." Or, put a different way 
by a third: "questions often easy to 
misinterpret and give wrong set of 
plugs." "Absurd, unjust, and unfair and 
discourages many from any more his-
tory courses," cried still another. 

These students and others were com-
plaining mainly about the lack of an 
even cui've of the grades in the course 
•—too few making ones, too many mak-
ing fives—about inconsistent grading, 
discrepancies in grades among the dif-
ferent sections, and a "predetermined 
set of points" system which "overlooks 
subtleties." One student warned the 
"student who cared what his record 

medieval 
HISTORY 200 

Mrs. Drew 
If the objective of teaching a survey 

of ancient and medieval history is to 
provide students with a certain body of 
knowledge—either a§* a part of their 
general education or as background for 
fur ther study—then, according to the 
five course evaluation returns -received 
for History 200, "Early Foundations of 
Western Civilization," as presented by 

£ r . Katherine Fischer Drew has very 
satisfactorily achieved its objective. 
Every student reporting on the course 
considered it worth taking, and four 
out of five considered the instruction 
"excellent." 

For the most part, the virtues of 
Mrs. Drew's manner of instruction 
seemed to lie in her interesting and 
very well organized lectures through 
which she presented the course content 
in some depth. Reading assignments 
(mostly f rom the texts) were thought 
to be closely correlated with the lec-
tures. Students felt that the texts were 
generally "good." In particular, the 
Haywood book was noted as being in-
teresting and well written. 

Mrs. Drew impressed students with 
her friendly, manner and her openness 
to questions and discussion. In several 
instances, her professional ability was 
specifically acclaimed. Respondents felt 

, that her evaluations of their work, 
their grades, were fairly based. 

history 
english 
social sciences 

More Coordination Desired 
From the replies received, it seems 

that this course was adequate, except 
in respect to tutorial sections. The sec-
tions were too large, according to the 
reports; they had too much material to 
cover, and most leaders were not able 
to generate interest among the stu-
dents. 

General comments were favorable to 
the course's exams, but called for a 
standardization of the grading system 
and better coordination among the lec-
tures, the reading, and the tutorial 
sections. 

Despite the prevalent criticism, the 
students felt they had acquired suffi-
cient command of the period to recom-
mend the course generally. 

looked like," that he could get a higher 
grade for the same amount of work by 
taking a different academic elective. 
(He made a 2.) 

Non-Academic Criticisms 
Swipes were also taken at roll-

checking, compulsory attendence and 
the practice of "locking" the doors to 
late-comers to this 8:00 class with no 
back door. Such features were termed 
"ridiculous," "unnecessary," " g r a d e 
school," and "needless and petty.' Sev-
eral did not like the idea of the 8:00 
am class at all, much less the hour 
exams at that time on Saturday. 

Three students complained about the 
work load in general and a like number 
of science - engineei^Sig students, in 
calling for a special SE history course, 
complained that History 110 took f a r 
too much time for their purposes. 

The majority, however, recommended 
the course generally, and several spe-
cifically lamented Dr. Masterson's de-
parture next year from the course and 
from Rice. Concluded one fairly repre-
sentative critic: "If the readings were 
better and the tests and grading were 
fairer it would undoubtedly be one of 
the best courses at Rice." 

Changes Recommended 
Along with the general praise for 

the course came nevertheless some con-
structive suggestions for improvement. 
A majority of the reviewers doubted 
the value of the maps—one promoting 
their elimination; another suggesting 
as a replacement a study of the geo-
graphical aspects of the" course through 
the writing of descriptive papers. 

While most found the tests interest-
ing, one thought they were dull and 
too full of facts. Another aimed the 
same criticism at the Swain text alone, 
suggesting that .Haywood's Vol. II be 
adopted whenever possible. Only one 
student found faul t with Mrs. Drew's 
lectures. He proposed that they be less 
completely organized and more extem-
poraneous in an effort to make them 
more interesting. 

The five reviewers had all been 
attracted to the course because of the 
instructor. A history major who was 
interested in the course content, an-
other academ, and two science-engineers 
found the course interesting and of high 
quality in nearly every respect. Three 
of them recommended it generally. One 
student taking it only to satisfy a re-
quirement found it dull and of low 
quality. He would not recommend it 
generally and limited his recommenda-
tion solely to sophomore history majors. 
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HISTORY 315a, 316b 
Mr. Matusow 

Doctor Matusow's His tory 315a and 
316b, "America Since the Civil War , " 
is universally respected. The instructor 
is said to display "sensi t ivi ty," "open-
mindedness," "knowledge," and "in-
sight ." His praises deserve direct quo-
tat ion. "Dr. Matusow has a r a r e ta lent 
fo r conducting productive seminars." 
"Dr. Matusow is a clear analytical 
thinker ." He is one of the more brilli-
an t men on campus." "A very provoca-
tive professor ." 

One person says categorically, "Matu-
sow is the best instructor I 've ever 
had." Another suggests , "Dr. Matusow 
should teach another course—it doesn't 
ma t te r w h a t . " And one laments, "There 
jus t aren ' t enough people like Matusow 
a t Rice." 

Reassuringly, Matusow is not a demi-
god; or, a t least, he is also said to be 
"a real human being." Indeed, so much 
praise could be cloying except for a 
s ignif icant f ac t : there is no Matusow 
Cult fawning about him. Clearly, stu-
dents like Matusow very much. Under-
graduates might even defer to him as 
a kind of intellectual demagogue, but 
he would re ject the idea. Matusow earns 
respect. He does not encourage adula-
tion. He seems to be a young man 
genuinely looking for answers. Making 
no claims to absolute Truth , he will 
not pontificate. 

More Lectures? 
This a t t i tude is reflected in the na-

ture of his course: His tory 315 is one 
of those ra re courses which actually 
lias no plugs. In reaction, there was 
some student demand for more struc-
ture. Several persons suggested tha t 
Matusow give more lectures (he pres-
ent ly gives two or three lectures a 
semester) "to tie the materials together 
bet ter ." There was a request for "an 
occasional lecture or discussion to ' take 
stock' and place the flood of readings 
in a meaningful context." 

One student asked tha t " the instruc-
tor express his ideas concisely in closing 
the class discussions." This reviewer 
disagrees. Such demands sound suspi-
ciously like a yearning for pseudo-
plugs. The course is purposely unstruc-
tured and should remain so. 

The reading load amounts to about 
300 pages a week, and books cost be-
tween $20 and $25 each semester for 
the paperbacks alone (hardbacks are 
on reserve) . Unfor tunately , many non-
majors don't have enough time to do 
tha t much reading, and even history 
majors would find it very diff icult to 
juggle, say,' Matusow and Loewenheim 
at the same time. The books are well 
chosen (C. Vann Woodward, Link, Hof-
stadter , Oscar Handlin, Niebuhr) , al-
though a stinker (Rayback's History of 
American Labor) crops up every once 
in a while. 

Sane Grader 
Matusow's grading policy is particu-

larly sane. "Grade pressure is l if ted by 
Dr. Matusow—no one makes lower than 
a '3' if he does the reading." Continu-
ing to quote the same student , who is 
a biology m a j o r : "A person not well-
versed in history (me!) can do the 
reading and listen to the discussions 
without being a f ra id of get t ing creamed 
at the end." It appears tha t l ' s are 
extremely hard to come by, but t ha t 
2's are pre t ty widespread sinee the 
course a t t r ac t s honest and intelligent 
students. A total of eighteen people 
reviewed the course. 

HISTORY 320, 430 
Mr. Lear 

In the four reviews submitted for 
the upper level history courses, "Trends 
in European Culture during Antiquity 
and the Middle Ages" (History 320) 
and "Topics in Ancient and Medieval 
Intellectual Hi s to ry" (History 430), 
offered by Dr. Lear in altei-nate aca-
demic years, s tudents unanimously con-
sidered the dist inguished instructor 's 
classes worth t ak ing due to the qual-
ity of the reading and of the , lectures. 

They specif ical ly^acclaimed' the pro-
fessor ' s wide knowledge and gra tefu l ly 
noted his concern fo r his students. Al-
though several respondents sensed a 

need fo r more discussion of the mater i -
als by the students , the courses were 
nevertheless unfai l ingly recommended 
fo r those who desire a thought fu l in-
troduction to the wri t ings of classical 
and medieval thinkers. 

HISTORY 340a, 341b 
Mr. Neu 

Only four s tudents re turned reviews 
of Dr. Neu 's course, "His tory of Ameri-
can Foreign Policy," and there was no 
clear pa t t e rn in the evaluations. Most 
found the instruction " fa i r . " Opinion 
on the lectures ranged f rom "general ly 
excellent" to "general ly boring." 

The course employs a series of small 
tutorials fo r discussion of the reading. 
Only one s tudent liked this teaching 
method, f inding special vir tue in the 
reduction of the number of classes, 
which "made at tendance less painful ." 
Others criticized the tutorials strongly, 
though on d i f fer ing grounds. 

Some complained about Dr. Neu's 
direction of the seminars, while others 
fe l t t ha t the f au l t lay with the low 
quality of s tudent participation, con-
cluding t h a t the "poor" discussions 
were "not the instructor 's fau l t—he 
tr ies." 

Inconclusive Discussions 
A common criticism of the discussion 

groups was t h a t they were inconclusive. 
One senior history ma jo r complained 
tha t "of ten many interpretat ions are 
read, and a t t empts at discrimination 
between them or synthesis of them 
are of ten lacking." 

The only clear consensus Avas tha t 
the course covers the field of Ameri-
can diplomatic history well. Sopho-
mores argued tha t the course should 
be taken in the junior and senior years 
in order to have a bet ter background 
for wha t they deem a demanding 
course. 

HISTORY 360, 460a, 461b 
Mr. S t raka 

Ten students re turned questionnaires 
for Dr. S t raka ' s courses: History 360, 
"The History of England and British 
Expansion;" His tory 460a, "Tudor Eng-
land;" and History 461b, "Stuai ' t Eng-
land." All were history or English ma-
jors who said tha t they fel t tha t they 
needed a command of the mater ial cov-
ered by one or more of these courses. 

Eight of the students professed dis-
appointment and reported tha t the 
courses failed to provide or even to 
urge them toward a command of the 
material . 

Generally complaints fell into two 
categories: conduct of the course and 
method of examination. Most students 
seemed to agree t ha t lectures were 
"very good on the ra re occasions tha t 
they were delivered f rom prepared 
notes," but reported t h a t almost all 
class time was wasted by the reading 
of student papers ancl/or ad lib lec-
tures tha t rambled about over any topic 
that happened to pop into Dr. Straka 's 
mind. 

Too Many Quizzes 
His method of quizzing was almost 

universally condemned. His 400-level 
students reported four to six hour 
quizes per semester, all of which con-
cerned themselves with trivial details 
and seemed to be designed more for 
ease of grading than as learning tools. 

I t was reported t h a t absolutely no 
understanding of the mater ia l was re-
quired to score well on the quizzes. In-
deed, sometimes "a g r a s p of the ma-
terial was a positive handicap." 

Dr. St raka 's s tudents all seemed to 
be very fond of him personally and to 
have developed respect for his com-
mand of his field. However, most la* 
mented the fac t t ha t he put so little 
e f fo r t into his course and t h a t he 
seemed willing to let his duties as a 
teacher dr i f t . 

HISTORY 375a, 376b 
Mr. F r a n k 

History 375a and 376b was designed 
as a survey of German history since 
the Reformation. Lectures by Mr. Rob-
er t H. F rank consti tuted the major 
portion of the course; they were sup-
plemented by occasional discussions and, 
during the f i r s t semester , a research 
papier. 

The reading assignments were not 
thought to be excessive by the s tudents 
who" reviewed the course, al though the 
concentration of readings a t the end 
of the semester created a temporary 
difficulty. 

The lectures were criticized by many, 
but apparent ly their quality did im-
prove as the year went along. I t was 
fe l t t h a t the broad organization of the 
course was not good; the f i r s t semester, 
which was to cover through the F i r s t 
World War , became entangled in medie-
val German constitutional problems and 
barely reached 1848. 

