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The purpo$e of the S.A.C. 
shall be to put forth a truly 
democratic program through 
analysis, organization, and 
action (1) for the effecting 
of change at the most basic 
levels of economic, political, 
and social organization and 
(2) for the restr~cturing of 
the University and of society, 
whereby at all levels the people 
have ·control of the decisions 
which affect them and the re
sources on which they are 
dependent. 

--From the Constitution 
of the 
Student Action Committee 
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The Student Committee 
on University Research, a 
dependent organization of 
the Rice University Student 
Action Committee, is not 
designed to study admissions 
policy per se. Our only 
central direction is the 
stated purpose of the Student 
Action Committee. SCOUR is 
directed towards specific 
issues. Emphasis shifts as 
do the issues. We feel that 

the issue of race and how it relates to Rice University is the single 
most important issue at present. And we have acted accordingly. 

We wish to recognize those other members of the Comm~ttee without 
,.. whose writing efforts this proposal woulq never have been compiled. 

They are: Ann McLaurin, Bonnie Lindberg, Kitty Schild, and Sanford 
Wyatt. Special thanks goes to Mitch Mize for his co-ordination of 
the art and design of the proposal. Special note should be given, 
too, to the help of Rice's Black students without whose s~ggestions 
and criticism this proposal would be meaningless. We also wish to 
signify that we appreciate the co-operation of the Office of 
Admissions through our official liaison, Naomi Morehead. 

K. K. 
J. D. 
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Anyone who has had the 
occasion to read the speechesi:n.t:a:-o
of Edgar Odell Lovett cannotd.'1Ctio:n. to be impressed by thefail 
great vision of the first 
president of the Rice Institute. 
One is amazed as well that the 
creation in 1912 of a new school 
in Houston, Texas should stir 
great interest and excitement 

in high academic circles in North America and Western Europe. A 
present-day Rice student would surely be perplexed to hear his 
university sopken of as a "great e~periment." But that is how it 
was considered in 1912. The authors of this proposal are saddened 
at the great cleft between what Rice was supposed to be and what 
indeed it is today. There are many examples, but let us touch but 
one. Contrast the rigidity in so many aspects of a Rice education 
to these words of Edgar Odell Lovett: 

The strength of this foundation lies in its freedom: 
the freedom to act independently of tradition; the 
freedom to deal directly with its problems without 
red tape; the freedom to plan and execute ... 

Freedom is an on-going process. SCOUR senses so little freedom, 
as thus conceived, at Rice today. Everyone knows that in 1960 we• 
became a University. Despite this formal renaming, we feel that 
over the course of the years Rice passed instead from the Institute 

.. to the Institution, in the minds of many of her students . 

At this time when Rice is in the process of choosing a new 
president, we hope that Rice will also choose a new direction in 
order to regain much of the excitement that has been lost. The 
Student Action Committee in general and its Student Committee on 
University Research in particular are dedicated to a restructuring 
of society, a society in which Rice should be a leader. We hope 
this proposal will initiate such change. We hope that Rice may 
once again be guided by the vision of her first president: 



• 



..• the university is a great storehouse of learning, 
a great bureau of standards, a great workshop of 
knowledge, a great laboratory for the training of 
men of thought and men of action. 

********** 

Herein is proposed a 
a, radical departure from present 

Rice admissions policy: Riceproposa1 should seek to break the 
homogeneous nature of the 
student body. The bulk of 
this proposal is concerned 
with special minority ad
missions, and its major thrust 
is towards the admissions of 
more Black students. We feel 

that this is the most important single proposition and we have wo~ked 
accordingly. Mention is made, however, of Latin American and poor 
white admission, and we propose that efforts be directed to these 
areas as well. At the same time, this special topic does not preclude 
the reform of other admissions policies. We would be derelict in our 
duty if we did not at least urge a drastic re-examination of the quota 
system for in-state and out-of-state admissions now in effect. This 
policy is part and parcel of the whole problem. 

Let it be clear that SCOUR is not proposing the creation of a 
• student body reflecting a cross-cut of American society. We are not. 

Rice has always had a selective admissions policy and we expect this 
to continue. We call for a special inclusion of certain groups in 
accord with the principle that it will be to the benefit of Rice and 
the community in the creation of a great university. It has been 
determined that such was the main interest of William Marsh Rice in 
his founding of the Institute. 



''" 



4 

~ SCOUR proposes that at least 15% of each entering class be 
from disadvantaged and/or minority group backgrounds. At least 
10% of each entering class should be Black; at least 10% should 
be from low-income groups. Black and low-income groups interlock 
so that Black students may take up part of the "disadvantaged." 
This policy thus does not preclude that admission of middle-income 
Blacks and Latin Americans as part of the "minority group" per
centage; it is obvious, however, that stress is given to under
privileged Blacks. 

The rest of this proposal is dedicated to showing that such 
a policy is both desirable and feasible. 

We have heard much 
about the ideals of Riced.i-v-ersi
University: to be a unificati<>:n. versity of excellence outside 
a regional frame of reference, 
to be a center for creative 
thinking, to prepare students 
for their future roles as part 
of, and leaders in, society .• 
Yet how consistent is the 

university with these goals? By using the quota system, the adminis
tration makes a conscious choice of regionalism. By disfavoring the 
Fine Arts, English, and other academic departments, the university 
is helping stifle creative thought. And by drawing an overwhelming 
majority of its students from middle class intellectual and economic 
backgrounds, the university fails to impart an accurate image of 
society, and indeed, to meet its responsibility to the community at 
large by not assuming the burden of correcting social inequities. 
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The world, unlike Rice University, is not composed of white, 
Anglo-Saxon, fairly affluent Protestants. Therefore, the people of 
the world, unlike the students at Rice University, do not all think 
like white, Anglo-Saxon, fairly affluent Protestants. They do not 
hold the same core values and guiding beliefs. Their attitudes are 
different. And it is vitally important that a university community 
recognize this. Yet the students of Rice are blocked off from this 
realization and its effects. It is recognized that socialization 
into new and hopefully higher values can occur within a context of 
personal interaction. The colleges furnish this context, but what 
new values could emerge from a continuous reinforcement of prevailing 
American attitudes? 