Mr. F r a n k ' s g rea t personal interest 
in students, however, was highly 
praised. He was part icularly helpful in 
the preparat ion of t e rm papers . His 
g rad ing was not considered excessively 
hard , yet l ' s were rare ly given. Some 
students were displeased a t the narrow 
cri ter ia fo r the grading; it was based 
almost entirely on the f inal and the 
te rm paper . 

HISTORY 380 
Mr. Galambos 

Only one s tudent re turned a course 
evaluation fo rm for Dr. Galambos' 
course, "American Economic History," 
possibly because the "G" is out of s ight 
and mind a t John Hopkins this year. 
Dr. Galambos is a popular teacher, and 
in pas t years many students have en-
rolled in this course more fo r his in-
struction than fo r i ts subject mat te r . 

Dr. Galambos was praised fo r his 
"close contact with his s tudents" and 
fo r his extensive work with students 
on the series of papers which form the 
backbone of the course. Also praised 
was his ability to lead an effective 
class discussion—a talent well known 
to former History 110 students who have" 
had him for tutorial . The course was 
recommended to other history ma jo r s 
generally, especially for the profi table 

. experience of wri t ing the papers and 
the instructor 's interest in his course 
and his students. 

HISTORY 395, 495, 570 
Mr. Vandiver 

E igh t s tudents submitted reviews of 
History 395, "A History of the South," 
and 495, "Civil War & Reconstruction," 
which Dr. Vandiver himself describes 
as "always the same course." One 
graduate student re turned a. highly 
favorable review of History 570, "Semi-
n a r in the F i r s t World War . " Almost 
all the s tudents were a t t rac ted by the 
instructor, not by the course or by 
curiosity. 

Most found Dr. Vandiver's lectures 
quite disorganized, unprepared and un-
structed, though the instructor was, on 
occasion, t ru ly excellent and even in-
spiring. One reviewer found the lectures 
to be errat ic and of inconstant quality, 
"but well wor th wait ing for . " 

Almost all the students complained 
t h a t the instructor shows no interest 
in* the course and does not give i t any 
preparat ion. A typical judgment on Dr. 
Vandiver 's teaching was t ha t he is a 
"bet ter speaker than teacher." The re-
viewer concludes wistfully t h a t "per-
haps he has too many other responsi-
bilities." 

Ambiguous Exams 
Universal , criticism was levelled a t 

the hour exams on the grounds t ha t 
they are ambiguous, too general and 
not correlated to the res t of the course. 
Exams seem to be given and graded on 
whim, wr i t ten on tlte backs of old 
envelopes, etc. The exams do not, how-
ever, seem to be a ma jo r fac tor in de-
termining course grades. F a r more im-
por tan t is the te rm paper, which most 
s tudents found profi table and enjoy-
able. 

Student consensus is tha t Dr. Van-
diver is a brilliant, creative scholar and 
and engaging personality, but is not 
a teacher of undergraduates . The course 
is best suited for graduate students 
and upperclassmen who seriously plan 
to go into g r a d a t e school. 

HISTORY 450a 
Mr. Craig 

Only three students re turned fo rms 
fo r this course, "Contemporary His-
t o ry . " Their reasons f o r t ak ing it 

ranged f rom "unstructured curiosi ty" to 
the rumor t ha t the course was "a jelly 
roll." Likewise, they graded Dr. Craig 's 
instruction f rom "good" to one mark of 
"ex t ra poor" which an enterpris ing re-
viewer added to the f a r edge of his 
paper . 

There was lit t le agreement about the 
content and s t ructure of the course. 
Comments on the lectures ranged f rom 
" informal , but well-informed" to "un-
organized, rambling, tot ter ing, and 
mealy-mouthed." One student comment-
ed on the excellence of the course ma-
ter ia ls while another at tacked them as 
poor. The third remarked tha t the ma-
ter ia ls were "modest, but complete." 

Exams Equitable 
The only a rea of real agreement 

seemed to be Dr. Craig 's grading 
policy. All three students agreed t h a t 
his t es t s were well-structured as well 
as careful ly and fa i r ly graded. Two of 
the reviewing students reported making 
l ' s in the course and the third reported 
a 2. 

One student at tacked the "undeserved 
judgments of the intellectual level of 
the course" t h a t result f rom the un-
usual ly large number of athletes tak ing 
it . Another student, an athlete, at tacked 
the course fo r being conducted on a 
low intellectual level. He suggested 
t h a t the instructor "ge t some respect 
f o r Rice people as able-minded. I don't 
need to be told to think of Sicily as a 
football with I ta ly about to kick i t ." 

HISTORY 455A, 456B 
Mr. Loewenheim 

Dr. Loewenheim's History 455a & 
456b (Modern Europe) is a t ight ly or-, 
ganized and intensive study of cultural 
and political developments in Europe 
since 1871. Demands, on the student for 
in depth preparat ion and high quality 
participation have led one student to 
describe i t as a graduate course t augh t 
a t the undergraduate level. 

The five reviewers of His tory 455 
generally agreed tha t Dr. Loewenheim's 
prepara t ion of course mater ia ls was 
among the best in the department . With 
meticulous at tention to current publi-
cations, he keeps the latest work in the 
field before the student. 

T h e readings are generally interest-
ing, and the assignments are long but 
not excessive. Very careful reading and 

" rereading, however, were deemed essen-
tial fo r success in the course. The use 
of assigned selections of music to gain 
a more direct access to the cultural 
milieu of the periods under study was 
highly praised, and the addition of 
s imilar assignments in painting, sculp-
ture , and architecture was suggested. 

The class meets one evening a week 
fo r a three hour (plus) session, divided 
between lecture and discussion. The 

- lectures are careful ly prepared, well 
organized, and given, almost without 
notes, with a rapid-f i re delivery, which 
some respondents found diff icult to 
follow. 

Varied Reactions 
Reactions to the discussion period 

dur ing the course varied great ly. The 
discussions a re highly demanding, wi th 
complete preparat ion taken fo r granted 
and rapid thought required a t all t imes. 
Some of the reviewers believed tha t too 
of ten these lacked adequate direction 
and tha t the student in such instances 
was l e f t still t ry ing to guess what the 
ins t ructor wanted him to say. 

They also criticized Dr. Loewenheim's 
s tereotyping of an individual's opinions. 
Most agreed, however, tha t he demands 
a personal commitment to the subject, 
and this they thought invaluable. Fu r -
thermore, they concluded tha t he gives 
historical mater ia l a relevance to one's 
own life, ra re ly equalled in other 
courses. 

All the s tudents who responded to 
the questionnaire recommended the 
course, al though most believed it should 
be pu t off unti l the senior, or a t least 
the junior year . While they recommend-
ed i t general ly to majors , evaluators 
warned t h a t 455 should be avoided by 
those who are unwilling to make a per-
sonal commitment to the subject in 
t e rms of time, activity, thought , and 
focused interest . 
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general comments 
ENGLISH 100 

General Remarks: Each instructor is 
responsible for the selection of material 
in the three areas (drama, poetry, and 
fiction) in which freshmen are expected 
to develop some degree of critical ability. 
For this reason, the texts and the in-
structor's approach to them may vary 
greatly from section to section. It has 
therefore been necessary to consider each 
instructor's sections as a separate course, 
and an individual review has been com-
piled for each. 

There are, however, certain recurring 
suggestions and complaints that can be 
discussed as general considerations in 
evaluating English 100. One familiar 
cry is from the group who wish to be 
given more instruction in writing 
themes; they seem to be more concern-
ed with form and style than with con-
tent. 

A similar cast of mind is evident in 
frequent pleas for separate sections for 

individual sections 
Mr. Baker: All f if teen responses were 

favorable in their comments about the 
course as a whole; the structure of the 
course, the background it provided, and 
experience in critical writing were 
singled out as particularly appealing as-
pects of the course. Three-fourths of 
the replies rated Mr. Baker's instruction 
excellent, two others thought it was 
good, and those regarding it as poor or 
fair based their opinion on factors 
which are not relevant to evaluating 
the instructor's ability (e.g., size of 
class, "course load too demanding for 
an SE"). 

He was praised for his encouragement 
of individual thought and class partici-
pation, for his "witty, interesting and 
thought-provoking" comments in class, 
for his interesting paper assignments, 
and for his open-mindedness. 

There was a little objection to Mr. 
Baker's emphasis on class discussion 
(25% of final grade) and to his em-
phasis on Freudian implications, but 
there were several ecstatic encomiums 
such as "nothing can improve on per-
fection" and "add more Dr. Bakers to 
the faculty." A similar distribution of 
opinion was reported regarding the 
course materials; all but one found 
them excellent or good, and he conceded 
that they were "adequate." 

There were few suggestions for im-
provement of the materials: notably, in-
clusion of more modern d r a m a and 
fiction, and reduction of assignments in 
novels in order to allow "depth-reading." 
Aspects of the course, mentioned as ex-
cellent were the absence of regurgitation 
on his examinations, the gradual build-
up in length and depth of papers, the 
instructor's emphasis on class discussion, 
and the manner in which the develop-
ment of each genre was stressed. 

Rated as good were the papers and 
the student-professor, relationship. Oth-
er students found the emphasis on class 
'discussion and the number of themes 
assigned worthy of. only a fair rating. 
All of the fur ther suggestions regard-
ing this course were further compli-
ments on Mr. Baker; one of these re-
marks sums up the opinion of the others 
—"Rice must keep him." 

Mrs. Bartholomew: There were five 
replies from Mrs. Bartholomew's stu-
dents. The general evaluation of the 
course was evenly distributed between 
favorable and unfavorable opinion; it ia 
difficult to draw any conclusion from 
the responses, because the merits and 
faults of the course were itemized in-
sufficiently. 

The concentration on composition was 
praised by one student, while another 
thought the themes were a waste of time. 
There was alsg one complaint that too 
much time was spent on poets. Two stu-
dents rated the instruction excellent; 
they especially noted the help in com-
position and the poetry analysis as 

obeneficial. 
Another respondent regarded the in-

academs and SE's. Such suggestions are 
based on a lack of understanding of the 
nature of English 100, and on the as-
sumptions made about students' prepara-
tion for such a course. 

I t is supposed by the English De-
partment that entering students are at 
least able to construct grammatically 
correct sentences organized in coherent 
paragraphs which follow each other in 
a reasonably logical order. Unfortunate-
ly, there are freshmen who cannot con-
sistently do so; there are, however, a 
larger number who are able to write 
well enough to devote their primary at-
tention to the problem of analysis rather 
than to that of technique. 

Most freshmen have never been re-
quired to study deeply; high school Eng-
lish courses rarely deal with anything 
but plot line and character studies in 
fiction and drama, and with theme, me-
trics, and rhyme patterns in poetry. 
English 100 is intended to provide 
preshmen with knowledge of the essen-

struction to be good because of the free-
dom of speech in the class. Those who 
replied that the instruction was fair 
based their evaluations on theme com-
position and the greater emphasis on 
content than on form. 

Suggestions for the improvement of 
the instruction were more discussion and 
more frequent tests (there was only a 
semester f inal) . The course materials 
were approved by £ill who replied (four 
"goods"; one "excellent"); there was, 
however, some objection to the amount 
of poetry. 

It was suggested that the materials 
might be improved by covering less ma-
terial, by placing more emphasis on 
modern poetry and drama, and by more 
consideration in the choice of texts. 

Additional proposals included the 
standardization of English 100 and the 
alternative of a general humanities 
course for the present English 100 re-
quirement. The one added complaint 
alleged that too much time was re-
quired in the writing of themes. 

Mr. Cox: The thirteen responses from 
Mr. Cox's students were consistently 
favorable. Singled out for praise were 
the amount and variety of the material 
covered, the development of reading and 
interpretational skills, the instructor 
(witty and thought-provoking), and the 
understanding of literature (and of "life 
in general") gained from the course. One 
gtudent felt that the course required too 
much time, and another said that he was 
too worried about his grade to enjoy 
the course. 

The instruction was overwhelmingly 
praised; consistently recurring merits of 
the course were Mr. Cox's emphasis on 
individual thinking ("Brownie points 
don't count"), his dynamic approach to 
the material, and his ability to keep 
the attention of "all but the most 
loutish science majors." Suggestions for 
improvement of the instruction included: 
more constructive criticism of themes, 
covering less material more thorough-
ly, more lectures and less discussions, 
and alternating lectures and discussions 
instead of asking leading questions. 

The course materials were rated as 
excellent by four, good by seven, and 
fair by one. The merits of the materials 
were: their continuity, their non-repeti-
tion of high school materials, the sec-
ond semester novels, the choice of drama, 
and the consistently high level of the 
readings in general. 

Improvement of the materials might 
be accomplished by reducing the num-
ber of Greek plays in order to read them 
more deeply, by including more "clas-
sics," by reducing both the number and 
cost of the texts, by reading more 
eighteenth and nineteenth-c e n t u r y 
poetry, and by reading more modern 
poetry. 

The availability of the professor, the 
frequency and quality of the tests and 
papers, and the size of the class were 
praised as notable aspects of the course. 

tials in literary criticism; however, it 
is not intended to provide universally 
applicable formulae (plugs). 

Lack of Uniformity 

Complaint about the lack of uniformity 
in curriculum seems justified. At pres-
ent, the Department only specifies the 
general areas in which work is to be re-
quired. This not only results in notice-
able inequalities in the freshman work-
load, but also in unnecessary discrepan-
cies in students' preparation for upper-
level courses. 

In view of the current conditions, it 
seems in order to propose certain meas-
ures for remedying the inequality of the 
workload, while allowing each instructor 
some degree of freedom in the admin-
istration of his course. 

(1) The Department should explciitly 
indicate certain material to be covered 
in each English 100 section, with the 
understanding that this specified syl-
labus will constitute approximately 

There was one complaint that the course 
was paced unevenly. Again, there were 
complaints about the English 100 re-
quirement for graduation and about the 
inequalities among English 100 sections. 

Mr. Doughtie: Of the twelve replies 
concerning Mr. Doughtie's section, three-
fourths were favorable. The strong-
points of the course seem to be the 
poetry analysis (especially Medieval and 
Elizabethan), Jane Austen, and Greek 
tragedy. Those who commented on the 
material as either a good or bad aspect 
of the course were divided evenly for and 
against. 

The evaluations of the instruction cen-
ter between good and fair ; there seems 
to be no doubt concerning Mr. Doughtie's 
knowledge of the material or his amount 
of preparation for the class, but he needs 
a "more dynamic approach" in the class-
room. At least part of the problem seems 
to lie in the instructor's use of the dis-
cussion method; the implication of the 
responses points toward insufficient 
class participation. 

Three-fourths of the replies rated the 
course materials as good (6) or excel-
lent (3); the novels were both liked and 
disliked, the inclusion of modern ma-

" terial was labeled both sufficient and 
insufficient, and sex was allegedly both 
overemphasized and deemphasized. 

Similar contradictions arise in the 
suggestions for improving course mate-
rials; there are simultaneous cries for 
more plays, more poetry, and more novels 
—any one of which would necessarily re-
quire a reduction of another genre. The 
emphasis on form and style also has 
some who wish to see it increased and 
those who wish it eliminated. 

Tests and papers were generally rated 
good or excellent; grading was consider-
ed too liberal by some. Suggestions deal-
ing with the course in general included 
the familiar plea for standardization of 
English 100 (possibly by rotation of in-
structors), a request for a more ad-
vanced freshman course in English, and 
a proposal for allowing the student to 
have conferences with the grader. 

The complaints centered on the in-
structor: he needs to be more forceful, 
he seemed to lack interest in the ma-
terials, and he did not prepare the stu-
dent for upper level courses. There was 
no dislike of Mr. Doughtie, nor was 
there any doubt of his ability; the main 
idea seemed to be that "his talents are 
lost on the course." 

Mr. Hengeveld: All six responses con-
cerning Mr. Hengeveld's course were 
favorable; it was especially praised for 
the background provided, for the in-
struction in composition, and for the 
instructor's enthusiasm and organiza-
tion of njatei^al. The linstruction per se 
was equally well l'eceived; singled out 
as especially good were the method of 
presentation ("good preparation for 
English 250") and the personal atten-
tion given to students. 

Possible improvements in the instruc-

seventy-five percent of the total read-
ing requirement for the course. 

(2) All sections should be provided 
with a bibliography of books and 
articles which would furnish supple-
mentary information on critical methods. 

(3) The Department should specify 
minimum and maximum levels for the 
number of papers and hour examina-
tions. 

(4) The Department should establish 
definite guidelines regarding the pro-
portionate relevance of the factors 
(papei'3, hour examinations, class discus-
sion, final examination) which deter-
mine the student's grade for the se-
mester, and each student should be in-
formed of their relative importance. 

(5) Each instructor will remain re-
sponsible for the preparat ion of hour 
examinations, paper topics, f inal exami-
nations, and grades fo r his own sec-
tion (s) . He shall also be f ree to select 
one four th of the reading done by his 
students. 

tion might be: more definition of what 
is expected of the class and more em-
phasis on concrete ra ther than abst ract 
mat te rs . The course mater ia ls were un-
animously declared excellent; cited as 
reasons were the diversity of the ma-
terials, their suitability to the purpose, 
and the inclusion of both contemporary 
and "classic" selections. 

There was divided opinion on the cost 
of the books in relation to the use made 
of them. The students who made sug-
gestions f o r improvement especially 
wanted more wri t ten work, more em-
phasis on essays (decreased time spent 
on poetry) , and more reading in general . 
Homework was mentioned as reasonable 
"but often very involved fo r the limited 
time alloted." In addition to the ever-
present cry t ha t English 100 be s tand-
ardized, i t was suggested t ha t Mr. Hen-
geveld (a g radua te student ) be hired by 
the University. 

Mr. Isle: The nine responses dealing 
with Mr. Isle's sections were all favor-
able; the course was complimented for 
covering the mater ia l in a thought-
provoking manner , fo r its inclusion of 
modern poetry and drama, and for the 
individual improvement provided each 
student. 

Two-thirds of the replies regarded the 
instruction as excellent, giving as their 
reasons the allowance of supportable stu-
dent opinion through class discussion 
and the generally relaxed a tmosphere 
of the class. 

The other third of the votes were 
evenly divided between ratine's "good 
and " f a i r ; " these replies nientipsied the 
same aspects of the instruction given by 
those who rated it excellent, but they 
also suggested that Mr. Isle ss too 
lenient with late papers and tha t there 
might be too much class discussion. 

The suggestions f o r the improvement 
of the instruction included: the class dis-
cussion should be followed by a short 
lecture by the instructor in order to avoid 
"leaving the class hanging," ' class at-
tendance should be required, and more 
help should be given on essays. 

The mater ia ls were regarded as excel-
lent or good on all the evaluations; the 
novels seem to be the best liked por-
tion of the materials, followed by the 
plays and the poetry. The only sug-
gestion fo r improving the course ma-
terials was reducing the amount of 
poetry read. The miscellaneous meri ts of 
the course included: the tes ts (open-
book, did not require memorizat ion) , the 
considerate grad ing (al though there was 
one complaint t h a t there was more em-
phasis on f o r m and diction than on 
content) , and the low pressure of the 
course. 

,,Mrs. Lowe: Although a few students 
regarded Mrs. Lowe's sections as worth-
while because of the new material cov-
ered ancl because of the initiative given 
to students, the inferiority of the in-
struction was given as the principle 
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General Remarks: 
Each instructor's sections will be 

treated as an individual course, as was 
with English 100. 

Mr. Parish 
As might be expected six of the seven 

persons returning evaluations of Mr, 
Parish's course were not English majors 
(English majors usually take English 
250 as their sophomore English coui'se). 
All seven regarded the course as worth-
while, giving as their reason material 
covered, exercise in writing short 
papers, and the continuity in the method 
of presentation. 

Individual Initiative 
They also gave favorable ratings on 

the instruction (excellent, 5; good, 2); 
Mr. Parish was commended for his 
interesting discussion of the materials, 
especially for injecting humor into the 
interpretations of classical literature, 
and for his intei-est in the students. 
Suggestions for improving the instruc-
tion were: less summarization of as-
signed materials in order to permit 
more critical evaluations and narrative 
techniques should be stressed more. 

The course materials were com-

freshman english 
(Continued from page 23) 

reason that many did not find it worth 
taking. The instruction was usually 
rated as poor, and the following critic-
isms were given: little class discussion, 
vague and opinionated lecturer, lectures 
muddled, lack of real analysis, and lack 
of depth in course. 

The suggestions for improvement of 
the instruction propose that Mrs. Lowe's 
lectures should be improved or she 
should be replaced (one fourth of the 
students replying wanted her replaced) 
and that there should be more class dis-
cussion. The course materials were con-
sidered good or excellent by half the 
respondents (the poetry was noted as 
especially good by one student); the half 
regarding the materials as poor or fair 
based their opinion on the selection of 
the novels, the repetition of high school 
material, the selection of "obscene 
works," and the necessity of buying 
books that were used little. 

To improve the course materals, the 
students suggested the use of more 
sourcebooks (e.g. Tragedy), the possible 
substitution of an anthology for the 
several different books bought, and the 
encouragement of "more creative inter-
pretations." The graduate students seem 
to have played a large part in Mrs. 
Lowe's organization of the course in all 
the semesters reviewed for this evalua-
tion; one student is of the opinion that 
the graduate student gave more than 
half of the lectures and did most of the 
grading. 

In all cases, however, the students were 
complimentary in their comments on the 
ability of the graduate students. The 
grading was regarded as good by sev-
eral. There was mixed opinion concern-
ing the tests and papers; the papers 
seem to require a certain amount of 
regurgitation. 

The familiar pleas for standardiza-
tion of English 100 and for separate SE 
sections appeared in the general sug-
gestions for improvement of*the course. 
I t was also suggested by three of the 
thirteen respondents that students as-
signed to Mrs. Lowe should change sec-
tions if possible. The instructor was 
fur ther criticized for ordering books late 
and for failing to tell students when 
books were on reserve for the course. 

Mr. McMurtry: More than half of the 
replies dealing with Mr. McMurtry's sec-
tions were favorable, but the value of 
the course seems to have been the pro-
duct of Mr. McMurtry's personality 
rather than the result of the material 
covered. There were two-and-a-half votes 
for "excellent" and the rating of the 
instruction (one respondent split his vote 
between "excellent" and "poor"), cited 
as reasons were Mr. McMurtry's per-
sonality and his ability to "bull around 
on a lot of interesting subjects." 

mended for their wide range and for 
their arrangement to show literary de-
velopment; "Four students thought them 
excellent and three found them good. 
There were votes both for and against 
the two novels by Mary Renault. Cited 
as an excellent aspect of the course was 
the emphasis on individual initiative; 
the panel discussions, which stimulated 
participation and preparation, received a 
"good" rating. 

The number of papers required seemed 
reasonable. A final suggestion advanced 
the proposal that the course's present 
objective examinations be dispensed 
with in favor of open-book tests. The 
course was generally recommended by 
six respondents. 

Mr. Thomas 
All three replies concerning Mr. 

Thomas' sections were from non-
English majors. Two of the replies were 
moderately favorable to the course, but 
the third regarded it as very poor. The 
instruction received two "fa i r" ratings, 
with the comment that class discussion 
was poor and that there was little depth 
in the approach used. The other re-
spondent, who considered the instruc-
tion poor, thought that Mr. Thomas 

The two students who thought the. in-
struction good based their rating on the 
study of the novels and the poetry 
("made poetry more interesting to me 
than afiy other teacher in the past"). A 
contradictory opinion regarding the in-
struction on poetry comes from one of 
the two students who thought the in-
struction only fair ; he felt Mr. Mc-
Murtry "knew little about poetry and 
taught us nothing about it." 