These attitudes also contribute to what Jerry Hafter, former 
Student Association President, termed the "unimaginative curriculum." 
One stratum of society views Rice basically as a training school 
for lucrative employment, and sees education merely as a by-product. 
Courses are structured to fit their needs, becoming self~contained 
units with little relevance to the total education, Innovative 
programs such as the Integrated Liberal Studies at the University of 
Wisconsin, which attempt to bring these fragmented units into focus, 
are not initiated at Rice simply because there is no demand for them. 
Students, seeing only images of themselves around them, can soon 
decide that specialization is the only possible alternative. This 
specialization and resultant stagnation destroy one of the basic 
goals of Rice: to be a center for creative· thinking. A more diverse 
body of students would force students to realize that fragmentation 
is not the only way, that it is possible to inter-relate disciplines, 
that education is in fact an end in itself. 

Increased specialization is also partly responsible for the 
curse of the industrial man--alienation. This, in turn, usually 
leads to a certain amount of social disorganization. Certainly, 
no one is going to claim that if Rice had a student body embracing 
many socio-economic levels with many interests, ideas, and attitudes 
represented, all the ills of society would be cured. This is ob
viously preposterous. However, it is not preposterous to assert 
that the mingling and mixing of ideas and students has the direct 
effect of forcing the student to become aware that he is not- totally 
isolated from the rest of the students; that his actions cause 
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reactions in others. And realization of this prepares him for 
his future as a thinking, active memb~r of society. 

Many Rice students do go on to be not just members of society, 
but actual leaders in it. Our future leaders must expect to be 
confronted with new, undefined situations. These people will have 
to find solutions that are not in a textbook, that call for truly 
creative thinking and the ability to see more than one alternative. 
But the student who has had contact with only one way of thought, 
who has not been exposed to more than one attitude and belief, cannot 
suddenly become receptive to non-traditional, unorthodox suggestions. 
The university, the training ground for potential leaders, must be 
a place where a wide range of values are offered and studied, so that 
a student may realize that there will always be more than one alternative. 
One way to assure more diversity of thought is to provide more diversity 
of background. Rice does not provide this. 

Apart from its direct effe·ct on students, the university also 
plays the role in the community of an agency for social change. 
Rice University has for over fifty years been a racist institution, 
systematically depriving Blacks and Latin Americans of a quality 
higher education. With this history, it is not enough to say, 
come if you can get in but we won't encourage you in any way. This 
kind of grudging acceptance is enough to drive away even the most 
enthusiastic. We have to admit that our policy was morally wrong; 
that we should try to make an active commitment to correct this 
position; and that further, the University would benefit from an 
intimate role in the development of the Black intellectual community. 
Indeed, SCOUR feels Blacks and other peoples have more to offer Rice 
at present than we can offer them. Our goal of serving the needs 
of man is best effected by our admitting these things, for by our 
admissions, we can demonstrate that there is hope for a rational, 
human society. 

As a final consideration, we must realize that Rice has suffered 
financially from its discriminatory policies. A liberalized admissions 
policy would do much to change the image of Rice from that of an 
all-white, racist, regional institution to one of a progressive, 
enlightened university of international importance. Respect for 
enlightened schools such as these is often demonstrated financially. 
Can Rice afford no1:_ to actively seek to change itself? 
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In sum, then, we feel that the ends of Rice University ~ill 
best be achieved by a new admissions policy, o~e which is based 
strongly on achieve1nents which show potential for further creative 
development, and one which follm~s a policy of actively recruiting 
students from diverse and distinct socio-economic baekgrounds. The 
results of such a diverslfication would include a more intellectually 
enthusiastic and creative student body, a m~re truly liberal education, 
and, hopefully, the beginnings of a rnore compassionate society. Only 
then do t}1e ends of a nnivers.ity ha,,e any relevance . 

., 
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For the paat 350 years 
or so, the white man in America 
has gone out pf his way to 
reduce the social status of 
the Black man in America. 
Deprivation of equal education 
has been one of the primary 
tactical weapons employed, 
and, as we shall show, this 
weapon is still being used 

effectively in the U.S. today. And here lies the greatest myth 
concerning Black Students' education today: "Surely in our affluent 
and democratic society," believes the bulk of white Americans, "the 
Negro is free to learn anything he wants. After all~ the Supreme 
Court declared 14 years ago that segregated educational systems are 
illegal, and thus made it unlawful to have segregated public ~ducational 
facilities. And everyone knows that the great majority of Negroes in 
1968 can be just as well educated as the whites. Blacks just don't 
want to get a good education." Having neatly tucked away these 
"facts", then, the white businessman, housewife, student, or professor 
goes his way, and, though he may admit that it's sad the Negro feels 
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this way about his education, he feels he's done what any other 
democratic person would do or should do. As you, the reader, 
whether you be a Rice student, professor, or administrator, 
digest the facts presented in this ·paper, examine your own attitude 
toward the educationai equality of Negroes in this country. You 
might find that your textbooks forgot to tell you something. And 
you might find yourself in a different society than that in which 
you have presumed you're living. 

Lawful segregation in public schooling is non-existent; this 
has ' been clear since 1954. However, only the naive or ignorant 
can deny that Negroes and whites are not segregated in public 
school systems throughout the U.S. From a report by the South 
Florida School Desegregation Consulting Center at the University 
of Miami published in Southern Education Report in October, 1968, 
we find that in the seventeen southern and border states there are 
more than 260 major school systems with considerably more than 50% 
Negro enrollment. From "The People Left Behind", a report by the 
President's National Advisory Commission on Rural Poverty, 

••• the trends show that racial isolation has been in 
fact increasing since 1954 ••. A large percentage 
of rural poverty is concentrated in the Negro community, 
and ••• it is associated with extremely low levels of 
educational attainment. 

The NAACP has taken legal action against sixty-nine cities and communities 
in fifteen states from Connecticut to California. From the Journal 
of Educational Sociology (1962-63): 

In every community where the NAACP has carefully 
examined the historical development of school 
attendance patterns, it has been evident ..• that 
considerations of color alone, to the extent 
housing segregation permitted, have determined 
the basic organization of the public school 
system. 

Thus the Negro is caught in an intricate caste-system. It is 
segregation no longer effected by law; it is, however, just as 
thorough as it was fifty or more years ago. De facto educational 
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segregation is a very real thing in the United States in 1968. 
Considerable data concerning the amount and causes of this 
segregation are available and a few of these have been listed 
in the Directed Bibliography. If the reader still finds it 
impossible to believe that this segregation exists, he is urged 
to consult some of tQe works in this bibliography. 

But just what does this educational segregation mean? How 
does it relate to the SCOUR proposals of special programs for 
Negroes and other culturally deprived minorities at Rice University? 
We shall show that the Negro who is educated in a segregated school 
receives over a period of twelve years of public education a far 
poorer education than the average white student. The Negro in 
American school systems is constantly told throughout his schooling 
that he cannot attend college and is accordingly given an education 
which prevents him from meeting college requirements. 

The report (quoted above) from the South Florida School 
Desegregation Consulting Center showed: 

••• a widening gap between test scores of 
Negroes and white students and a need for 
compensatory education for the Negroes:-:: 

This report points out what many southern school superintendants 
have themselves conceded: in the past, curricula and instruction 
in their schools have been focussed primarily on their more fortunate 
students, paying most attention to the white-middle-class population 
that is college-bound. But this situation is hardly limited to 
southern schools. From an article by K. B. Clark in The Journal 
of Educational Sociology: --

••• many Northern secondary school systems are not 
producing their proportionate share of Negro students 
who are qualified to meet college entrance require
ments. In a sample of fifty northern high schools, 
it was found that while seventeen per cent of high 
school seniors meet these requirements, less than .2% 
of those who met the requirements were Negro students, 
although they represented about 30% of the enrollment. 

Under such conditions, where the Negro is pushed into vocational-type 
curricula and is given little or no college preparation, the 





10 

article concludes: 

the obstacles to college qualification and 
aspiration for the bulk of Negro students 
become virtually insurmountable. 

There are variou~ measurable effects of school segregation 
upon the Negro such as math ability and reading speed and compre
hension, etc., and several studies have been completed dealing 
with these effects. Max Wolff found that in Gary, Indiana, the 
best white high school offered 40 college preparatory courses while 
the best Negro high school offered only 28, thus resulting in a 
distinct lack of college-preparatory skills among those Negroes. 
Mr. Wolff also studied the segregates school system in Plainfield, 
New Jersey, and compiled the following table which compares percent 
of segregation to math and reading skills of the students involved: 

Pupil Achievement Actual Average Grade Equivalent 

95% 50-94% 10-49% Under 10% 
~ 

Negro Negro Negro Negro 
Reading: 4th grade 3.2 3.6 4.5 5.3 

6th grade 5.9 6.1 6.7 7.5 
Arithmetic: 4th grade 3.9 4.1 4.6 5.0 

6th grade 6.0 6.1 6.7 7.3 

As can be concluded from this table, the Negro pupils in the segregated 
schools (50-100% enrollment) were behind the students in the integrated 
schools by as much as two grade-levels by the fourth year of schooling 
in reading skills, and were behind more than one grade-level in math 
skills. Similar studies drawn from across the country show that the 
segregated Negro students continue to fall behind up to and through 
high school. Max Weiner and Walter Murray studied the high school 
system in a Westchester County (New York) community "which has one 
of the best school systems in the nation" and found that only 38% 
of the students from the low-income (mostly Negro) groups were 
enrolled in any college preparatory courses, while 100% of the middle 
class, mostly white, students were enrolled in "a college preparatory 
course of study''. Of course, these ill effects of educational segre~ 
gation are not restricted to these few cited cases, but, rather, they 
can be extended generally to any school system which is segregated. 
In fact, a very extensive cross-country study was recently completed 
by James S. Coleman, et al, entitled Equality of Educational Opportunity, 
in which more than 500,000 students and 60,000 teachers in 4,000 
schools across the nation were intensively tested and interviewed. 
This report demonstrated the same defects discussed above which 
regularly occur in segregated schools and further proved that the 
Negro student is the one who suffers by far the worse education in 
our segregated schools. 
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But Coleman's research turned up another very important and 
often overlooked fact about the Negro in the segregated school 
system. He considers this additional finding of utmost importance; 
and he summarizes for us: 

.••while Negro~s as a group are more likely than whites 
to drop out of school, and are less likely to go to 
college, they are no less eager to stay in school, 
and they express more desire to enter college. The 
problem, in otherWDrds, is not lack of motivation .•• 

In conclusion, then, we can see that public education prior to 
college is segregated in the United States with few exceptions. 
This segregation, without qualification, leads to a poorer education 
for Black Americans that for white Americans and substantially 
blocks the Black student from entering a college. And finally, 
the Black student has the desire, perhaps even more than many 
white students, to attend college. These are the reasons SCOUR 
makes its proposals to the Rice community; this is why we feel 
that Rice University should depart from its current passive policies 
on Black and other minority admissions, and go out of its way to 
enroll these young students who cannot, through no fault of their 
own, compete with white applicants for a fair chance to a college 
education. 

******·k*** 

-::a:-:a.ce 

On February 13, 1891, 
William Marsh Rice signed an 
indenture granting the sum of 
$200,000 "for the use and 
benefit of the William Marsh 
Rice Institute for the advance
ment of Literature, Science 
and Art." The bequest was 
subject to a series of conditions 
and restrictions including 

"that the above sum of $2OO,OOOis an Endowment Fund, that the interest, 
incomes, issues and profits thereof shall forever be devoted to the 

https://m:-:a.ce
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instruction and improvement of the white inhabitants of the city 
of Houston and the state of Texas.'' Rice was thus established 
as a racist institution. The indenture further stated that the 
requirements for admission to Rice Institute ''shall be left to 
the discretion of the Board of Trustees." 

On February 21, 1963, Rice Trustees petitioned the courts to 
authorize them to charge students who were able to pay a "reasonable 
tuition" and to admit as students any persons who qualify with 
standards and requirements for admission without regard to race or 
color. The reasons for seeking such action are stated in the 
petition itself: 

Due to changes in circumstances, conditions, customs, 
and laws, adherence to the restriction, if any, that 
students be limited to white inhabitants will seriously 
hinder and impair the Trustees in attaining the primary 
objective of the Founder for the following reasons: 
(1) .•• The building of a university of the highest class 

is dependent upon obtaining a faculty of that 
calibre. Both on the grounds of principle and 
for the reasons hereinafter alleged, many pros
pective and desirable faculty members will not 
be associated with a university which refuses 
to admit qualified applicants on the basis of 
color. 