A fur ther criticism of the instruction 
was the lack of class discussion. The 
remarks beside the "poor" rating com-
plained that Mr. McMurtry taught the 
class very little an$ suggested., that he 
should not be teaching freshmen. Pos-
sible improvements in the instruction 
might be more discussion, better cover-
age of poetry and drama, more adher-
ence to the subject at hand, and possi-
bly even by replacing the present in-
structor. 

The course materials were voted good 
by five students and fair by the other 
three; the best selections were the novels 
and the least liked were the poems. Im-
provement in the course materials might 
be possible through changing to better 
poetry and drama texts. Inconsistently 
enough, one of the aspects of the course 
thought excellent by one student was 
the class discussion; the other aspect 
of -the course rated excellent was the 
absence of excessive homework. 

Contradictions occur again on the sub-
ject of grading: one student thought the 
one hour exam was good because it was 
open-book ( but two others regarded the 
tests as poor). Two students thought the 
grading was poor, especially on themes 
which were returned without written 
comments. In addition to the usual cry 
for separate SE and academ sections, the 
only general suggestion was to find a 
better instructor for the course. 

Mrs. Reedy: Of the eleven replies con-
cerning Miss Reedy's sections, nine were 
favorable in their general evaluation of 
the course. The merits of the course 
seem to be the work structure, the free-
dom of expression in the class, and the 
emphasis on writing. ThoSe who criti-
cized the course complained that there 
was too much reading required and that 
the material was the same as that cover-
ed in high school. 

Seven students considered the instruc-
tion excellent, two found it good, and 
two ^thought it only fair . Miss Reedy 
was complimented for her command of 
the subject matter, her method of con-
ducting class discussions, her stimula-
tion of students, and her perception of 
the flaws in students' work; one reply 
said that she taught well "what was 
simply not worth teaching." 

Complaints about the instruction dealt 
with the breaking down of students' in-

seemed unsuited to a course such as 
this one. 

Improvement of the instruction might 
be possible through more student dis-
cussion and through the encourage-
ment of more original thought. The 
materials were regarded as excellent 
or good because of their readability 
and content; there were no suggestions 
for improvement in the course materials. 
Other aspects of the course were not 
so well received. 

The tests received a " fa i r" rating; 
they required memorization of minute 
details in order to answer identification 
questions, and the essay portions were 
"superficial." The paper topics were 
considered poor, and the grading sys-
tem seemed to have no sense of reality. 
The course was recommended by one 
student, but the other two did not do so. 

Miss Reedy 
There were only three replies dealing 

with Miss Reedy's 240 sections, and 
two of them (one for each semester) 
were written by one person. Both of 
the respondents regarded the f i rs t 
semester superior to the second, basing 
their opinions on the course materials 
(first semester concerns itself with 

hibitions regarding the discussion of sex, 
the amount of aid in paper preparation, 
and the alleged slant toward English 
majors. Suggestions for improvement of 
the instruction included: more student 
participation in class discussions, more 
explicit indication of the important 
'features of paper writing before the 
f i rs t paper is due, more direction in the 
instruction. 

The course materials were regarded as 
good (7% votes) to excellent (2% 
votes), with one vote for a fa i r rating. 
Reasons for the favorable votes were: 
wide selection, good survey coverage, 
new authors, new ideas, and good cor-
relation of the materials.' 

There were votes both for and against 
the poetry anthology; two students com-
plained about the earlier novels. Im-
provements in the course materials seems 
possible through r the inclusion of more 
novels dealing with current issues, more 
criticism, less poetry, "more interesting" 
Greek drama, some non-fiction, and some 
optional selections. 

Miscellaneous aspects of the course 
deemed worthy of comment were the 
constructive criticism of themes (excel-
lent); the class discussion, films, study 
groups, paper grades (good); and the 
amount of work — "too much" — re-
quired on theihes (fair) . "Although there 
were some complaints (too many papers; 
course should be better organized; need 
more general information on each genre; 
"boring because of repetition of ideas 
covered"), others found the course out-
standing ("best course I took." Miss 
Reedy's instruction should be made "a 
norm, not a rare exception"). 

Mr. Teichgraeber: Three-fourths of 
the eight replies concerning Mr. Teich-
graeber's sections gave the course a fav-
orable rating. The course was praised 
for its well-informed instructor, the good 
lectures, and the challenging assign-
ments. I t was criticized for having too 
heavy a work load, for unfair grading, 
for being too much of a survey course, 
and for being of little help in writing 
technical papers. 

The instruction was rated excellent by 
two respondents; there were f6ur and 
one-half votes for "good," one-half vote 
was cast for a fa i r rating, and one stu-
dent thought it was poor. The instruc-
tion was complimented for the teacher's 
method, for his presentation of ideas, 
for his knowledge of the material, and 
for the background material on authors. 

There were both students who found 
the instructor uninspiring and those who 
thought he imparted some of his own 
enthusiasm to the class. Some sug-
gestions were made for improving the in-
struction: more daily assignments, more 
scheduled tests, more imagination, and 
more concern with generic considera-

classic narratives and the second deals 
with modern fiction). 

One of the replying students thought 
Miss Reedy provided an acceptable 
amount of information ("a pretty good 
amount of 'scope' given in class"), but 
the other regarded the instruction as 
poor ("the worst teacher I've had . . . 
at Rice"), citing insufficient prepara-
tion and lack of interest in the ma-
terials as the principal faults of the 
instructor. The course materials for the 
f irst semester were unanimously rated 
excellent, and those of the second sem-
ester were unanimously regarded as 
poor. 

Tests Criticized 

The tests were criticized as not rep-
resentative of the material studied, and 
the paper assignments were poorly de-
fined. Unfavorable comments were also 
made regarding the series of student 
reports which took the place of lectures 
by the instructor; they were labeled 
"trivial" by one student, and the other 
suggested that there should be more 
lectures. 

(Continued on next page 

tions. 
The course materials were generally 

endorsed; particular merits of the read-
ing selections were the instruction and 
entertainment they provided. One stu-
dent, however, regarded the instructor's 
choice as a random selection. Materials 
might be improved through a more de-
tailed study in one novel. ** 

The papers — frequency and topics—• 
received both excellent and poor ratings. 
The only general suggestion for improv-
ing the course was the familiar cry for 
a separate SE English course. 

Mr. Velz: All but one of the nine re-
plies concerning Mr. Velz's sections 
were favorable. Merits of the course 
were listed as its depth and organiza-
tion, the instructor and his method of 
presentation, the grading policy, and 
the introduction to literary criticism. 
The instruction was considered good or 
excellent by all but one respondent. 

Mr. Velz was complimented for his 
well prepared and stimulating lectures, 
his encouragement of class discussion, 
for his interest in students, and his en-
thusiasm. 

Suggestions for improvement of the 
struction included: more emphasis on 
theme writing and a more down-to-earth 
attitude by the instructor. The course 
materials were rated favorably by two-
thirds of the replies: they based their 
decision on the cohesion of the mate-
rials and on the general background 
they provided. 

Those who thought the selections only 
fair regarded the material as above the 
level comprehended by freshmen or as 
repetitious of high school readings. The 
inclusion of more contemporary selec-
tions was suggested as a possible im-
provement of the course materials. The 
themes and tests were complimented 
because they stimulated individual think-
ing. 

The instructor was regarded as very 
interested in the students according to 
several respondents ("he cared;" "he 
is the epitome of professor-student re-
lationship;" "he seems friendly and will-
ing to help"); but one student thought 
him too remote. Mr. Velz's course was 
suggested as a standard for all other 
freshman sections. 

Ward: I t is difficult to evaluate Mr. 
Ward's sections because only two replies 
were received. Both found the course 
worthwhile although one wanted more 
instruction in theme writing. The quality 
of the instruction was rated excellent 
and good respectively, with the sug-
gestion that the instructor was able to 
communicate ideas effectively. The 
course materials were recognized as 
well-suited to the instructor's ability, 
and no suggestions for improvement 
were made. 

• 

T H E R I C E T H R E S H E R A P R I L 2 8 , - 1 9 6 6—P A G E 24 



* 

j^pr. 

english literature 
Sal 

(Continued f rom page 24) 
One of the respondents dropped the 

course dur ing the second semester be-
cause of his g r ea t dissatisfaction with 
i t . The other commented tha t "not 
near ly as much was done with the ma-
ter ial a s could have been." 

ENGLISH 250 
Mr. Grob 

Thirty-six of the thirty-nine responses 
concerning Mr. Grob's survey of Brit-
ish l i te ra ture considered the course 
worthwhile. Only f i f teen of the replies 
were f r o m English majors ; al though, 
the sat isf ied students were of varied 
interests , they were consistent in prais-
ing the quali ty of the lectures and the 
employment of selective close study. (A 
few s tudents who did not understand 
the na tu re of the course wanted to 
study all the wri ters included in the 
anthology used as a text.) 

The principal complaints dealt wi th 
the lack of individual attention in the 
course and the regurgi ta t ion of class 
notes in order to receive desirable 
grades on the examinations (one evalu-
ation conceded tha t it was bet ter to 
have to r egurge good lectures t han 
bad ones). A few thought there was 
too much work required in the course. 

advanced literature 
ENGLISH 300 

Mr. Velz 

The eight s tudents who replied con-
cerning Mr. Velz's course in English 
Renaissance d rama all considered the 
course worthwhile. The mer i t s of the 
course include: the interrelationship of 
paper topics and classwork, the allow-
ance fo r independent thought by s tu-
dents, the presentat ion of the mater ia ls 
in a coherent manner , and the generic 
approach allowed by the reading A s -
signments. One student thought too 
much time was spent "on early plays 
which are all p re t ty similar." 

All the respondents regarded the 
content of the instruction as excellent 
or good, but two students also gave a 
" f a i r " r a t ing to certain aspects of the 
instruction (repetition of themes and 
fo rms ; organization of lectures some-
times haphazard) . 

There was no question, however, re-
gard ing Mr. Velz's preparat ion fo r the 
class (his "capability in f ield" is 
"as tonish ing") ; he was also commended 
fo r s t imula t ing discussion by students, 
fo r his open-mindedness to s tudent 
ideas, for the "vivacity" of his presen-
tat ion, and fo r the way he uses com-
ments on papers to guide the develop-
ment of s tudents ' critical abilities. 

The suggestions for improving the 
instruction included: more organization 
in lectures ("less reading aloud of Velz's 
marg ina l notes") j^^aiore emphasis on 
s t ruc ture , tone, plot, and character re-
lationships in order to balance present 
concern with imagery; and "more dis-
cussion of the abstract concepts pre-
sented in the plays." The course ma-
ter ials were considered excellent or 
good by all those who evaluated the 
course. 

Given as reasons for the ra t ings were 
the coverage of all representat ive 
dramat ic forms , the helpful lists of 
re levant secondary mater ials , and the 
informat ive lecture mater ials handed 
out in mimeographed form. The stu-
dents thought the course mater ia ls 
migh t be improved by us ing original 
works (in photostat ic fo rm perhaps) , 
by explaining methods used in emenda-
tion, and by us ing a tex t wi th more 
notes concerned with the less obvious 
in terpreta t ions . 

The tes t s w e r e commented on as 
well- thought-out and requir ing thought 
not regurgi ta t ion, but one s tudent called 
them "completely impossible and total-
ly discouraging." The papers were 
lauded fo r the manner in which they 
drew upon the mater ia l presented in 
class and fo r the care taken in grading 
them; however, several s tudents dis-
liked the confinement of specified 
topics and thought too much was ex-

Excellent Instruction 
About three-four ths of the votes on 

the quality of the instruction were 
either "excellent" (25) or "good" 
( 8 % ) . Par t icular praise went to the 
pace, the depth of coverage, the pres-
entat ion of social and philosophical 
backgrounds, the basic interpretat ion, 
and the preparat ion evident in the lec-
tures . The few complaints said tha t the 
lectures were sometimes difficult to 
follow, t h a t the instructor was ar rogant , 
and t h a t "Mr. Grob is a lecturer not a 
teacher ." 