(2) ••• There is a clear indication that government grants 
either will not be made to schools that reject 
applicants solely on the basis of color and that 
schools that will not accept qualified Negroes 
may find it increasingly difficult to obtain grants 
from certain private foundations. 

During the trial, it was made evident that the Trustees' 
motive in bringing the suit to court was to equalize Rice's 
position with respect to other universities for funds. Malcolm 
Lovett stated that the racial barrier was as important as any, 
especially when it came to gaining funds and that anticipation 
of this factor had led to the suit. Introduced as evidence during 
the trial was a letter from the Department of the Navy which warned 
that it was against Armed Froces polic·y to continue association 
with schools which practiced racial discrimination and that Rice 
was in danger of losing its Naval R.O.T.C. Program. 
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The Trustees' Petition was supported by an interventim filed 
by a group of eleven alumni headed by U. S. Representative Albert 
Thomas, and Charles F. Bybee. Faculty and students also endorsed 
the action of the Trustees, but saw the step toward integration as 
more than just lowering the barriers for government funds. They 
saw Rice as "a strong force in rescuing the Negro in Texas from his 
present isolation in what is essentially an educational wasteland" 
and considered it their responsibility, as members of the academic 
community, to recognize "that men should be valued for their ability 
and judged by their performance--not ostracized for their color." 

The decision was handed down in favor of the Trustees and the 
appeals made by Rice alumni to the contrary failed to reverse this 
decision. The door was"open" for Rice to admit Negroes. ' Yet it 
seems that racial justice was the goal of the intellectual--but 
not of the bureaucratic community. Rice has continued to be a 
racist institution because of its passive policies toward 
meaningful integration. 

After the decision was handed down, there was no public statement 
made'by an official spokesman of the University relating to the 
cause of racial justice. There was no visible attempt to recruit 
Blacks to enter the freshman class of September, 1965. During the 
trial, there had been an incident where the University by direct 
order of the Board of Trustees had cancelled an invitation extended 
by Jones College to a Negro girl student at Houston's T.S.U. to be 
an honoree at Rondelet. Rice's civil rights organization had been 
intimidated into not joining a national organization. Negro speakers 
were not to be invited to speak on campus. Roy Wilkins was invited 
but "it was requested" to keep the whole visit out of the newspapers. 

William S. Ellis, in an article in "THE NATION", expressed the 
following view: 

It is not expected that Rice will take in many Negroes. 
In the first place, entrance requirements are so high 
that Negroes, handicapped by preparation at all-Negro 
public schools will find it difficult to qualify. 
Secondly, the new tuition rate has been set at $1200 
a year. The university will continue to admit as many 
tuition-free students as a\railabl.r~ £-)ndowm,.:mt income 
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permits, but Negroes are not likely to be among them. 
Unless he is brilliant, wealthy, and probably a graduate 
student, a Negro need not apply at the newly desegregated 
Rice Universi~y. 

Two Black students entered with the freshman class of 1969, two 
with the class of 1970, and one in the class of 1971. Rice considered 
itself now integrated. In the course of these three years, it became 
evident that the policy Ellis had predicted (that few Negroes would 
be taken in at Rice) was being carried out. In an effort not to be 
discriminatory, the admissions department showed no partiality to 
Negroes. However, the few Negro students that did apply to Rice 
scored lower on their SAT's because they had come from high schools 
of a lower calibre and were therefore less well prepared. They could 
not compete with the other applicants and were turned down. 

During the past year the admissions department has made an effort 
to remedy this situation. They are now contacting all those students 
in the South, Southeast, and Southwest who have qualified in the 
National Achievement, the Negro counterpart to the National Merit 
Scholarship Qualifying Test. Further recruiting for White as well 
as Black students is approved of by the Board but is now severely 
limited by the lack of funds. The Admissions Office also expressed 
an interest in having a Negro on its staff so that there could be 
more personal contact with the Black students, a greater tendency to 
follow up on the Black applicants, and also greater influence with 
the counselors. 

This past year, the Admissions Committee also re-examined the 
policy of admitting Negroes. As it became evident that the Negroes 
could not compete with the whites for the reasons Ellis listed, they 
had to re-evaluate their standards. The policy now is to admit 
students who seem to show a lot of "potential" even though the College 
Board scores are not as high and the courses they have taken not as 
good. Of the 20 Black students that applied to enter with the 
freshman class of 1972, 13 were admitted on this basis. Black 
students now make up approximately .8% of the Rice student body. 

r 
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Last year 20 Negroes
Fe - applied to Rice; 13 were accepted, 

.._..._... .... .;; .._ .;; .... ~ 3 were placed on the Waiting List, 

..._,.-- ....._.- a...-.-..a.29 and 4 were turned down. These 
simple statistics reveal the 
heart of one of the greatest 
obstacles to bringing Black 
students in larger numbers to 
Rice. We realize that "this 
year's" Rice University could 
not insure the academic success 

of an influx of students from a low socio-economic background. However, 
any of the changes that will be proposed in this report, i.e., Plan II, 
special summer program, etc., will do little good unless we can gain 
at least a sizeable increase in the number of "underprivileged" applicants. 

To insure this increase, we propose a recruiting program; something 
that Rice does not have in any real sense of the word. The goal of this 
structure will be to increase the number of applicants, facilitate 
their application process, and follow through on those accepted to 
insure their attendance. 

To increase the number of applicants requires a twofold attack. 
First, we must inform students in ghetto areas (and not just Black 
ghettoes) of the education opportunities that Rice offers. Secondly, 
we must make it clear that Rice University is now actively seeking 
students with many different kinds of potential and now has a curriculum 
suited to their needs. To spread this information we propose the 
selection of two four-man student recruiting teams. There would also 
be a reserve pool of four recruiters, in case a student on the regular 
teams was unable to do the job. These teams will consist of volunteer 
students accompanied by an admissions staff member. Each of the teams 
will visit Black and ghetto schools in Houston, in other parts of 
Texas, and in large urban centers such as New York City, Washington, 
D. C., and Chicago. Itineraries may be set by the Admissions Office. 
Each member of the team will be qualified to explain the generalities 
of a Rice education. However, to insure that no applicant's question 
will go unanswered, each member will be especially qualified to 
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explicate a specific aspect, such as financial aid, curriculum, 
student life, etc. Travel and administrative expenses will be assumed 
by the University in the form of additions to the Admissions Office 
Budget. These teams will be chosen by a selection committee consisting 
of two students chosen by the S.A., one faculty member chosen by the 
Faculty Council, and two members of the Admissions Committee. 