To improve the instruction it was 
suggested t h a t there be more opportu-
ni ty fo r class discussion and/or more 
allowance fo r original thought on the 
exams; i t was generally understood 
tha t the present size and organization 
of the course really are not condusive 
to individual thinking. The course ma-
terials were overwhelmingly approved, 
al though a few wanted to study more 
of the authors in the anthology. 

Suggestions for Improvement 
Other suggestions for improving the 

course mater ia ls included: more modern 
works should be studied, more second-
ary mater ia ls should be used, and some 
presently included wri ters should be 

pected in the papers. The course was 
recommended generally and to Engl ish 
majors in part icular (especially if inter-
ested in d rama) . 

ENGLISH 325 
Mr. Spears 

The two students responding on Mr. 
Spear 's course in modern British fic-
tion found the course quite good. The 
instruction was considered excellent by 
both, and both commented on the in-
structor's*-obvious knowledge of the sub-
ject ma t te r and on his interest ing class 
presentat ion. 

Both replies found the course ma-
terials excellent also, notably fo r the 
"comprehensive selection" of the novels. 
One review suggested tha t the study of 
James Joyce should be allowed an en-
t ire semester by itself. The tests were 
praised as comprehensive, and the 
"grading was not unduly harsh." One 
s tudent suggested tha t the course 
might possibly be changed to a three-
hour seminar if the size of the class 
permit ted. 

ENGLISH 355 
Mr. Grob 

Four replies were turned in dealing 
with Mr. Grob's course in Victorian 
l i terature. All respondents found the 
course very profi table fo r the back-
ground it. provided in early Victorian 
writ ing. The lectures were evaluated as 
excellent r e g a r d i n g their content and 
organization, but tne repetition of the 
mater ia l covered in English 250 seemed 
unnecessary to several. 

Suggestions fo r improvement of the 
instruction dealt with the need for more 
discussion, fo r less repetit ion of the 
English 250 lectures, and fo r less de-
mands on the students. The course ma-
terials were regarded as excellent or 
good by the respondents, notably fo r 
the studies of Browning and Tennyson 
and fo r the thematic organization of 
the reading. The only suggestion fo r 
improving the course mater ials pro-
posed t h a t there should be more em-
phasis on the prose of the age, espe-
cially Macaulay and Mill. 

The tes ts were thought good but too 
long and requir ing too much repetit ion 
of points made in lecture. The paper 
assignments were complimented for the 
degree to which they allowed the s tu- • 
dent room fo r originality. The sugges-
tions fo r improving the course general-
ly noted the need fo r more room fo r 
original thought ; also suggested was 
a change in approach to Browning (a t 
present i t is very similar to the ap-
proach taken in English 250). 

ENGLISH 380 
Mr. Baker 

Only two reviews were received fo r 
Mr. Baker 's survey of Renaissance liter-
a ture . One was disappointed in the 

dropped f rom the course (e.g., Spen-
ser, Austen, Dickens), The lack of com-
munication between the instructor and 
the students, the limitations imposed 
by the paper topics, and the necessity 
of repeat ing lecture notes on examina-
tions were the usual complaints; b u t 
the quali ty of the lectures seems to 
have outweighed any dissatisfaction 
with other aspects of the course. 

Several interest ing suggestions were 
made fo r introducing some discussion. 
The most appealing proposal is the in-
st i tution of tutorial sections. There 
could continue to be three lectures per 
week with a fou r th class hour for tu-
torials; the credit given for the course 
could be increased to four semester 
hours (cf. Math 100). 

Tutorials 
The tutorials could be s ta f fed by 

gradua te students, and the mater ia ls 
fo r this session could be the additional 
criticism which some students requested. 
This four-hour course could be given 
a separate course number, e.g. 255, 
and could be optional for non-English 
ma jo r s and required for English ma-
jors. Such a supplementary meeting 
would provide the class discussion, 
critical material , and additional p r imary 

course because the instructor was not 
the person he thought he would be 
and the other was very enthusiastic 
about the course in nearly all areas. 

Both thought 'the instruction at least 
good (one thought it excellent,) and 
this is consistent with the general repu-
tat ion tha t the course has among Eng-
lish majors . 

The two respondents varied great ly 
in their opinions of the course ma-
ter ia ls : one found them excellent 
( readings by Donne, Shakespeare, and 
Montainge were "especially good") 
while the other claimed tha t the 
"Renaissance wri t ings are jus t not very 
in teres t ing li teraturely—only historical-
ly." I t was suggested tha t the course 
mater ia ls might be improved by re-
ducing the length of the Cellini assign-
ment . 

The assignment of several short 
papers ra ther than one long one was 
cited as an excellent aspect of the or-
ganization of the course. The inst ructor 
was also praised for his willingness to 
help students. 

ENGLISH 390 
Mr. Ward 

All three replies concerning Mr. 
Ward ' s survey of American l i t e ra ture 
regarded the course as quite prof i table 
on account of the manner in which "it 
t raced recurr ing themes since the days 
of the Puri tans. The instruction was 
unanimously thought excellent; cited as 
the reasons were Mr. Ward ' s in forma-
tive and perceptive lectures and his 
encouragement of class part icipat ion. 

Because the class was large, it was 
suggested that a smaller class would 
have stimulated more discussion. 

The course materials were considered 
good or excellent, although one s tudent 
regre t ted having to study the wri t ings 
of the Puri tans . I t was suggested t h a t 
a d i f ferent Cooper novel should be 
read (i.e. other than The Pioneers) , 
and t h a t the instructor should specify 
"a cheaper edition of Huck Finn." One 
s tudent thought Mr. Ward 's informal i ty 
made the class disorganized. 

ENGLISH 393 
Mr. Isle 

The twelve respondents who com-
mented "on Mr. Isle's courses in contem-
porary American fiction and poetry re-
garded the course favorably. They 
found the presentation s t imulat ing and 
informat ive and the mater ials excel-
lent ; also cited as an asset was the 
lack of t ime pressure. The instruction 
was ra ted as good by two-thirds of 
those who replied, two thought i t ex-
cellent and one thought it " fa i r . " 

Mr. Isle was complimented fo r his 
knowledge of the subject mat te r , fo r 
his emphasis on the relationships be-
tween various authors, and for- the 
manner in which he blends lectures and 

mater ia l which several s tudents wanted. 
ENGLISH 260 

Mrs. Lowe 
None of the three respondents who 

submitted information on Mrs. ' Lowe's 
survey of American l i te ra ture were 
English ma jo r s ; the principal reason 
fo r taking the course seems to have 
been to have gained a credit wi thout 
much work. Those who thought the 
course worth taking fo r such a reason 
still found it "quite dull" and "ex-
tremely boring"; the s tudent who ra ted 
the course unfavorably thought its only 
meri t was " the fac t tha t it was easy." 

The instruction was ra ted di f ferent ly 
on each of the three replies; the 
opinions ranged f rom good to poor: 
"occasionally the discussions would 
bring out some good points," but the 
lectures were regarded as poor. The 
only suggestion for improving the in-
struction proposed tha t more independ-
ent research should be allowed. The 
text and the outside reading in paper-
backs were regarded as good. 

The only general suggestion was t h a t 
the course should be dropped; two of 
the three respondents "would not 
recommend this course to others gen-
erally." 

class discussions. Criticisms of the in-
struction were Mr. Isle's tendency to 
unders ta te the main point in his lec-
tures and the necessity of compressing 
many lectures because of the g rea t 
amount of material to be covered. 

Suggestions for Improvement 
Suggestions for improvement in the 

instruction proposed the substi tution of 
an informal discussion period for one 
of the lectures and more emphasis on 
close textual analysis in place of lec-
tures dealing with the work as a whole. 
The course mater ials were regarded as 
excellent by three-four ths of the re -
spondents and' as good by the remain-
der. The reading consisted of a ser ies 
of interest ing novels, each of which 
il lustrated "specific impor tant con-
cepts." 

A useful selection of relevant criti-
cism was "readily available on reserve" 
in the library. (One- s tudent thouht 
there were too many southern novels.) 
Several students suggested tha t the 
course materials might be improved by 
reducing the number of novels read. 

Mr. Isle was commended fo r his in-
terest in students and his ready avail-
ability. The tests and papers were 
thought excellent because of the origi-
nality permitted on them. Suggestions 
for improving the present organizat ion 
drew on the model of English 250; i.e., 
Mr. Isle should be relieved of his f resh-
man section in order to conduct two 
smaller sections of English 393. 

ENGLISH 400 
Mr. Camden 

All three replies concerning Mr. Cam-
den's > Shakespeare course were quite 
unfavorable. The instruction was re-
garded as poor or fa i r ; especially criti-
cized was the instructor 's habit of read-
ing entire plays verbatim in class, with 
only such comments as could be found 
in the footnotes ("I gained no knowl-
edge of the subject mat te r beyond what 
I could have gained myself by reading 
the tex t" ) . 

The course mater ia ls per se were not 
criticized, but one student complained 
tha t the number of plays read was too 
few. I t was suggested t ha t f i f teen to 
twenty plays should be read each semes-
ter with more emphasis on the develop-
ment of the s tudents ' critical abilities. 
The hour examinations "are tedious, 
waseful , childish and test o n l y the 
ability to memorize"; moreover, t hey 
were graded in a m o s t myster ious 
fashion. 

I t is s t rongly suggested that the E n g -
lish depar tment take the steps neces-
sa ry to provide undergraduate Engl ish 
ma jo r s with a more adequate Shake-
speare course, especially since they a r e 
required to have taken a t ll&st fine 
semester of Shakespeare. 

- I f 
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POLITICAL SCIENCE 210 
Mr, Cuthbertson 

A total of 38 evaluation sheets were 
returned for Political Science 210. Re-
actions to Dr. Cuthbertson's lectures 
divide into tv^p definite camps: (1) 
criticism of his anecdotal, non-serious, 
"frivolous" approach; (2) approval of 
his interesting, entertaining, "amusing" 
approach. A typical critic said, "In his 
attempt to be amusing (and keep stu-
dent interest) the instructor gave some 
pretty useless lectures." Similarly, "I 
would suggest that Dr. Cuthbertson give 
lectures of a little more substance." 

From the opposite faction came com-
ments such as, "I actually enjoyed 
going to class;" "Cuthbertson is an ex-
cellent lecturer, combining facts and 
amusement;" "Cuthbertson's witticisms 
broke the monotony." The clear impli-
cation is that Cuthbertson plays to the 
galleries and that some students re-
spond favorably while others remain 
distinctly unamused, even alienated by 
the attempt at comedy. 

One student threw in a gra tu i tous 
a f f i rmat ion of Cuthbertson as a human 
being, apropos of nothing in the course 
itself: "Dr. Cuthbertson should be 
given a medal for his e f fo r t s on behalf 
of the normal people around here." 

Tutorials 

Tutorials in general received some 
violent criticism, although Fedyshyn 
and Ambler were singled out as good 
men. One person said tutor ia ls were 
"usually a pooling of ignorance or 
l iberal/conservative bat t les ." One-word 
condemnations ranged f rom "dull" to 
"worthless" to "tei-rible." Nevertheless, 
several critics admit ted they seldom 
attended their tutor ials ; therefore , it 
is difficult to evaluate such unempiri-
cal evaluations. 

For example, one s tudent "never 
went" because the tutorials were 
"valueless." I t ' s curious t ha t the most 
categorical judgments seemed based on 
the least amount of f i rs t -hand knowl-
edge. Revolutionaries demanded tha t 
tutorials be "eliminated"; re formers 
suggested t ha t "the tutorial system be 
s trengthened." 

Reading List Good 

The reading list was generally felt 
to be good, with a few exceptions, but 
probably too many books are required. 
"Some books were excellent (Berdyaev) ; 
others were terrible (Perk ins ) . " One 
s tudent said the number of books 
caused a "financial s t ra in" even though 
they were all paperbacks. A frequent 
•ugges^ion f o r improvement of the 
course was tha t the reading list be cut 
down and the retained books be studied 
in more depth. One s tudent resented 
"being assigned more mater ia l than is 
discussed of even appears on tes ts ." 