This structure can serve as a vehicle for an immediate increase 
in the number of Black and other minority applicants to Rice. However, 
we are not so foolish as to believe that the mere establishment of 
these teams will produce the increase we desire. We seriously doubt 
the ability of the white Rice student to anticipate the questions of 
or to communicate with the Black ghetto student. No matter how 
efficient the structure is, any realistic recruiting procedure must 
depend on the success of individual confrontations between students 
already at Rice and the Black high school student. It is because of 
the lack of contact that the Rice student body has had with the Black 
Community that we doubt most Rice students' present ability to fulfill 
the needs of the recruiting teams. Although we do have enough Black 
students already at Rice to fill the positions on the recruiting teams, 
that is not the answer. First of all, many of our Black students have 
too many obligations (principally academic and athletic) to be making 
recruiting trips in coming months. Secondly, we would be sadly mis
representing Rice if we sent all-black teams when Blacks comprise less 
than 1% of the actual Rice student body. The success of our program 
depends heavily on the successful employment of Rice's Black students, 
but they cannot be our recruiters alone. Several of the Black students 
here have already expressed a desire to help an intensified recruiting 
program. The omission of Black students from the recruiting teams or 
from the equally important role of "preparing" white members of the 
teams would preclude any chance of success that our program might have. 
The understanding of the problems of the Black community and the problems 
that a Black student faces at Rice is vital to our success, and only 
Black students can impart this understanding to white members of the 
recruiting teams. 

There is another area in which these recruiting teams could be 
utilized. The Admissions Office is sending informational material 
concerning the application procedure and requirements to finalists 
in the National Achievement Scholarship Program in the central and 
southern United States. We would suggest that the recruiting teams 
be allowed to prepare a somewhat more personal letter (better relating 
Rice opportunities to minority student needs) and send it to these 
same people. We also suggest that Houston area finalists be invited 
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to a dinner and related activities at Rice in order to encourage 
them to go to college in general and to Rice specifically. 

The facilitatfon of application processes and the following through 
of those accepted to insure their attendance will take two forms. 
Certainly, personal connnunication will be the most effective tool in 
the implementing of these goals. However, this communication will 
necessarily be in the form of letters to those applicants from beyond 
the inunediate Houston area. We would ask that problems and questions 
communicated to the Admissions Office that could be better solved and 
answered by students would be transferred to interested students so 
that the applicant would receive a personal answer rather than another 
form letter. Besides presenting more individually tailored solutions, 
this program has the added advantage of providing our answers and 
literature some differentiation from that which the applicant is 
receiving from other schools. Those having application problems, or 
those already accepted, would be contacted personally by a team member 
if they lived in the immediate area. 

Our recruiting program, then, will require little increase in 
the efforts of the admissions staff. A large part of the increased 
work load will be borne by interested students. (Contrary to popular 
belief, there is a sizeable number of willing students available.)· 
This in itself has two advantages: the differentiation of Rice's 
recruiting attempts from those of other schools and the complete 
utilization of each part of our resources in that area in which it 
is most applicable. There is little else to be said, only the matter 
of "when" remains. Later in the paper is a calendar for action; the 
short period left before applications must be in makes it necessary 
that it must be adhered to strictly, particularly in regard to recruiting. 

********** 

One of the most important 
facets of the economic and racialfi:n.a:n.cia:I. 
diversification of the Riceaid. student body is the ability of 
the University to continue to 
provide sufficient financial aid 



,, 
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for its students. The question is not whether we can afford a sudden 
influx of economically underprivileged students, for we certainly 
cannot afford to continue our present policy. Rather, it is whether 
this influx would necessitate large-scale changes in the Financial 
Aid Office or whether the present structure can provide for a large 
group of "underpri~ileged" without causing any strain on aid to other 
students attending Rice, presently or in the future. 

At present, the financial aid at Rice is administered purely 
according to need, with no knowledge of the applicant's race, by the 
members of the conunittee on Student Financial Aid, chaired by Mr. 
McEnany with Mr. Wilkens, head of the Financial Aid Office. 

There are principally three sources of aid presently employed. 
First, direct grants-in-aid from the University up to full tuition 
are awarded. The next segment administered is that of Educational 
Opportunity Grants up to $800 provided by the Federal Government, 
but also distributed by the Financial Aid Conunittee. The last segment 
is the arrangement of loans up .to $1000 from the National Student 
Defense Loan funds. These loans are principally low-interest rate loans 
to be paid back after graduation. It is important to note that the 
general policy is to fill as much of the students' needs as possible 
from the first segment before resorting to EOG's and to use as much 
of the EOG's as possible before resorting to the loan funds. The 
requirements for these funds vary. Grants from the University are 
largely determined on an individual basis by the Financial Aid Committee 
with the help of the Parents' Confidential Statement, a detailed 
form showing the financial state of the applicant's family and submitted 
by all applicants for undergraduate aid at Rice. The requirements for 
EOG's are set by federal administrators and cannot be flexed by the 
Committee. Budget expectations for EOG funds are submitted in the fall 
before the year in which they are to be administered. Requirements for 
loan funds are relatively quite loose. 

It is the position of SCOUR that the present financial aid structure 
can provide for a significantly large and inunediate influx of students 
requiring full financial assistance without a loss of funds for other 
students and without requiring these students to seek outside employment 
detrimental to their academic career. The only significant difficulty 
we foresee is the necessity of an emergency application for more EOG 
funds in accordance with the basic change in the economic background 
of next year's entering class. However, indications are that the 
office which distributes these funds is especially receptive to this 
type of request. There is also no doubt that the type of student we 
want to bring to Rice will have any trouble qualifying for EOG funds. 
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There is only one qualification to our position on the ability 
of the present financial aid structure to support a diversification 
of the Rice student body's economic background. The University should 
not shrink from a basic change in financial aid policy if it is necessary 
to gain the broadening Rice so badly needs. The improvement of our 
education from ,eontact with the "Other America" far outweighs the 
financial burden of funding racial and economic minority students 
beyond their financial need in order to get them to attend Rice. In 
short, the financial aid structure provides no barrier to the immediate 
goal of diversification. However, it may be necessary to make our 
financial aid program an asset in bringing ethnic and economic minorities 
in significant numbers to Rice. 

Other highly rated private and public universities often grant 
monies to students beyond their need in order to make acceptance to 
that university especially appealing. It was with this same philosophy 
that Rice granted honor scholarships of full tuition to highly talented 
applicants. (Unfortunately these honor prizes have now been reduced 
to $250.) The University also . has a program of scholarships and grants 
used through the Athletic Association to bring talented athletes to 
Rice including full tuition and room and board. Without much doubt, 
the applicants this report speaks of, will be hard pressed to come to 
Rice without substantial financial assistance. If it is, as SCOUR 
has proposed, an asset to a Rice education to have students from 
underprivileged and minority backgrounds as well as those from a white 
middle class background, then it is commensurate upon the University to 
do her best to attract such students. With this in mind, SCOUR hopes 
Rice will institute a program of financial aid not based solely on need, 
but also with the idea that it should be an asset in the attraction 
of promising students. Students included in this program would be 
those who attend the summer preparation session (and thus lose six 
weeks of working time in the summer) and those designated by the 
admissions staff as being particularly desired for the diversification 
of the student body. The University will not only be able to insure 
that no one drops out of or does not attend Rice for financial reasons, 
but also be able to compete with other "top" universities for the 
particularly prized student who has been able to distinguish himself 
in both personal and academic spheres. 
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In order to achieve the 
diversity of students that iss--.:a.mmer 
so necessary for Rice to become program a truly great university, Rice 
will have to admit students who 
under the present admissions 
policy would not normally get in. 
SCOUR is concerned not only with 
getting these students into Rice, 
but is assuring that they will 

have a good chance to "make it" at Rice. Since a certain number of these 
students are likely to be victims of racist policies in American high 
schools and thus lack the background they will be expected to have in 
their freshman courses, we are proposing a way of "evening up" their 
experience. 

This would take the form of admitting borderline students contingent 
on their participation in a special summer program at Rice immediately 
prior to their freshman year. Obviously this program will not be able 
to substitute for four years of high school, but if carefully planned it 
should be able to prepare the participants to handle their freshman 
courses. 

The feasibility of setting up such a program, especially for next 
summer, depends on it's being done inexpensively and with a minimum 
amount of administrative detail. We feel this can be done by utilizing 
a program already in existence at Rice, the Summer School for High 
School Students. This is a six-weeks session with courses taught by 
education majors as a means of qualifying for their teaching certificates. 
Classes are held on campus, with three 7O-minute periods each morning. 

Though the courses taken by the participants in the program would 
vary according to their background, the recommended course load would 
be as follows: English composition, history (either American or 
European), and math, for Academic students; and English composition, 
math, and a science, for SE's. The composition class would emphasize 
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literary analysis. The history classes should stress writing and 
the utilization of outside source material. The content of the 
math course should cover advanced algebra and trigonometry. The 
science classes should be general introductory courses and which one 
a student takes will depend on his prospective major and previous 
experience. 

Under this proposal the incoming freshmen would be enrolled in the 
regular classes of the Summer School which would also be open to the 
regular participants of this program. The courses, as outlined above, 
do correspond to some of the courses taught last summer. However, to 
assure the availability of the necessary courses, we will have to ask 
for volunteers to teach them. The student teachers would still have 
a great deal of control over the class material and the presentation; 
they would only be required to follow some general outlined and get 
their course prospectus okayed in advance. An inducement for teaching 
such a course could be the waiver of the $230 fee each student teacher 
has to pay. 

Besides taking these three courses in the morning and doing 
independent study in the afternoon and evening, the students would have 
individual tutoring and would participate in an extended type of 
Freshman Week. With the aid of volunteer professors and Rice students, 
we should be able to set up a series of activities such as lectures, 
discussion groups, films, etc., that will not only be interesting, 
but will be a helpful supplement to the regular classes. It would 
also provide a method of general acculturation into university life. 
The volunteers could also help in tutoring individual students, either 

.., in one of their three morning subjects or in some special subject that 
th~y need help in. 

There would probably be about 35 participants in the special 
summer program. In order to utilize the six weeks as fully as possible, 
we feel it would be necessary for them to live on campus. This could 
be done in conjunction with keeping some of the colleges open during 
the summer months for Rice students staying in Houston to live in. 
This set-up would also be used to set up a volunteer "advisor" system 
similar to the one used during Freshman Week. The University would 
have to assume the payment of all expenses for travel, tuition, and 
accommodation of the special participants, especially since the program 
would use up six weeks of the summer when such applicants might be 
earning money for the school year. 
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In summary, about 35 prospective freshmen would live on the 
Rice campus for six weeks and participate in an extensive program 
of Summer School classes, independent study, individual tutoring, 
and an acculturation process. These would be combined to give them 
not only factual knowledge, but the tools needed to make use of this 
knowledge, such as writing ability, "good study habits," and a working 
knowledge of the Library. Hopefully they will then start their 
freshman year better able to cope with their course of study as Rice 
students. 

A special admissions program 
is, as mentioned before, contin-

,.
p.L&,:K1 
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gent on the possibility for 
student's"success" at Rice. 

a 

This refers not only to the 
academic aspects of a university 
career, but also to the "human" 
aspects. That is, the University 
should not only be concerned with 
how a student fares in his 

studies but also how humane an atmosphere there is in which a personality 
may prosper. SCOUR notes that most of the students at Rice feel the 
freshman year to be a devastating experience. A lower classman, it 
seems, must undergo a thorough testing before he is allowed to continue. 
However, as was noted in last year's Student Committee On Educational 
Policy proposal for reduction of freshman course loads, "The net outcome 
of Rice's academic trial system is more often than not measured in 
frustration." 