Political Science 210 tes t ing methods 
received a lot of flack from students 
who did the reading conscientiously and 
felt t ha t vir tue was going unrewarded. 
(Once again, 210 seems to split Rice 
students into a no-nonsense Pro tes tan t 
Ethic group versus a hang-looge-living 
group.) "The grad ing system seems 
rather unfa i r . . . Many people who 
really studied made lower (substant ia l ly 
lower) grades than people who could 
have cared less but were able to wri te 
£lib essays. 210 should not be a creative 
wri t ing course." Suggestions: "Tests 
should be more specific." 

• Popular .Elective 

Political Science 210 is, f rankly , a 
popular " B " elective. A number of 
S.E^s take f t to sa t i s fy their humani-
ties requirements ; others take it to 
get a teacher 's cert if icate; others as 
a prerequisi te fo r Texas law school, 
medical school, dental school. I t ' s a 
good, low demand course for non-
majors . 

Possibly political science majors 
would benefit' more by skipping on to 
upper-level courses; in the same way, 
biology majors no longer have to take 
Biology 120. One respondent voiced this 
writer's own conclusion in brief: "This 

course is low pressure and let's keep 
it that way!" 

POLITICAL SCIENCE 320 
Mr. Hudspeth 

Based on the opinions of its f ive re-
spondents, the general feeling with re-
gard to "American Constitutional Law," 
was one of pleasant surprise that such 
a course was actually both interesting 
and informative. Given the casebook 
method, the attendance check, and the 
fact that regular class recitation as 
well as briefs were required, the course 
nevertheless was thought to impart a 
considerable mastery of constitutional 
law. 

In general, the textbook and instruc-
tion with Mr. Hudspeth adding many 
"ex t r a s" to the facts , were good. 
Whereas most of the reviewers thought 
tha t br ief ing the cases was a g o o d 
method of keeping up, they also fe l t 
tha t the class recitation on these br iefs 
was a waste of t ime. 

Constructively it was suggested t ha t 
Mr. Hudspeth lecture a little more f r e -
quently, and /o r add some outside read-
ing (i.e., commentaries on the cases) 
for class discussion. The t e s t s were 
commonly criticized as tending to be 
"regurge ," with the t rue-false questions 
being part icularly " inane." 

The course was recommended gen-
erally for those interested in the sub-
ject mat ter and specifically f o r political 
science ma jo r s and pre-law students. 

POLITICAL SCIENCE 310 
Mr. Hudspeth 

Business Law supplies a basic gen-
eral introduction to the study of law 
as learned through the casebook method. 
The four reviewers fel t tha t Mr. Huds-
peth, the instructor, knew his field and 
gave good lectures which were of ten 
spiced with humor. 

This was not thought of as a "slack" 
course due to the f ac t tha t Mr. Huds-
peth required the s tudents to brief the 
cases, to keep up with the reading, and 
to part icipate in class discussions. 

I t was agreed tha t the tes ts were 
the low point of the course, in particu-
lar the True-False sections which "con-
centrated indiscriminately on all t r ivia ." 
Political Science 310 was recommended 
to all generally as an enjoyable, easily 
survived course, which did nevertheless 
provide a good sound introduction to 
Business Law. 

POLITICAL SCIENCE 340 
Mr. Cuthbertson 

This review of Political Science 340a, 
a survey of ancient and medieval politi-
cal theory, is based on seven re turns . 
All respondents said t h e ' course was 
worth taking for the reasons they took 
it (typically, to fulf i l l ma jo r require-
ments, a group "B" elective, or to ob-
tain a command of the subject mat te r . ) 

Four considered the instruction good; 
three considered it f a i r . A couple of 
students thought the l ec tu re f t ^acked 
organization, but reviewers genei'ally 
found the mater ial to be presented in 
an interesting and enter ta ining man-
ner. "I t was remarqable (sic) how 
much Dr. Cuthbertson got into those 
lectures without appear ing to do so" 
was one student 's comment. 

Most students ra ted the tex t itself 
as good, but some suggested a second-
a ry synthesis of the mater ial as a sup-
plement. Exams drew criticism—several 
s tudents fel t that the questions asked 
were often not good gauges of the stu-
dent 's comprehension of the subject 
mat te r , but response to Dr. Cuthbert-
son's liberal grading policy was favor-
able. 

More Rigor Suggested 
In light of Dr. Cuthberston's "amazing 

command of his subject ," one student* 
suggested t h a t he not be reluctant to 
t ake a more rigorous approach to the 
material . 

Some students»thought the course 
should be. more intensive, and thus did 
not recommend it to those seeking a 

highly rigorous background, but others 
recommended the course generally. 

POLITICAL SCIENCE 360 
Mr. Ambler 

Most of the 10 students who returned 
course reviews for Dr. Ambler's Com-
parative Government seemed genuinely 
enthusiastic about this course, praising 
the material, the organization, and the 
presentation. In the overall structure, 
a study of the Western democracies 
first semester was well-balanced by a 
consideration of totalitarian states and 
developing countries in second semes-
ter. 

The individual lectures were general-
ly quite well-organized (they seem to 
have gotten even better this, the second 
year), informative, and lucid, being 
particularly good for France and Great 
Britain. Many people suggested that the 
format be changed to permit smaller 
classes and more discussion. 

Though a few books were regarded 
as superficial and a few too dull, over-
all the reading was thought to be have 
been good and to have provided the 
basic requirements. Possibly a few 
books on more current issues and poli-
tics could have been added as "extras." 
The assignments, though quite ample, 
were not considered to be unduly op-
pressive. 

Sophisticated Approach 
The exams received the standard 

criticisms, ranging from "identifications 
sometimes obscure," and "too broad to 
say anything," to "requiring good syn-
thesis." The research paper elicited the 
same sort of response: from "good if 
you like that sort of thing," to "not 
integrated into the course." 

Generally speaking, the formal re-
quirements are too heavy and the 
course too sophisticated for those stu-
dents wanting "just another course." 

SRanish, Portuguese 

(Continued f rom page 21) 
yet still too general. The professor aug-
mented the text with knowledgeable 
and informative lectures and occasion-
ally with tapes and slides, the only 
source of enjoyment fo r most students. 
Sr. Lendinez i§ a well-informed native 
of Spain, but i t is fe l t t ha t his opinion 
of his country is too prejudiced. Stu-
dents would prefer a f r ee r discussion of 
opposing ideas and opinions. 

The class is conducted in Spanish 
and there is special emphasis on indi-
vidual participation. This aids compre-
hension as well a s ' conversational 
ability. However, there are many com-
plaints regarding the method of in-
struction. Attendance is required and 

cuts are tolerated fo r reasons other 
than sickness. This is fe l t to be too 
strict. The presence of favori t ism and 
personal sanction is s t rongly fel t , both 
in class and as r ega rds f inal course 
grades. 

Yet it is also fel t t h a t Sr. Lendinez 
was severely cramped by some stu-
dents in the class who didn't have suff i -
cient "background in the language, and 
that , taking this into consideration, he 
was fa i r . This course should not be 
taken by those wishing only to ful f i l l 
the third year language requirement , 
but ra ther by those with a good knowl-
edge of and interest in Spanish. There 
were seven evaluations." 

SPANISH 360 
Mr. Castaneda -

Although there were only three 
evaluations returned, student opinion of 
the course was unified. Dr. Castaneda'S' 
knowledge of the subject is excellent 
and his choice of reading material is 
very representative, interesting, and in-
formative. The reading is, however, 
limited almost exclusively to drama, 
and students feel that the range should 
be extended to other literary forms. 
Dr. Castaneda ably imparts the sig-
nificance of the material with regard 
to the whole of the literature, yet depth 

This is, however, a good, solid, interest-
ing, and satisfying course, not only for 
political science majors, but for any-
one with an interest in other than 
American government. 

POLITICAL SCIENCE 365 
Mr. Fedyshyn 

Apparently if one can survive the 
formal course work, Political Science 
365 gives a good grasp of the basic 
concepts of Marxism-Communism and 
its growth in Russia. 

Dr. Fedyshyn was generally rated as 
a "fair" instructor by the ten students 
who turned in reviews of his course. 
They believed his lectures tended to be 
poorly organized, repetitious, and bor-
ing, though somewhat enlivened by his 
anecdotes and stories of personal ex-
periences. His lectures might have been 
improved by "sticking closer to the 
track" and by using the lectures to 
supplement rather than repeat the 
reading. 

The readings themselves were deemed 
quite good, being comprised of Russian 
literature and sociology as well as more 
traditional political a n d historical 
sources. It was generally agreed, how-
ever, that the reading assignments 
were much too heavy and would greatly 
have benefited from a judicious pruning 
of irrelevant chapters. 

Grading Fair 
Most students favored either the long 

research paper or the three short 
papers, and appreciated the instructor's 
help and criticisms throughout the 
writing of them. The exams were ad-
judged too long; the questions, too gen-
eral. Grading, on the other hand, was 
regarded as extremely fair. 

The final concensus was that, if the 
course requirements were reduced, this 
would be a highly informative course— 
one to recommend IS anyone interested 
in the subject. 

is sometimes sacrificed for speed. 
The course load is exceptionally 

heavy yet the only direct complaint was 
that so much time was spent reading 
the material that one could not enjoy 
it fully. At the same time, it was not 
suggested that the load be reduced. Dr. 
Castaneda is praised for his conducting 
the class in Spanish, his fairness, and 
his exam questions, except the identifi. 
ctitions ' which are often considered 
trivial. 

That the class is held in once weekly 
seminars "is a large complaint; the stu-
dents would much prefer two or three 
sessions per week. The course is highly 
praised, and recommended only to 
Spanish majors or those with a goo^ 
knowledge of' the language. 

PORTUGUESE 100 
Sra. Leal de Martinez 

Two evaluators agreed in their ex-
cellent ratings of Portuguese 100. Sra. 
Leal de Martinez seems to be the key 
to a marvglous course. She used no -
English after the first month, and then 
carried on good conversations with the 
students, and expected intelligent an-
swers to her questions in Portuguese. 
Also she inserted supplementary ma-
terial about Portugal and Brazil, 
showed slides of Brazil and acquired 
tickets to a concert sponsored by the 
Brazilian consulate. 

All this demonstrates her great 
interest in the course. She is described 
as an "enthusiastic, friendly teacher 
. . . very much fun." There were no-
complaints about the materials, except 
that the dialogues in„ the book could 
be a little more interesting. It was 
suggested that the class meet as often 
as six hours per week, and eliminate 
outside work. 

The course is excellent for those in-
terested in South America; to quote 
a student: "While Portuguese may not 
be the most widely-spoken language 
in the world, the course .• . . was 
something not to be missed." 
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economics 
ECONOMICS 200A 

Mr. Levy 
The course, Principles of Economics, 

was generally well-received. Fifteen of 
the twenty respondents recommended 
the course to anyone, two to anyone 
majoring in history or political science, 
while three felt the course was only, 
at best, of value to economics majors. 
However, it was noted that the second 
semester, which deals with policy ques-
tions and current economic problems, 
was generally considered more interest-
ing than the f irst semester, which deals 
with economic theory. 

Dr. Levy's lectures were considered 
by some as "lucid" and "stimulating," 
but four respondents felt that they 
paralleled the book too closely and were 
repetitious. It was widely felt that one 
well-prepared, concise, mass lecture a 
week, summarizing and supplementing 
the text but not repeating it, would be 
preferrable to the current two mass 
lectures a week. 

The tutorials were criticized by some 
as being too unstructured with a tend-
ency to wander. I t was recommended 
tha t the tutorial leader guide discussion 
with prepared questions if none are 
forthcoming. However, the major i ty fe l t 
t h a t the tutorials , of fer ing the oppor-
tuni ty to ask questions and discuss the 
mater ia l , were usefu l and .worthwhile. 

Reading Critized 
Course mater ials were considered 

r a the r weak in the f i r s t semester. The 
text, Bach, was fe l t to be too simple 
and verbose— Samuelson was recom-
mended twice as a replacement. More 
outside readings, such as those given in 
the second semester, were recommend-
ed. 