Obviously admittees from culturally deprived backgrounds--those 
whose high schools did not sufficiently prepare them--would have a 
much more difficult time than the present Rice student in coping with 
the System. For this reason, and with the hope of opening wider reform 
in the Rice curricula, SCOUR proposes the institution of a five-year 
program for the Bachelor of Arts degree. This program, tentatively 
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designated as Plan II, would operate concurrently with the regular 
four-year B.A. program; in many respects it would parallel the present 
five-year programs for the B.S., M.E.E., and the B.Arch. degrees. 
Students in the present five-year programs who refuse their B.A. 
degrees after four years of study satisfy the present Selective Service 
regulations. A similarly accredited five-year B.A. program would not 
raise any conflicts in this area. 

A five-year B.A. program would, of course, be especially helpful 
to those students recruited from underprivileged and minority group 
backgrounds. These are not, however, the only persons who could 
benefit. Rice athletes, many of whom are strained to fulfill academic 
requirements while participating in freshman and varsity sports, could 
be allowed to enter such a program. Burdens on athletes could be removed 
if these students were permitted to take reduced course loads during 
the s-emester of competition in their sports. SCOUR is concerned, 
nevertheless, that groups of special admissions not be segregated within 
the University structure. We therefore suggest that this five-year 
B.A. program be instituted as an open option for ALL students, with 
the approval of the Committee on Examinations and Standing, at the 
beginning of either the first or second year at Rice. 

Though it is not within the scope of this proposal for SCOUR to 
investigate all the possibilities of a program of this type, it becomes 
apparent, nevertheless, that there are many alternatives available. 
In this five-year course of study as in the present four-year one, the 
fulfilling of academic requirements would be flexible, so that certain 
basic courses might be postponed--in lieu of others--until a more 
convenient time. One of the many extensions of this program might see 
the institution of an infonnal work-sabatical, independent research, or 
foreign study program with credit applicable to a Rice degree. Course 
credits would have to be completed within five years from admission, 
and perhaps seven out of ten semesters might have to be spent at Rice. 

These are simply attractive extensions of the five-year program; 
they are not central issues in its institution. SCOUR must make it 
clear, however, that the institution of Plan II is essential for the 
success of a recruiting and admissions program for students from under
privileged and minority group backgrounds, a policy to which the Rice 
community must ultimately direct itself. 

As mentioned before, the fulfilling of course requirements would 
be flexible, as in the present system. Nevertheless, the recommended 
course sequence would be as follows: 
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Academic 

First year 
1. English lOOa,b 
2. History lOOa,b or History llOa,b 
3. Foreign Language* 
4. Basic Health and P.E. 

Second year 
1. Foreign Language or elective* 
2. Math lOla,b or Math lOOa,b 
3. Biology lOOa,b; Chemistry 120a,b; 

Geology 200a,b; Physics lOla,b; 
Physics lOOa,b; ,£E Space Science 200a,b 

Third year 
1. For~ign language or elective* 
2. Group B elective 
3. Group A elective 
4. Science, unless previously fulfilled, then elective 

*See note page 55 of the General Announcements 

Science and Mathematics 

First year 
1. English lOOa,b 
2. History lOOa,b or History llOa,b 
3. Math lOOa,b 
4. Basic Health and P.E. 

Second year 
1. Physics lOOa,b 
2. Chemistry 120a,b 
3. Group A elective 

Third year 
1. Advanced Analysis 
2. Physics 200a,b 
3. Foreign language or elective* 
4. Elective 
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Engineering 

First year 
1. English lOOa,b 
2. History lOOa,b or History llOa,b 
3. Math lOOa,b 
4. Basic Health and P.E. 

Second year 
1. Physics lOOa,b 
2. Chemistry 120a,b 
3. Foreign language or elective* 

Third year 
1. Math 200, 210, or 220 
2. Physics 210a or 200a and elective 
3. Elective Group A or B 
4. Elective 

Architecture 

First year 
1. English lOOa,b 
2. History lOOa,b or History llOa,b 
3. Foreign language* 
4. Basic Health and P.E. 

Second year 
1. Architecture I 
2. Physics lOla,b or lOOa,b 
3. Math lOla,b or lOOa,b or elective (Students taking Physics 100 

must take Math 100) 
Third year 

1. Architecture II 
2. Ancient Art 
3. Drawing I 
4. Elective, not in Art or History of Art 

The fourth and fifth years would correspond exactly to the 
present requirements of junior and senior years. Special arrangements 
would have to be made for those requiring a sixth year in order to 
complete the B.Arch., M.E.E., and B.S. degrees. Students in Plan II 
who receive scholarships and grants from groups outside Rice, for a 
period of four years, such as National Merit, would apply through the 
Financial Aid Office for funds to continue the extra year. 

********** 
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co-a.i:n.
se1i:n.g Another element that must be 

considered in order to insurea:n.d. 
success of students at Rice ist-a.itori:n.g counseling. SCOUR submits that 
counseling facilities and structure 
at Rice are woefully inadequate for 
present students. Many Rice 
students seem to exist in a state 
of constant depression--at best 
grinding out academic assignments, 

but generally incapable of being open to stimuli either intellectual or 
extra-curricular: closed as personalities. A very short look into the 
past at Rice reveals as well that suicide is not as rare as one would 
hope. This is partly because there are very few people with whom to talk. 

An influx of students from disadvantaged backgrounds would serve to 
sharpen the low-level crisis that already exists. Examining the pressures 
on present students--those with sufficient cultural and academic 
training--is a staggering task. It is an exercise in futile approximation 
to attempt to determine how these pressures will be multiplied for groups 
of special admissions. 

The role of academic advisors can be brought under serious question. 
At present there are two extremes: students who never see their advisors, 
(these students may have their registration forms signed by a roommate 
or friend), and those who develop close relations with a member of the 
faculty. Between these two extremes lie the great bulk of Rice students, 
who may see their advisors once, maybe twice, a year. If these professors 
are not remote enough, there are the College Masters-in-Concert, and 
the University Deans, who because of their image as representatives of 
The Administration and because of their many duties are not able to 
fulfill the position of counselors to students. Many of these people 
will protest that they have been "available" to students to talk of 
personal and academic problems. Indeed, they have. But, then too, 
Rice has been "available" to any Black students that might wish to apply. 
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Whenever counseling is discussed the position of the College 
Associates must also be considered. College members and their elected 
leaders express grave dissatisfaction with the present condition. SCOUR 
is pleased that reorganization of the associate system has been given 
impetus by the Report of the Masters' Committee on Faculty Associates. 
Its recommendations are well taken, and we hope that appropriate action 
will follow; of special note is the proposal for the establishment 
of a counseling center to work in co-operation with the psychiatric 
service. Associates should themselves take on their task--and indeed 
be appointed--with the idea of counseling as foremost in mind. 