I t was also fe l t tha t more concrete 
examples demonstrat ing application of 
theory to practical policy questions 
would be useful , as would course out-
lines, which would indicate how the 
mater ia l is to be developed, and supple-
men ta ry class hand-outs. While home-
work problems and questions could be 
used to provide fu r the r examples of 
application of theory, the workbook, 
Bach, did not do so. 

In summary, the course was generally 
well-liked, and fe l t by two to be among 
the best courses offered a t Rice. The 
recommendations generally concerned 
course mater ials and lecture presenta-
tion. 

ECONOMICS 250B 
Mr. McCallum, '64; Mr. Conlisk, '65 
This course, Elements of Statistical 

Method, has data available for two 
years and, although there was a difficult 
teacher each of these years, some ra the r 
clear pa t te rns emerge as to the s t rong 
and weak points of the course. Of the 
nine re turns , four were f rom 1964 
McCallum) and five were f rom 1965 
(Conlisk). 

As to the worth of the course, the 
1964 students were widely split, with 
the economics majors who did reasonably 
well in the course f inding it part icularly 
worthwhile, while a math m a j o r found 
it to be practically worthless. No 
concensus whatever could be reached on 
the quality of instruction. According 
to one student, "Lectures covered a 
wide range ; some seemed unstructured, 
others extremely lucid." 

Theoretical Over Emphasized 
All of the 1965 students found the 

course to be a t least generally worth-
while. The instruction was rated as good 
or bet ter by all; however, 60% of those 
replying fe l t tha t there 'was too much 
theoretical emphasis. (A 1964 respondent 
had complained of lack of mathematical 
r igor. You can't win for trying.) How-*1 

ever, more practical examples of appli-
cations may present a par t ia l solution. 

For both years there was general 
t a g r e e m e n t ^ tha t the book used was • 

"horrible." Certain redeeming fea tu res 
showed up, However, in the form of 
notes and outlines handed out by both 
teachers in class. The use of imaginative 
take-home examinations came in fo r 
special commendation f rom over half 
the students. 

ECONOMICS 355 
Mr. Brothers, '64; Mr. Besen, '65 
The nine evaluations for this course, 

Money and Banking, differed sharply. 
The six respondents who took the course 
from Dr. Besen were unanimous in 
their praise of the course. The lectures 
were cited, particularly, as interesting 
and lucid. One student stated that the 
course kept his interest to the point that 
he "actually did the outside reading." 

The combination of seminar and lec-
ture techniques was well-liked. Five 
of the six responses rated Dr. Besen's 
instruction as excellent. His enthusiam, 
knowledge of the material, and interest 
in the students were considered to have 
contributed much to the quality of the 
course and to have spurred further 
interest in the material. 

Materials Praised 
The quizzes "required creative applica-

tion of concepts" and were careful in 
mas te r ing the material . The text was 
considered to be good, and the outside 
readings "represented an interest ing 
cross section of views on di f ferent 
issues" and gave an overview of mone-
t a r y policy. The course, as t augh t by 
Dr. Besen in the fal l of 1965, was 
highly recommended to anyone interest-
ed in monetary economics, whether 
they are economics ma jo r s or not. I t 
was hoped Dr. Besen would teach the 
course again next year . 

The evaluation of the course as t augh t 
by Dr. Brothers in 1964 was critical. 
The lectures were characterized as dull, 
repetitious, covering same mater ia l as 
text, find of ten seemed to dwell on 
insignificant points. All three respon-
dents fe l t mater ia l was not considered 
in sufficient depth and tha t some im-
por tan t points were not considered at 
all. The professor, who "did seem in-
terested in the students ," showed little 
enthusiasm and was described as 
"condescending." The text (Chandler) 
was considered adequate, but the supple-
menta ry reading, CHC report, was poor. 
The tests were not considered to have 
covered some " important concepts a 
s tudent of money and banking should 
know." 

ECONOMICS 370A 
J ^ 

Mr. Krzyzaniak, '64; Mr. Edwards, '65 
The three r e tu rns dealing with this 

course, Economics Analysis I in 1964-G5 
were more satisfied with it t han the 
f ive f rom this year 's students. Most 
fe l t tha t the break in continuity in 
mater ia l and manner of presentation 
due to Edwards ' absence for a month 
and Krzyzaniak's substitution detracted 
somewhat f rom the overall effectiveness 
of the course. Fur thermore, the official 
text , Ryan, was dull and belabored 
compared with the supplementary book 
by Leftwich. 

Students fe l t on the whole tha t both 
Edwards and Krzyzaniak did a solid, 
if not inspired, job. Some had trouble 
with Krzyzaniak 's diction, while others 
complained of g raphs and notation 
wander ing all over the board. 

Most of the basic -principles of micro-
economic theory were adequately cover-
ed. The final section of l inear-program-
ming was well-liked. Impor tan t points 
were not given enough emphasis, and 
had to be careful ly separated f rom the 
t r ivia t ha t sometimes found its way 
into the lectures „(such as marginal 
food costs) . Krzyzaniak was forced to 
cover monopoly, oligopoly, and duopoly 
solutions too fas t . However, he can be 
commended fo r the amount he did cover. 

Tests' Representative 
Tests were general ly ' representat ive 

and fa i r . Grades were perhaps a little 
low. For non-economics majors who are 
looking fo r an intermediate course in 
economics, this course can only be 
recommended if they are willing to 
learn a lot of micro—pure theory. Other-
wise, Econ. 355, would be suggested 

• for a less mathematical , broader cover-
age in macro-theroy. 

Krzyzaniak's t r ea tment in the fall 
of 1964 was praised for i ts logical 
development $nd the "s t ress on the 
course as a method of logical analysis 
so necessary in economics." Here again, 
course outlines, supplementary notes, 
and perhaps homework problems show-
ing applications of the theoretical 
mater ial presented would be welcome. 

ECONOMICS 375B 
Mr. Conlisk 

The five respondents on this ^course, 
Economics Analysis II, all economic 
majors, found it to have been worth-
while experience. Dr. Conlisk was de-
scribed as "enthusiastic" and "interested 
in students" and was rated as excellent 
by three and good by two of those 
replying. 

The point on which criticism of the 
content and instruction of the course 
rests is a feeling by some that too much 
time was spent on growth models and 
not enough on the traditional material 
of the classical and Keynesian models, 
particularly the bond and money market 
sectors. However, equally represented 
were those who felt that this departure 
from the usual way of doing things 
was refreshing and valuable. 

Text Condemned 
The text book was in fo r almost 

universal condemnation, the class hand-
outs for universal praise. The exams 
were lauded for their imaginative, chal-
lenging, and instructive nature . 

The course was generally recommend-
ed for other economics ma jo r s and for 
political science and other ma jo r s in-
terested in government economic policy. 

ECONOMICS 420 
Mr. Huddle 

The response for this course, Inter-
national Economics, consisted of four 
re turns out of about 12 students this 
year. Three took the course in fall, 1965; 
one in fall , 1964. There was a concensus 
expressed on most points, which, in 
general, was an endorsement of the 
value of the course. The wr i te r himself 
took the course f i r s t semester, 1965, 
and feels qualified to express the pre-
vailing opinions concerning the course 
and course material . 

Almost all who took Eoc. 420 were 
economics majors who would not s trong-
ly recommend this course to others not 
in the field. However, Professor Huddle 
conducted the course, which met in a 
seminar-like group, as a group exercise 
in learning the mater ia l . His informal 
manner, concealed wit, and tolerance 
of some of his s tudents was appreciated 
by all. 

Mimeographed Lecture Notes 
Professor Huddle assumed a fa i r ly 

s t rong comprehension by his students 
of basic economic principles f rom which 
he boldly launched into some of the 
more complex theory (offer-curve analy-
sis, balance of trade, balance of pay-
ments) . He went a j r t t l e fesj; at times, 
leaving his listeners to either learn the 
theory f rom the book or die by the way. 
His lectures were hard to- t ake notes 
f rom, but he did provide a set of mimeo-
graphed notes on reserve at all t imes 
in the library. 

The one paper students had to wri te 
and present was especially worthwhile. 
Tests were rigorous and demanded of 
the student a very solid comprehension 
of the material . The text was compre-
hensive, if sometimes a little confusing 
on theory; supplementary reading was 
interesting, but not always covered on 
the tests . Homework problems usually 

business administration 

B.A. 200 
Mr. Summers; Mr. Simons 

The seven re turns , five f rom the 
spring of 1965 and two f rom the fal l 
of 1965, indicated tha t Hhe course, 
Introduction to Business Administrat ion, 
was worthwhile. , (six re tu rns s tated 
that respondents would recommend the 
course to anyone who wanted knowledge 
of fundamenta l accounting procedures 
and three of these fe l t the course was 
of universal benefit .) O n e ' s t u d e n t de-
scribed the course as the "most enjoy-
able" he had taken in 1964-65. 

The course was considered to have 
given a good introduction to accounting 
and was valuable ei ther as a terminal 
course or as preparat ion fo r fu r ther 
courses. Dr. Summers was praised for 
his constant demand for class partici-
pation and fo r the "g rea t emphasis on 

lagged behind currently discussed ma-
terial, but were useful exercises. 

Huddle's blend of lecture and discus-
sion was generally good. Perhaps inte-
gra t ing more specific examples and 
problems with the theory would make 
both of these areas clearer to the 
student. 

ECONOMICS 430 
Mr. Rimlinger 

Although only two reviews were re-
turned for this course, they correspond 
well with opinions of those taking the 
course this semester and others who 
have not turned in their evaluations. 
The course is almost universally praised. 
Dr. Rimlinger is considered by some to 
be one of the best lecturers in the 
University. The lectures on the philoso-
phy of economics were expecially com-
mended and the reading was considered 
excellent. 

The course was described as "excel-
lent coverage of historical economic 
background of modern comparative 
economic systems." The tes ts were con-
sidered f a i r and covered the most im-
por tant material . However, class size 
(approx. 50) hampered discussion. A 
paper, which was not assigned, was 
suggested as being "a helpful device in 
this course." 

Some Criticism 
The reading mater ia l was criticized 

as being "only mediocre" for Germany, 
India, and China, and "the last few 
weeks, covering India, Yugoslavia, Ger-
many, etc." were marked by ' 'somewhat 
disorganized lectures." 

The course is enthusiastically recom-
mended for anyone with an interest in 
history, political science, and economics. 
The course was described by one as 
"certainly the most interest ing advanced 
economics course I've had" and as having 
"more 'food for thought ' than any o ther" 
taken at,. Rice by tha t student. 

ECONOMICS 475A 
Mr. McClure 

On the basis of four re turns f rom a 
class of nine, the course, Taxation and 
Fiscal Policy, was highly praised. I t 
presented a good introduction to public 
finance and the mater ial was cited as 
"well covered." Dr. McClure was praised 
as an art iculate lecturer with a "sound 
grasp of. the mate r ia l " and interested 
in the students. (There was one dissent 
from this major i ty opinion: "Lectures 
were poorly delivered and were not much 
more than a rehash of the text .") 

The text was considered by one as not 
sufficiently deep but the' supplementary 
readings were widely considered very 
good. The tests were considered fa i r 
and representative of the material but 
were "too long to test any depth "of 
comprehension." The g r a d i n g was 
thought by one to be too low: "A bell-
curve distribution in a class of nine is 
absurd." 

The course was highly recommended 
as a "good introduction for an under-
standing of government economic 
policy." Anyone could benefit from this 
course. It shed much light on taxation 
and fiscal policy. 

why. subject is interest ing and why 
student should learn from material ." 

Problems Relevant 
The emphasis on the practical prob-

lems in accounting and the general 
problems which accounting techniques 
solve served to make the course relevant, 
useful, and interesting. However, it was 
felt tha t the homework was too long 
and involved for the benefit derived 
f rom it and either shorter or fewer 

• assignments should bfe given. The grad* 
ing was termed unusual but appropriate ; 
the mandatory attendence was criticized. 

According to one report , "The basic 
accounting course ought to be be t te r 
publicized and more popular. Tt teaches 
a good, basic knowledge of business 
practices, which is something tha t every-
one needs a t some time or another . 
I t should be recommended as an elective 
by other depar tments of the Universi ty." 