The character of the Rice psychiatric service is perhaps best 
understood by the fact that it draws little comment from the student 
body and the professorial staff. Reports both pro and con--few as 
they are--can be heard. In a re-examination of the general counseling 
services at Rice a close look at the present structures and staff of 
the psychiatric service is highly in order. Perhaps wider availability 
of the service and closer co-ordination with other counseling efforts 
would help to make it a more noticeable and serviceable part of 
University life. 

SCOUR is thus calling for a reorganization of the counseling 
services as they presently exist at Rice. This is a difficult and 
involved process. Consideration of change in the Faculty Associates 
program must be centered in the colleges. However, support from the 
University administration is necessary instructural and monetary forms. 
This committee is however, not interested in a reshuffling of present 
elements in the counseling structures. A full new step is also in order. 
SCOUR proposes the institution of an entirely new position in the 
structure of the University's colleges: Counseling Associate. This 
would be a qualified person, not necessarily presently connected with 
Rice, recruited by the college government to serve as a counselor on 
student affairs. Funds would be provided to the colleges for such use 
by the University. Though residence in the college would not be 
required, adequate office space for the C.A. and his secretarial help 
would have to be provided in the college plant. Having a full-time 
counselor would obviously relieve the Master of many burdens, especially 
in the areas of student discipline and social life. As a corollary to 
the placement of the counselor to be readily available in the college, 
SCOUR brings to life again an older proposal: that College Associates 
be given office space in the colleges so that a regular schedule of 
availability may be established. With the planned growth in the 
number of colleges, this plan can be easily put into effect, as space 
becomes more readily available. 
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The problem of tutoring is a bit more difficult. The difficulty 
does not arise in whether or not a successful tutoring program can be 
established, for this is settled by the one already being used for 
Rice athletes. A serious question must be raised as to tactics. SCOUR 
has already suggested in this report that all steps be taken to insure 
that groups of special admissions not be segregated within the 
University structure. This committee is concerned with this because 
Rice athletes, through no fault of their own, are effectively segregated 
from other students. It may not be "proper" to admit this, but it is 
true, and we feel it is lamentableo Nevertheless, SCOUR foresees the.. 
possibility that groups of special admissions will need tutoring help 
in order to get going the first year and to keep going their second year. 
We are the first to hope that too little is being expected of these 
special admissions: perhaps they will not require such tutoring. We 
can only suggest that provisions be made by the several departments 
of the University for tutoring. The University might well establish 
a Committee on Tutors and back it with adequate capital so that a.. 
creative program of help might be established with special admissions 
first in mind, but with secondary sights on the benefit of the entire 
student population. The first recommendations to such a committee 
should come following close observation of students at the special 
summer program previously mentioned. 

We would be remiss if we 
CO:a:1 - did not comment on a few aspects- of the problems we have studied

C J..'1&10::a:1 that particularly disturbed us. 
A Black enrollment of substan
tially less than one percent of 
the overall enrollment is not 
even significant enough to be 
a "tol;<.en." Rice is a segregated 
institution. Secondly, we are 

appalled at the University's provision of a uniformly traumatic 
experience for all members of each entering class. The frustration 

https://tol;<.en
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and the other academic and emotional problems that the "laissez-faire" 
policy of the University brings cut across even the few economic and 
color lines that do exist at Rice. SCOUR is also disturbed that 
"the breaking of the will" with respect to Negro admissions was 
primarily for financial reasons. Rice allows Blacks to attend because 
that allowance assures the continued financial support of both 
private foundations and the federal government. The institution of 
the SCOUR program gives the Board of Trustees a chance to place the 
policy change on a more humane level, that is, in terms of obligation 
to the Black Community. 

SCOUR has found little reason to doubt the superior quality of 
the educational training that Rice University gives its students. 
However, the overall narrowness of the scope of a "Rice Education" 
disturbs us greatly. It disturbs even more because it has always 
been the avowed intention of the University to present a truly 
liberal education. At the opening of Rice, Edgar Odell Lovett spoke 
of "the Rice Institute •••whose · significance may be national in its 
reach." The course of Rice University in the future is set down in 
the Ten Year Plan as an institution "aspiring to a level of excellence 
which clearly transcends a regional frame of reference." SCOUR feels 
that the segments of a Rice student's education that must be experienced 
outside of the classroom too often fall within a white, middle class 
frame of reference. 

SCOUR firmly believes that this proposal can bring meaningful 
diversification to the heretofore narrow experiences of a Rice Education. 
Since SCOUR believes that this exposure to diverse elements of society 
is an essential part of any educational experience, we shall do 
everything that we can do to set the plan in motion. However, SCOUR 
has neither funds nor power. Ultimate responsibility falls on the 
administrators who set the course of Rice University. SCOUR hopes and• 
believes that this proposal more than justifies the necessary action 
that Rice University must take to provide for meaningful diversification 
(ethnic, economic, and geographic) in the next entering class and the 
concommitant steps to provide a humane program for these new students • 

• 
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r CALENDAR FOR ACTION 

Wednesday, November 13 -- S.A.C. approval of SCOUR proposal 

Monday, November 18 Issuance of SCOUR proposal to University 
community 

Thursday, November 21 Open forum, Chemistry Lecture Hall, 
7:30 p.m .• 

Sunday, December 1 -- Dinner for Houston area Semi-Finalists of 
National Achievement and National Merit 

Monday, December 2 -- Establishment of Recruiting Selection Committee 

Wednesday, December 4 -- Interviews for student recruiting teams 

Wednesday, December 11 -- Teams begin interviews in Houston area 

January, 1969 -- Teams interview in Texas and in urban centers in 
various parts of the country 

********** 

• 
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