' I P 

T H E R I C E T H R E S H E R A P R I L 2 8 , - 1 9 6 6—P A G E 27 



' , Wf " • & " ' 

• '.% -r 

• , ^ • ' Y V Y 

W'S 

anthropology 
ANTHROPOLOGY 201B 

Introductory Cultural Anthropology 
Mr. Nor beck 

A majority of comments on the in-
struction criticized the format of the 
lectures. Out of thirteen reviewers, 
eight remarked on the "rambling," un-
organized, or trivia-filled lectures. How-
ever, two students praised the lectures 
and considered them interesting; two 
other reviewers thought the lectures 
were well-organized, in one case because 
they made clear what the student should 
learn. 

SevefQof the returns agreed that the 
tests were lengthy, oriented to details, 
and necessitated regurgitated memori-
zation. One analysis suggested that the 
length of the test reinforced the need 
to have instant recall of material. A 
divergent opinion cited the exams as 
being fair; short answer and identi-
fication questions suited this reviewer. 

psychology 
PSYCHOLOGY 200A 

Mr. Price-Williams 
Twenty-three evaluations of Psy-

chology 200a were returned. The lec-
tures were rated interesting, but dis-
organized, lacking in direction, and 
poorly correlated to the text. Several 
students criticized the instructor for 
being somewhat indifferent to the 
course and to the students. He was 
characterized as b e i n g thoroughly 
knowledgeable in the field and quite 
willing to answer questions. 

The testing and grading policies were 
heavily criticized. The course grade 
was determined solely on the basis of 
a term paper and a final. Students felt 
that the tests did not deal with signifi-
cent concepts and did not test one's 
grasp of the important material. It was 
suggested that more tests be given to 
allow the student to periodically evalu-
ate his progress. 

The replies almost unanimously re-
commended a more general, unifying 
text, rather than a series of readings. 
The outside reading was, however, con-
sidered interesting. Students praised the 
low-pressure aspect of the course. Many 
thought the class was too large, and 
could be improved by the institution of 
smaller tutorial sections. 

The course Was. recommended gen-
erally as a B-elective, but not as a 
rigorous introduction to psychology. 

PSYCHOLOGY 205B 
Mr. Price Williams 

Eight evaluations of Psychology 205b 
were returned, and the majority of the 
students were critical of the instruc-
tor's somewhat indifferent attitude, 
and the testing and grading policies. 
Lectures were felt to be poorly organ-
ized. The tests were regarded as 
"tricky," and not pertinent to the sig-
nificant material of the course. The 
grading was considered arbitrary and. 
the criteria used in grading unclear. 
The content of the course was regarded 
as highly interesting, and the text, the 
outside reading, and the paper assign-
ment were felt to be worthwhile aspects 
of the course. 

PSYCHOLOGY 325A 
Statistics and Research Design 

Mr. Willems 
Both students who reviewed Dr. Wil-

lems' course in statistics and research 
design enthusiastically agreed that the 
instruction was excellent. Some com-
ments on the instructor were that he 
was "really concerned about students 
learning « . . great teaching attitude 
. . . unbelievably human . . . an excel-
lent job of teaching." V 

There were no unfavorable comments 
on any aspect of the course. Two fea-
tures of the course which received spe-
cial praise were the* independent experi-
ments required of all students and the 
evaluative summaries of published ex-
periments. The course was recommended 
to other students in all fields in their 
junior year. 

No Consensus 
There was no clear consensus about 

the reading materials in the course. 
Evaluations of the 'basic text ranged 
from excellent to poor. The three case 
studies used were generally considered 
good and informative. Several respond-
ents recommended having more of such 
reading. Use of films and slides cap-
tured the praise of several reviewers. 

Suggestions for the course centered 
around the main areas of criticism. The 
reviewers would like to see better-
organized lectures. In some cases freer 
discussion was urged; it was felt that 
students' questions were answered but 
were not treated as springboards for 
discussion. 

The reviewers seemed to favor short-
ened, less detailed exams. Increased use 
of films and case studies was recom-
mended in several instances. Other re-
marks favored use of a newer text. 

PSYCHOLOGY 340 
Mr. Hudson 

Of the three evaluations returned, the 
major criticisms had to do with the 
presentation of the material. It was felt 
that the instruction lacked organization 
and coherence, and that the class dis-
cussions were often unproductive. One 
student praised the professor's willing-
ness to help the students with individual 
problems. 

The laboratory equipment was felt 
to be inadequate, and the psysical space 
of the lab was at times too small for 
the number of people working. It was 
suggested, however, that students would 
profit from more time for experimen-
tation. 

One student praised the laboratory 
work for the practice in designing and 
performing difficult psychological ex-
periments. The assignments were criti-
cized for emphasis on trivialities, and 
the instructor was often unclear in his 
directions and assignments. 

PSYCHOLOGY 450 
Mr. Barrett 

The consensus of the forms submitted 
for this course was that the course 
failed to provide understanding of 
psychological behavior, since the em-
phasis was placed on the biological and 
neurological bases of behavior. 

The evaluations, all submitted by 
psychology majors, requested that the 
material about neural bases of behavior 
be presented to show the relationship 
between behavior and neurological pro-
cesses, rather than dealing so much 
with the specific details of neuroanato-
my and neural functioning. 

The instruction and the lab was com-
petent though disorganized at times, 
probably because this was the first year 
that the course was offered. 

Some students felt parts of the text 
were too advanced. A more elementary 
and inclusive text with a complete 
description of the relationship between 
behavior and neural bases and more 
emphasis on the behavioral aspects of 
psychology would be useful. 

PSYCHOLOGY 330A 
Psychology of Individual Difference? 

and 
PSYCHOLOGY 410A, B 

Development Social Psychology 

Mr. Wann 
Dr. Wann's courses in differential 

psychology and developmental« social 
psychology were similar in stressing 
class participation in .the presentation 
and development of ideas. The format 
of class discussions was generally ap-
proved: four of the six reviewers rated 
the method of instruction "excellent" 
and, praised the "relaxed atmosphere" 
and "casual attitude" of the course. 
One student felt that ^he discussions 
suffered f^r a lack of structure. 

Although the instruction was gener-
ally highly ratad, some members of 
each class criticized the texts: "The 
book was out of date and didn'jj corres-

Nine of the reviewers would not 
recommend the course generally, two 
would do so. Two others qualified their 
recommendation, one for those in the 
Social Sciences, and one for those who 
don't mind a memorize-regurgitate for-
mat. 

ANTHROPOLOGY 300A 
The Evolution of Culture 

Mr. Norbeck 
This course was evaluated as worth-

while by four out of five reviewers. 
Some criticism of the instruction 
emerges from the reviews. Three stu-
dents found the lectures poorly organ-
ized, two criticized the repetition of 
the content of the readings in lectures. 
One reviewer particularly praised the 
lectures on contempoi'ary Japan. 

In evaluating the reading material, 
two students criticized the preponder-
ance of works by Leslie White. They 
felt a broader spectrum of opinion on 

pond to what Wann wanted to teach 
. text was quite dull . . . completely 

irrevelant to the course." However, 
Anastasi's Differential Psychology was 
said to have "provided the course with 
something to attack. 

Possible Improvements 
Several suggestions for improving 

the courses were offered. Three students 
recommended longer class hours and 
possibly a seminar format. Two stu-
dents recommended some assigned sup-
plementary reading and "definitely 
some guidance in choosing outside 
reading." 

The reviewers indicated that the 
courses were important in developing 
a way of looking at the world in gen-
eral and at psychology in particular. 
The value of the course for one student 
was in "making me, for the first time, 
actually consider why I thought what 
I thought—how I approached my out-
look. A chance for self examination was 
a solid basis for proceeding.'-' 

The courses were recommended to 
psychology majors and to students in 
other fields in their junior and senior 
years, although two students limited 
their recommendations only to "those 
who are willing to change their way of 
thinking" and to "anyone who is will-
ing to examine himself from scratch." 

sociology 
SOCIOLOGY 200A 

Introduction to Sociology 
Mr. McCord 

The seven returns from Sociology 200 
were uniformly favorable. The lectures 
were commended for organization and 
"great presentation." Most people like 
the instructor's use of personal experi-
ences and studies. However, one person 
was sceptical of the facts and figures 
which Dr. McCord cited and felt that 
they needed substantiation. Even this 
respondent, though, felt that the course 
was interesting and he would recom-
mend it to others. 

The frequent use of guest speakers 
also elicited favorable comments. Al-
most all of the respondents found the 
reading to be useful and stimulating, 
but a few felt that Dr. McCord should 
have made a greater effort to incorpo-
rate it into his lectures. One student 
felt that the course was perhaps too 
general and should pay more attention 
to method, but another student liked 
the course because the material was 
"specific and non-general." 

Basically then, this is a very well-
liked course due to its stimulating pro-
fessor who offers "inspiring" lectures 
and-good reading material. Every stu-
dent who turned in a form said that 
he would recommend the course to 
everyone. 

SOCIOLOGY 320A 
D Communities 

* Mr. Wheeler 
TJjje opinions expressed in the four 

returns from Sociology 320a were quite 

tfce evolution of culture should be pre-
sented. One student felt too few books 
had been used and that the subject would 
benefit from a more philosophical ap-
proach. 

Two students discovered that tests 
'were long, especially the final, but an-
other reviewer considered the final ex-
cellent, "very well-written." One sug-
gestion was that the course was too 
light a load and that a long paper 
would help. 

Students were cautioned by one re-
viewer that the course tends to repeat 
Anthropology 201b. However, all but 
one reviewer recommended the course 
generally to others, especially to those 
in the fields of philosophy and anthro-
pology. 

ANTHROPOLOGY 320A 
Old World Prehistory 

Mr, Hole 
Five students reviewed the course. 

The respondents found the course 
worthwhile and generally recommend-
ed it to others. However, various as-
pects of it were criticized. 

All the students described the read-
ing as fair or poor. Part of the criti-
cism related to the lack of a basic text 
and to an insufficient integration of 
the various reading materials with each 
other. 

One student found that Courses To-
ward Urban Life was too broad and 
another criticized the use of journal 
ĵ r ticles which were specialized and 
hard to fit into a general framework. 
The use of slides and films was praised 
by two respondents. 

The instruction was regarded as good 
by three students and fair by two. Lec-
tures were praised though one student 
found them unorganized and sketchy. 
Grading was criticized by two students 
for being unnecessarily tough. Opinion 
was divided about the quality of the 
test questions—in one case they were 
considered good and in the other too 
detailed and picky. t 

- Suggestions for the course centered 
around obtaining a text and liberaliz-
ing the grading procedure. Some intro-
ductory text was felt to be necessary, 
especially if students had had no previ-
ous background in the field. An organ-
ized reading list for periodical litera-
ture was suggested as another possible 
improvement. 

similar. Although the lectures were con-
sidered well-organized, most people 
thought that they were boring and 
relatively useless. Too much emphasis 
was placed upon methodology and not 
enough on actual social problems. 

It was felt that the emphasis on 
methodology was unnecessary since 
80% of the students in the course were 
architects and there were no sociology 
majors. All of them agreed that at 
least 50% of the reading was worth-
while and some were even satisfied with 
all of it. It was also agreed that the 
films which were shown were among 
the best and most useful aspects of 
the course. 

Needs Improvement 
The respondents felt, that the course 

is in need of drastic improvement, and 
several suggestions were offered. Most 
felt that a seminar, or at least more 
class discussion, would have been help-
ful. The books should be less techni-
cally oriented in order to gear the 
course to the needs of the people who 
actually take it. , 

It was suggested that the lectures 
should, be correlated more closely to 
the reading. Two of the students felt 
that a term paper should have been' 
required to allow the student to "for-
mulate his views on a certain topic or 
issue." It was also suggested that the 
exams were too long for any well 
thought-out answers. Finally, it is 
interesting to note that the only social 
science major to respond to the ques-
tionaire turned in the most. favorable 
review. 
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